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Abstract

The integration of language and culture has been one of the most noticeable concerns
of teaching English as a second language during the past few years. This concern has become
more important with the spread of English and the role of English as a global language or
international language. Therefore, it is a must to integrate the English-speaking countries’
culture in English coursebooks in order to be able to contribute to the education of an
intercultural student. Following this, the current study argues for the need to integrate more
cultural elements and culture from English-speaking countries in English coursebooks. The aim
of this study is to look at the relationship between culture and language in depth and to analyze
the English coursebook of the first secondary year in Saudi Arabia according to cultural
elements. The students’ age is around 15 years old and their level of English should be
intermediate (B2). The study found that the coursebook depends only on the local culture in
Saudi Arabia. Such lack of cultural elements and culture from English-speaking countries does
not contribute to develop the student’s intercultural communicative competence and, in fact, it

creates difficulties or barriers for students’ intercultural learning.

Key words: language-culture relationship, intercultural communicative competence,

coursebooks, ELT, cultural content, culture.
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Chapter 1: Introduction

1.1 - Introduction

English has become a world language and in almost every country in the world, English is
taught in schools. In the Kingdom of Saudi Arabia, English is a very important language.
Students start learning English at a young age. In private schools, they start since kindergarten
on a daily basis. In public schools, students start learning English in 6" grade when they are
around 10 years old. They have four hours a week, four days a week. Even though English is an
important subject at school, there are no public speeches by the government, syllabus, or
curricular guidelines given in English. To learn a foreign or second language, one must learn
about its culture too. Unfortunately, this is apparently not the case in the English coursebooks

in Saudi public schools.

This study aims to analyze one of the coursebooks; the first secondary year English
coursebook. The students’ age is around 15 years old and their level of English should be
intermediate (or about level B2 of the Common European Framework of Reference). The
coursebook is called English for Saudi Arabia (EFSA). The title of the coursebook is very
revealing as it states the separation of the culture from English-speaking countries and
countries and replaces it with the local culture of Saudi Arabia. It should also be added that the

title is very straightforward and it admits this separation.

The objective of the current study is to reach an understanding of the separation of the

target culture from the target language.

1.2 - Statement of purpose

The purpose of this study is to analyze the English coursebook of the first secondary year

in Saudi Arabia in relation to the cultural representations and other cultural elements displayed.



It tries to understand the cultural gap the coursebook apparently displays. Specifically, this

study will attempt to answer the following questions:

e What is the relationship between culture and language displayed in the

coursebook?
e What culture(s) and cultural elements does the coursebook address?

e What are the reasons (explicit and/or implicit) that account for those cultural

elements?
e Does the coursebook help the students develop intercultural learning?

All these questions are discussed in this study in detail in the hope of reach suitable

answers. These answers would hopefully help improve and develop English coursebooks.

1.3 - The structure of the study

The study consists of six chapters. Chapter one is the introductory chapter with the
statement of purpose, objectives and a brief description of the organization of the study. The
second chapter is a general view of the education system in the Kingdom of Saudi Arabia. After
that, chapter three discusses the relation between language and culture in detail. Chapter four
studies the need for coursebooks and authentic texts. Then, chapter five presents the analysis
of the 1°" year secondary English coursebook and the findings of these analyses. Finally, chapter
six concludes the study and offers a few suggestions and recommendations for future

reference.

1.4 - Limitations of the study

Although the research has provided some answers to the research questions, there
were some unavoidable limitations to start with. In the first place, being away from my country
for quite some time, it was not possible to implement research tools such as questionnaires or

interviews in order to provide sounder data triangulation and to provide further insights and



get to know the opinions of teachers and students about the topic. Therefore, the study does
lack evidence from the actual students and teachers working in the Kingdom at the moment. As
a result, a certain degree of subjectivity can be found in this study. Second, as mentioned
earlier, this is a very small-scale study with just one coursebook as a sample. Therefore, it is not
the intention of this study to generalize its findings. However, it will offer some interpretation

and analysis of the coursebook analyzed and recommendations for future reference.



Chapter 2: Education in the Kingdom of Saudi Arabia

2.1 - Introduction

In this chapter, a brief background to education in Saudi Arabia will be presented. First a
general overview of the divisions of the school system in Saudi Arabia is presented. Secondly,
an overview of English in schools will be discussed. Then, the aims of teaching English in the
Kingdom of Saudi Arabia (K.S.A.) are presented. After that, some light will be shed on English
coursebooks in high schools. Next, the pre-service training given to English language teachers is

discussed.

2.2 - The organization of the school system in K.S.A

The school system in Saudi Arabia is organized into five levels: kindergarten for children
from three to five years old, primary school, which lasts 6 years, from ages 6 to 11 and from
grade one to six. Then, intermediate school for three years, from 12 to 14 and from grade seven
to nine. After that, high school for another 3 years from 15 to 18 and from grade ten to twelve.
Finally, higher education level from 18 to 24, depending on the subjects studied. The
compulsory age for starting school in Saudi Arabia is 6 years old and the duration of compulsory
education is 6 years. In other words, primary school is compulsory. This system is strictly

followed in both state and private schools.

In addition, in Saudi Arabia school is available to all with free coursebooks provided and

no fees whatsoever are charged.

One interesting point to note about Saudi schools is that they are single-sex schools and

not mixed owing to the principles of the Islamic religion.



2.3 - The Education Administration

All educational policies in the Kingdom of Saudi Arabia are subject to government
control and supervision by the Ministry of Education. All coursebooks are written, produced
and imposed by the Ministry of Education. They are used all over the country and teachers

cannot change, select or modify any part of them.

In the past, girls had different curricula and syllabi which led to different coursebooks.
These followed the rules of the General Presidency for Girls’ Education. Nowadays, the General
Presidency for Girls’ Education is no longer active and it was incorporated into the Ministry of
Education on 31* March 2002 following a royal order, according to Aljashi (2011) from the
Saudi Press Agency (SPA). However, subjects and coursebooks are still slightly different for girls’
and boys’ education. For example, boys are taught some subjects that girls are not. In state
schools, physical education is only taught to boys and not to girls. However, in some private
schools, physical education is taught to girls as an extra activity. Some subjects are only taught
to girls such as cooking and sewing in both private and state schools. On the other hand,
National Education is only taught to boys. This subject looks at the history of Saudi Arabia and

the accomplishments and achievements of the country in different fields.

However, the number of hours given for English and the English coursebooks and topics

are the same for boys and girls.

2.4 - Importance of English in Saudi Arabia

Learning English is essential as it is a global language nowadays. It puts people in touch
more than any other language. Crystal (2012:3) states that “a language achieves a genuinely
global status when it develops a special role that is recognized in every country”. Siqueira

(2011:48) recognizes the spread of English around the world, and he argues that “English is



there, in the streets, in the media, traveling the highways of the internet, bombarding our eyes,

our ears, our lives and in the current circumstances, to ignore it is an act almost inconceivable".

In Saudi Arabia, English is spoken as a second language to Arabic. The reason for this is
because of the number of foreigners in the country, a number that keeps on increasing, and
English is the language of communication. In the Kingdom, Saudis occupy high-level jobs such as
managers, engineers, teachers and doctors, whereas lower level jobs are done by foreign
migrant workers. For example, waiters, sanitation workers, hairdressers and housekeepers are
usually people of Asian origin. For that reason, English is the language of communication with
non-native Arabs. These foreigners are very important to the economy in Saudi Arabia as they

carry out a very important role by doing these important jobs.

Saudi Arabia is a country that has one of the highest proportions of foreign residents
from distant countries compared to the native Saudi population according to Parfit (1998). Non-
native speakers of English are from countries like Pakistan, India, the Philippines, Indonesia and
Bangladesh. Foreigners in Saudi Arabia belong to the inner, outer and expanding circles.
According to Kachru (1990), as seen in Figure 1, the inner circle represents countries where
English is spoken as a first language and so has native speakers of English: the United Kingdom,
the United States, Australia, New Zealand, Ireland, Canada and South Africa. The outer circle
includes countries where English is not the native tongue, but is often spoken as a second
language, and where it is important for historical reasons and plays a part in institutions and
education. This circle includes India, Nigeria, the Philippines, Bangladesh, Pakistan, Malaysia,
Tanzania and Kenya. Finally, the expanding circle includes those countries where English plays
no historical, official or governmental role, but where it is nevertheless widely used as a foreign
language. This group includes China, Russia, Japan, most of Europe, Korea, Egypt, Saudi Arabia,

Kuwait, the Emirates, Qatar and Bahrain.
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Figure 1 — Kachru Circles of English (languagedossier.webs.com)

Another reason for the importance of English in Saudi Arabia is that before students
major in college, they must take an English proficiency exam to be admitted to college. If the
student is majoring in medicine, engineering, business, computer sciences or English, he/she is
obliged to pass a proficiency exam. On the other hand, some subjects do not require any
proficiency exam such as Arabic, Library Studies, Geography and History. This proficiency exam

is designed by the university and it is similar to the TOEFL® or IELTS? exam:s.

However, some new universities have a preparation year for all students before they
start their first year. In this preparation year, students are taught intensive English along with
other subjects. These subjects are computers, mathematics, health education, and thinking

skills. However, these students have the option to take the IELTS exam and if they get a 5.5 or

' The Test of English as a Foreign Language (TOEFL) measures the ability of non-native speakers of English to use
and understand North American English as it is spoken, written and heard in college and university settings.

2 [ELTS, the International English Language Testing System, is designed to assess the language ability of candidates
who need to study or work where English is the language of communication. IELTS is jointly managed by the
University of Cambridge ESOL Examinations (Cambridge ESOL), British Council and IDP: IELTS Australia.
IELTS is recognized by universities and employers in many countries, including Australia, Canada, New Zealand,
the UK and the USA. It is also recognized by professional bodies, immigration authorities and other government
agencies.



more, they are not obliged to take the English course and so they drop down from a five-day

schedule to two days only.

As has been shown above, English is a language of importance in Saudi Arabia for these

reasons and others mentioned below in 2.5.

2.5 - Aims of Teaching English in K.S.A

For the reasons given above, the Saudi government included English in the curricula to

fulfill certain objectives:
1. To provide the student with a language of importance to continue to higher education:

Some courses in the university are taught completely in English such as computer science,
engineering, medicine, business. Other courses must have English as a subject during one or
two years, for instance, law, languages, art and almost all other courses. Therefore, students
must have good English skills to pass through to college. Many argue against teaching
sciences in English in higher education and call for “Arabizing” higher education. In other

words, teaching the sciences in Arabic. Al-Shammary (1989:2) argues that:

[..] Itis also important to recognize the vitality of arabizing higher education. A nation that has
pride in its native language should not continue to teach sciences in English forever in its
institutions. These two trends in the debate are contradictory. However, they can be made
complementary. This can be done by a plan whereby efforts to improve English teaching
become a part of a more comprehensive plan for arabizing higher education in Saudi Arabia.

2. To help the students communicate abroad:

Saudis travel a lot in the summer holidays. Many of them actually own houses in Europe to
leave the country when it is too hot and spend a cooler summer. Others like to do their
shopping abroad. The most important factor is to be able to study abroad. The Saudi

government sends thousands of students abroad on scholarships to get their degrees from



the UK, USA, Australia, and many other countries. For that reason, Saudis must know how to

communicate in English.
3. To enable Saudis to communicate with foreigners in the country.
4. Most importantly, to give students a language tool to defend Islam:

The Kingdom of Saudi Arabia is a profoundly Islamic country. However, it would seem that,
generally speaking, Islam is not well viewed in the Western world. Therefore, Muslims
always try to defend their religion and try to clarify misconceptions that others may have
about it. Without speaking English, Muslims would not be able to mediate any cultural or
religious issues. For that reason, Saudis learn English and are able to communicate using it.
For example in the coursebook analyzed, in unit 5, lesson 4, in the Word Study, one of the
examples given for the word ‘introduce’ is “We, Muslims, should introduce Islam to non-
Muslims”. That is to imply that students should introduce Islam if they can to non-Muslims.

(See Appendix 1)
5. To give the students a language that will give access to knowledge :

Many books are written in English and not translated into Arabic, for example, important
scientific books, such as: medical books for medical students are always in English and
students must have good reading skills and a good vocabulary background to be able to

succeed in their fields.
6. To promote the economy:

The economy in Saudi Arabia has developed strongly since the discovery of oil and the
country plays a major role in the world’s economy. The growth of the Saudi economy has
achieved international respect. Therefore, it has become a big market for many countries.
Moreover, as a member of the world community, Saudi Arabia has diplomatic relationships
with countries of native speakers of English and non-native speakers as well which is yet

another reason for teaching English in schools.



In order to meet these country-specific objectives, coursebooks have been produced

specifically for Saudi schools, teachers and students.

2.6 - English in the K.S.A school system

English is one of the most important subjects in school. In state schools, students have
four hours of English a week in all years of study. It is as important as Mathematics or Science.
In private schools, it is given even more importance. It varies from one school to another from
five to ten hours per week. Some private schools follow the content and language integrated
learning method (CLIL) where all subjects are taught in English. It is a tendency in many new

schools to do so.

English used to be taught only in Intermediate and high school. In other words, 7" to
12t grade. However, lately it has been introduced in the 6" grade, that is, the last year of
primary school. Some argue against introducing English in Primary school. Al-Shammary

(1989:2) claims that:

The teaching of English was and still is the topic of debate among concerned Saudi educators.
This debate has produced two distinct trends. The proponents of the first trend suggest
extending the English instruction to the elementary stage. They justify their proposition by the
realistic growing need for English in many sectors of Saudi society. They also have some
educational justifications for their suggestions. The proponents of the second trend suggest
eliminating the English instruction. As an alternative they propose establishing a national agency
for translation and arabization from all languages into Arabic. They also call for the arabization
of university education. They justify their proposition by the weakness of Saudi students in
English despite the long time and high expenses allocated for English instruction. They also
justify their proposition by some linguistic, cultural and religious considerations. [...] It is very
important to improve English instruction for those who need it. However, pushing English
instruction into the elementary stage will not improve English learning. This solution has been
tried in many countries and failed. In addition to the reservations that many parents have about
this solution, it will be very costly and difficult to attain in Saudi Arabia.

The end of the 6" grade is equivalent to Al level of CEFR (Common European
Framework of Reference). Students then move on to intermediate school grades seven to nine
with duration of three years and by the end of it, they should be at least at B1 level. Then at

high school grades ten to twelve during three years they should graduate with a B2 level

10



minimum. This naturally varies from one school to another but graduates from private schools
always have a much higher level of English than graduates from public schools. This is because
the hours, the starting age for learning English are different and also most private schools add
extra curriculum to the governmental one. Graduates from private schools should have at least

CEFR C1 or C2 level.

2.7 - The English coursebooks in K.S.A

The coursebooks under study are called, English for Saudi Arabia (EFSA). Like all
textbooks in the Kingdom, they reflect the national curriculum; indeed, the Ministry of
Education is in charge of writing and setting these coursebooks. Not all skills are given equal
importance in EFSA. Each year, the course concentrates on one or two skills so that all skills are
brought to the highest possible standard by the end of the stage. For the Secondary books the
emphasis of the Year 1 course is on listening and speaking skills, Year 2’s emphasis is on reading
and Year 3’s emphasis is on writing. These coursebooks have 8 units each. Each unit is divided
into eight lessons. Lesson 1 is meant to practice Listening and Speaking. The teacher is asked to
use a poster to introduce the subject, and a cassette player to practice listening and speaking.
Teachers still use cassette players despite the new technology. Even though the lesson is more
focused on listening than speaking, at the end of the lesson there are a few questions that
teachers discuss with students to encourage them to speak. Lesson 2 concentrates on
grammar. The main grammatical points are summarized in the coursebook for the students.
Lesson 3 is reading comprehension. After that, Lesson 4 is vocabulary and contains a ‘Word
Study’. New words are defined in English just like in a dictionary. Lesson 5 consists of writing.
Students practice writing short paragraphs based on pictures or notes. Lessons 6 and 7 are
activities lessons for students to practice speaking in different situations. Finally, Lesson 8 is a

revision of the whole unit. (See Appendix 2 for an example of a whole unit.)
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Hutchinson and Torres (1994) argue that the more complex a textbook becomes, the
more skill is required of the teacher in using it. However, these coursebooks are very simple in
terms of their structure and language, and teachers are supposed to follow them with no
special skills being required from them. Thus, a Saudi EFL teacher does not have the latitude to

select his/her own teaching texts.

2.8 - Teacher training

English teachers in Saudi Arabia are usually given “a teacher’s book” for the grade they
are teaching (See Appendix 3). This is supposed to be sufficient training for them as the training
programs provided need to be improved. Are these books enough? And are the teachers using
them correctly? The writers of the coursebooks (1995:3) state: “The teacher’s book is a kind of
in-service training course. If you use it carefully all the time, it will help you to improve your
teaching.” This statement says it all as the teachers are on their own, training themselves to be

adequate.

The Ministry of Education in Saudi Arabia adapted western models of teacher training
programs to Saudi Arabia. This is because schools in Saudi Arabia are directed by Islamic law. As
a developing nation, the Kingdom of Saudi Arabia pays a great deal of attention to education in
general and to teacher preparation in particular. A university level is the minimum requirement
for teaching. Many teachers graduate from universities without any experience, either

theoretically or practically, in teaching and become school teachers.

In a survey conducted by Shadly (1978:104) at Riyadh University, the researcher
examined the few teacher training programs. The study indicated that the training program
graduates lacked adequate preparation: “The in-service graduates lacked basic knowledge
about learning theories, trends, issues, schools of thought, and methodology”. Shadly

recommended that the College of Education and the Ministry of Education provide a summer

12



program or workshops to increase the knowledge, the skills, and the competence of in-service

graduates.

Alhwiti (2007:1) believes that there is a need for better in-service training:

The need for in-service teacher training emerged as a result of a combination of the low status
of Saudi elementary teachers who were ill-prepared for the responsibility of educating the youth
of an entire nation and the continuous need to provide them with new knowledge, skills, and
techniques in order to achieve competency.

As an English teacher and a graduate from the College of English Literature and
Translation, | only had one semester of practical training. However, this consisted basically of
being a teacher. | taught the first secondary school year students for one whole semester.
There was one supervisor who was a teacher in that school. | was one of four students in
training, and each got one class or two. After that, we would have a meeting with the
supervisor to discuss how we did. The coursebooks were quite straightforward and we did not
have to do any extra work. We taught the language from a linguistic perspective only and did

not introduce any cultural elements from English-speaking countries to the students.

2.9 - Conclusion

This chapter has focused on giving some background to education and ELT in Saudi
Arabia in general. English is widely spoken in Saudi Arabia but cultural elements from English-
speaking cultures are not integrated in learning or teaching the language. Students still speak
English and they might be fluent but it is not enough to learn a language alone as what we say
attempts to communicate what we think, how we feel and what we believe in. A more detailed

analysis of this question is discussed in Chapter 3:
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Chapter 3: Language and Culture

3.1 - Introduction

It is important to teach EFL students culture for many reasons, among which the most
important one is to be aware of other cultures. It is important to be aware of other cultures for
various reasons. One of the most important reasons is to be tolerant of other cultures and to

accept and negotiate differences.

Language and culture are inseparable. Language is a part of culture and it reflects
culture. As Brown (1987: 123) states: “A language is a part of a culture and a culture is a part of
a language; the two are intricately interwoven such that one cannot separate the two without
losing the significance of either language or culture”. Therefore, the language spoken by people
affects the ease of understanding cultural values, beliefs, ideas and behaviors. This can be seen
in the following example. The English word “aunt” and “uncle” represent two different types of
a family relationship in Arabic: the mother’s sister and brother are “khalah” and “khal”. On the
other hand, the father’s sister and brother are “amah” and “aam”. As per Arabic culture, the
mother’s family usually represents a relationship closer than the father’s family. However, the
father’s family is more respected and treated more formally. It is interesting to note that Arabs
have such a difference in words which is not present in English and it is important for learners
to learn so. Another example is that in Arabic, the uncle’s wife or aunt’s husband are not
considered a part of their partner’s family after marriage. They are referred to as “my uncle’s
wife” or “my aunt’s husband”. However, while speaking to them directly you call them “aunt”
or “uncle” out of respect. It is interesting to note that Arabs have introduced phrases like
“uncle’s wife” and “aunt’s husband” in the English language they speak to serve the needs of

local culture better.
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For that reason, culture must be emphasized more in EFL coursebooks. Some
coursebooks do attempt to reflect the cultural elements of English-speaking countries but the

majority pays little attention to this aspect.

However, the question is what type of culture should we teach our students? It is very
difficult to define culture, as the word itself carries a wide vast range of ideas. Condon (cited in
Brown, 1987: 123), for instance, defines culture as “a system of integrated patterns, most of
which remain below the threshold of consciousness, yet all of which govern human behavior
just as surely as the manipulated strings of a puppet control its motions.” On the other hand,
Moran (2001:4) sees culture as “the great achievement of people as reflected in their history,
social institutions, works of art, architecture, music and literature.” Moran’s definition contrasts
with Brown’s by considering culture as an achievement, more as something man-made.
However, Moran views it as patterns that control humans, as if culture controls us. A further
view is that of Hofstede (1994:5) who views culture as “the collective programming of the mind
which distinguishes the members of one group or category of people from another”. According
to Kramsch (1998:4), “Nature refers to what is born and grows organically (from the Latin
nascere: to be born); culture refers to what has been grown and groomed (from the Latin
colere: to cultivate)” Which leads us to question: Are human beings mainly what nature
determines them to be or what culture enables them to become? Meanwhile, Risager
(2007:156) sees culture as “a concept referring to ways of acting, believing, valuing and thinking
which are shared by members of a community (social group) and which are transmitted to the
next generation. A culture is dynamic and open to change as a result of a change in living

conditions or through contact with other cultures”.

In my opinion, culture is all those definitions combined. It is a system of patterns and
achievements of arts, history, music, literature and all achievements of a man in the particular
place where he belongs. People of a certain culture use their language to portray their culture

and to put their perspectives into practice and then to carry out their way of life.
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There are further definitions but what we should know is what culture we should teach,

and we should reflect on how culture and language are related to each other.

Byram (1994) believes that language learning does not stand apart from cultural
learning. Culture is a complex concept that includes language. He argues that only when the
cultural context is understood can the language in context be comprehensible. Kramsch (1993)
also states that learning a foreign language is a way of making a cultural statement as well as

learning a new way of making communication.

3.2 - Intercultural learning

Byram (2000:10) defines intercultural learners as “conscious of their own perspective, of
the way in which their thinking is culturally determined, rather than believing that their
understanding and perspective is natural”. Hammer and Bennett (2001:12) describe learners
with basic intercultural sensitivity as “able to recognize and accept the complexity of cultural
differences as different constructions of reality” and Risager (2007:257) emphasizes the need
for intercultural education: “Apart from communicative linguistic competence, the goals of
intercultural education contain both knowledge about culture and society, attitudes to culture
and society, and non-linguistic skills as well as political awareness and a critical cultural

awareness”.

Researchers have discussed the need for a new approach to teaching culture in
languages. Risager (1998:243) describes four different ideal-typical approaches to foreign

language teaching:
1. The foreign-culture approach, which has been losing ground since the 1980s;

2. The intercultural approach, which has replaced the foreign-culture approach,

and is the dominant one today;

16



3. The multicultural approach, which has made its appearance since the 1980s, but

still is in a marginal position;

4. The transcultural approach, which is just beginning to appear as a result of

Internationalization.

Bennett's "Developmental Model of Intercultural Sensitivity" (1993, summarized in Hess

1997:5-6) identifies a six-stage process to become interculturally sensitive:

Number Stage Definition

1 Ethnocentrism A simple denial that the differences exist. The pure
ethnocentric believes that the whole world is like him or her,

but pure ethnocentrism is a rarely found state of being.

2 Defensiveness The perception that the differences one encounters are
threatening. Barriers are raised and negative judgments made

against those who are different.

3 Minimization of  The perception that the differences are not very great or very
the perceived important: 'we're all alike under the skin,' is the minimalist's
differences rubric

4 Acceptance The recognition that differences exist, that they are substantial

and important, and that they can be positive and negative.

5 Adaptation The willingness to adopt and adjust one's behavior to the

patterns and styles of another culture.
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Number Stage Definition

6 Adoption and The merging of selected aspects of another culture into one's
integration own cultural identity or patterns of thinking and behaving,

leading to one's becoming a bi- or multicultural person.

Table 1 — Bennett's "Developmental Model of Intercultural Sensitivity"

For students to be interculturally sensitive and go through the stages above, they should
have intercultural learning. However, Intercultural learning is not a part of English coursebooks
in Saudi Arabia and we need to ask ourselves why not. More attention should be given to this
neglected area and teachers should be trained to teach using this approach. It is a part of

teachers’ job to address intercultural learning and this will be addressed in 3.6 below.

For students to be intercultural, they need to be aware of other cultures first, and then
they need to understand them in order to communicate better. Hence, if the coursebooks do
not include English-speaking cultures or integrate them with language learning, the learners will
separate the language from the culture and that causes a gap in learning which leads them to
learn to codify their own reality using a different code (English language). This can lead to

creating a student who is not intercultural in anyway.

3.3 - Intercultural competence

Fantini (2006:12) defines intercultural competence as “a complex of abilities needed to
perform effectively and appropriately when interacting with others who are linguistically and

culturally different from oneself”.

There are many degrees of cultural competence and how people perceive culture.
According to James Mason (1993) there are different stages. He views cultural competence as a

continuum with six progressive stages. Below is an adaption of these stages:
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Number Stage

Definition

approaches to interaction; assumes responsibility to
transfer skills to others; cultural competencies

advocated with all systems and organizations

1 Cultural Destructiveness Attitudes, policies and practices those are destructive to
other cultures: dehumanizing other people,
assumptions of superiority.

2 Cultural Incapacity This includes unintentional cultural destructiveness,
bias, paternalism, ignorance and/or fear.

3 Cultural Blindness Involves the philosophy of being unbiased, belief that
culture, class or color makes no difference, well-
intentioned but ethnocentric

4 Cultural Pre- Realization of weaknesses and gaps that are missing in

competence working with other cultures; desire for inclusion;
commitment to civil rights; implementation of training;
danger of sense of false accomplishment and tokenism.

5 Basic Cultural Acceptance and respect for differences; continual

Competence inquiry about other cultures; expansion of knowledge;
hiring of diverse staff

6 Advanced Cultural Cultures are held in high esteem; responsibility is taken

Competence for constant development of new knowledge and

Table 2 — Mason’s stages of cultural competence
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(2007)

model:

1)

2)

3)

4)

5)

Based on their experiences in foreign language teaching, Byram (1997) and Risager

proposed models of intercultural competence. Byram (1997) proposed the following

The attitude which includes curiosity and openness, readiness to suspend disbelief
about other cultures and belief about one’s own.

Knowledge of one’s self and others in which one has knowledge of his own cultural and
other cultures including social groups, products and practices.

The skills of interpreting and relating in which one interprets other cultures and relates
them to his own.

The skills of discovery and interaction, allows the individual to acquire new knowledge
of culture and cultural practices elements including the ability to use existing
knowledge, attitudes, and skills in cross-cultural interactions.

Critical cultural awareness, in which one has the ability to use perspectives, practices,

and products in his/her own culture and in other cultures with the ability to evaluate.

Building on Byram’s model, Risager (2007:227) expanded a few factors to Byram’s

intercultural competence model. Risager claims her model to be broader however, she

proposes many linguistic elements:

Linguistic (languastructural) competence

Languacultural competences and resources: semantics and pragmatics
Languacultural competences and resources: poetics

Languacultural competences and resources: linguistic identity
Translation and interpretation

Interpreting texts (discourses)

Use of ethnographic methods

Transnational cooperation

R N Uk W N

Knowledge of language as critical language awareness, also as a world citizen

10. Knowledge of culture and society and critical cultural awareness, also as a world citizen.
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Teaching cultural differences will get the student to realize that we are not all the same
and that every culture is unique. Moreover, it is necessary to realize that it is not only the
differences that are important but also the similarities and so we should seek to focus on these
as well. To be intercultural you need to understand both the similarities and differences and be

able to be tolerant.

3.4 - Intercultural communicative competence (ICC)

Since it is important to be able to deal with other cultures in an appropriate way,
students need to acquire intercultural competence and not only learn the foreign language. As

a result, it is recommended that teachers integrate cultural elements in EFL lessons.

Intercultural communicative competence (ICC) is an extension of communicative

competence according to Beneke (2000: 108-109):

Intercultural communication in the wider sense of the word involves the use of significantly
different linguistic codes and contact between people holding significantly different sets of
values and models of the world [...] Intercultural competence is to a large extent the ability to
cope with one's own cultural background in interaction with others.

Byram’s (1997:51) model of intercultural communicative competence (ICC) requires:

Certain attitudes, knowledge and skills in addition to linguistic, sociolinguistic and discourse
competence. The attitudes include curiosity and openness as well as readiness to see other
cultures and the speaker's own without being judgmental. The required knowledge is of social
groups and their products and practices in one's own and in one's interlocutor's country, and of
the general processes of societal and individual interaction.

That is to say, the learners’ skills should include interpreting, discovery and interaction

in addition to critical cultural awareness education.

The author also makes a strong case for including not only “cultural awareness” but

“cultural experience” as well in his model of foreign language education (1989:145):
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Learners need to be prepared for experience of the daily rhythm of the foreign culture; of the
behaviors which are different and those which are the same but have a different significance.
Such phenomena are verbal and nonverbal, and learners need both the skills of accuracy and
fluency in the language and the awareness of the cultural significance of their utterances.

In other words, students are intercultural communicative competent, when they reach
an understanding of other cultures and become tolerant and cultural mediators and
researchers of culture. Not only are students tolerant of other cultures but are also able to

communicate with others from these cultures in an appropriate way. As Wang (2008:59) states:

To speak a language well, one has to be able to think in that language, and thought is extremely
powerful. A person’s mind is in a sense the center of his identity, so if a person thinks in English
way in order to speak English, one might say that he has, in a way, almost taken on an English
identity. That is the power and the essence of a language. Language is culture.

For Seelye (1997:24-25), to have accurate intercultural communication, one should have

an insight of what people think when they speak the target language:

Accurate intercultural communication is built on fluency in the target language, insight into what
people are imaging when they speak, and the ability to decipher non-linguistic symbols such as
gestures and icons. Because people use language to aid and complement other behavioral
purposes, language cannot be understood in isolation from the larger context of behavior — all of
which is culturally filtered and most of which is culturally originated.

To sum up, for the students to be intercultural they need to have elements of the local

culture distinguishing between internal (first language contexts) and external cultural elements

(foreign- and second-language contexts).

3.5 - Culture in the 1st Year Secondary Saudi English Coursebook

Weaver (1986) uses the image of an iceberg as seen in Figure 2 to explain the layers of
culture. Like an iceberg, part of a culture is above water in that it is visible and easy to identify
and know (art, food, architecture, landmarks, etc.), However, the biggest part of the iceberg is

invisible (beliefs, ideas, values, attitudes, manners, love, etc.). But just as most of an iceberg is
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out of sight below water, Paige (1986) states that nine-tenths of a culture is also hidden from
view. This hidden part of culture has been termed “deep culture”. Deep culture includes
elements such as the definition of sin, concept of justice, work ethic, eye behavior, definition of
insanity, approaches to problem solving, fiscal expression, and approach to interpersonal

relationships.

¥

SURFACE CULTURE

primarily
in awareness

FOLK CULTURE

FOLK CULTURE

a3

DEEP CULTURE

primarily
out of awareness

Figure 2 — Weaver’s image of an iceberg (www.cyc-net.org)

It is the elements of culture in both the visible and the invisible big body of the iceberg
that should be dealt with in more detail in Saudi English language classes. In today’s
communicative language teaching styles, it should not be difficult to make our lessons content-
and task-based where the content is often culture and the tasks support the development of

intercultural communicative competence.

Many argue that culture should be a fifth skill in an EFL classroom as Tomalin (2008)

states:

What the fifth language skill teaches you is the mind-set and techniques to adapt your use of
English to learn about, understand and appreciate the values, ways of doing things and unique
qualities of other cultures. It involves understanding how to use language to accept difference,
to be flexible and tolerant of ways of doing things which might be different to yours. It is an
attitudinal change that is expressed through the use of language.
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However, | tend to agree with Kramsch (1993:1) that:

Culture in language learning is not an expendable fifth skill tacked on, so to speak, to the
teaching of speaking, listening, reading, and writing. It is always in the background, right from
day one [...] challenging the good language learners

Therefore, culture should be integrated in classrooms activities and lessons. In my

opinion, it does not stand as a skill on its own as Kramsch explains in the quote above. It should

be integrated with the language.

Moran (2001:24) describes the five factors of culture: products (e.g. tools, food, clothes,

documents, buildings, music), practices (e.g. verbal and non-verbal language, actions and

interactions, taboos, notions of time), perspectives (e.g. values, beliefs, attitudes), communities

(e.g. race, gender, religion, class) and persons (individuals). The author defines culture as:

The evolving way of life of a group of persons, consisting of a shared set of practices associated
with a shared set of products, based upon a shared set of perspectives on the world, and set
within specific social contexts.

In the next chapter, for the purpose of analysis, five broad categories were considered

according to Moran’s (2001) description of the five factors of culture:

1.

Products - the things produced by a culture.

Practices - the actions by members of a culture.

Perspectives - the beliefs and values responsible for producing the products.
People or persons - the individuals living in a certain culture.

Communities - groups of people with things in common such as language, gender,

religion, race, political parties and so on.

Based on the analysis, the coursebook contains very little American or English culture in

it. The few cultural references concerned persons and products only. There is no reference to

any perspectives, practices or communities. For example, unit 3 has the most references to
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English or American culture as Lesson 1 speaks about school in Britain and Lesson 4 refers to

school in the United States. More findings will be discussed in detail in Chapter 5.

Every culture has ideas that reflect on their practices and products. In the 1% secondary
year book, we can immediately notice that there is a gap as there is no reference to any
perspectives. The book is based on Saudi culture only - the characters are Saudi as are the
costumes, customs, clothes, religious ceremonies and so on. The lack of English or American
culture in the coursebook could be related to Cortazzi and Jin’s (1999) theory in which they

describe three ways of how culture can be presented in language coursebooks:

1. Source culture, which uses the learners’ own culture - the coursebook analyzed belongs

to this category as it uses the Saudi culture only.
2. Target culture, in which the culture represented, is of Inner circle countries.

3. International target culture, which draws on a variety of cultures from all around the

globe.

Do students not learn English because they do not explore the cultural contexts of
native British or North-American culture in the coursebooks? No, this is not true — students still
learn the language. However, they learn a codified version of their own culture, which may
strongly contribute to perpetuate or reinforce an ethnocentric perspective of the world
(amongst other disadvantages). You should not separate the language from its natural cultural
context. Just as Gillian Lazar (1993:66) has argued: “Our students’ comprehension is frequently
impeded not by linguistic features, but by cultural ones (...) Language can never be divorced
from culture”. Students must learn to be intercultural as Svalberg mentions below. They must
be open to the outside world and learn to know the differences and otherness yet respect
them. People use language for purposeful communication and learning a new language involves
learning how to use words, rules and knowledge about language and its use in order to
communicate with speakers of the language. This understanding of language sees a language
not simply as a body of knowledge to be learnt but as social practice in which to participate, as

discussed in chapter 2.
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Svalberg (2007) argues that if language is a social practice of meaning-making and
interpretation, then it is not enough for language learners just to know grammar and
vocabulary. They also need to know how that language is used to create and represent
meanings and how to communicate with others and to engage with the communication of
others. This requires the development of awareness of the nature of language and its impact on
the world. Furthermore, Byram & Morgan (1994: 50) also emphasize that learners should

engage in interpreting and comparing the shared meanings of other cultures.

To communicate internationally involves communicating interculturally as well. The two
are interrelated so that one cannot separate the two without losing the significance of either
language or culture (Brown, 1994:164). Smith (1985:2), for example, adds that the presentation
of an argument in a way that sounds fluent and elegant in one culture may be regarded as

clumsy and circular by members of another culture.

Consequently, when we learn a language, intercultural learning skills (Byram’s skills) are
much more important than knowing information, facts about certain cultures (usually

understood as national cultures).

3.6 - Teacher’srole

Teachers have a very important role in integrating a cultural approach in classrooms.
According to Kramsch (1998), language expresses cultural reality as common experience,

embodies cultural reality as linguistic action, and symbolizes cultural reality as social identity.

Culture education is to be understood as a collaborative study which teachers and

students engage in. As Armstrong (2005:457) states:

Our use of the term interaction foregrounds the give and take between pupils and teachers,
which goes beyond a superficial learning scenario to a stimulating interplay which leads to new
formulations and new understanding.
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Some Language teachers have come to understand that culture in its anthropological
sense is a proper domain of instruction in language classes (Brooks, 1968; Nostrand, 1974;

Roberts, Byram, Barro, Jordan, & Street, 2001; Seelye, 1993).

From an intercultural perspective, the term ‘culture’ bears affinities with the
anthropological concept of culture. More than equipping learners of a foreign language with
knowledge about certain cultures, teachers of EFL are/should be interested in developing
students’ profile as autonomous researchers and readers of culture. Hosokawa (2003) states
that learner-autonomy means learners detect problems to be tackled and solve them by
themselves, while teachers design and organize classroom activities to support that process.
Therefore, teachers must organize and prepare their classes with activities to get the student to
learn to be intercultural. Unfortunately, in Saudi EFL classrooms, teachers teach explicit
knowledge based on the coursebooks without any implicit knowledge or real life situations. For
example, in Unit 5 Lesson 3 (see Appendix 4) the reading passage is about Saudi currency. A
good way for teachers to include culture in this lesson would be by introducing other currencies
from other countries and engage students in conversations about these countries and their
currencies. Students could share their experiences of those countries. This way, they would

learn about the “other way” and be open to other cultures and realities.

As teachers of English we must head towards teaching our students not only linguistics
but intercultural competence since linguistic competence alone is never enough for language
learners. Language learners need to be aware of the culture behind the language they are
learning. They have to understand that, in order for communication to be successful, language
use must be associated with cultural behavior and cultural believes. Thus, learning a language
will also involve learning the culture(s) the language expresses. Therefore, we must aim to get

our students to be intercultural.
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3.7 - Student’s role

As mentioned above, the learner has a very important role in detecting problems and
tackling them. This is one of the elements of what we call “learner autonomy”. Teachers cannot
work alone in helping the students to be intercultural. Students have a very important role in

the process.

Byram (1997) states there are four aspects of intercultural interactions (knowledge,
attitudes, skills of interpreting and relating, and skills of discovery and interaction). These
aspects can, in theory, be acquired through experience and reflection, without the interference
of teachers or schools. This means that the learner plays the most important role in this
learning process. It also means that if they are acquired with the help of a teacher, the learning
process will have to take the learner’s role and the autonomy process into account in the
design of the curriculum. It will be the teacher’s responsibility to promote learner autonomy
and to create modes of teaching and learning accordingly. Therefore, teachers only promote

intercultural awareness and the students should learn how to be intercultural.

Apple (1992: 10) notes the importance of the learners’ role in this process, when he
suggests that they too (as well as teachers) “accept, reinterpret, and reject what counts as

legitimate knowledge selectively”.

For Byram (1997:67), the classroom offers the students a potential for reflection:

So the classroom has a potential for two kinds of relationship with learning outside: a
prospective relationship of developing skills in anticipation of learning through fieldwork, and a
retrospective relationship in which learners can reflect on learning in the field. This critical
reflection is particularly important and can focus on the efficacy of the skills learned in the
classroom, and the need for further development.

This also means that the teacher has a specific role to play, as discussed earlier, and
there should be an interaction between teachers and learners about the experiences and
culture that they learnt from the lessons or from their own life experience. According to Héléne

Zumbihl (2012:227-237): “Indeed Byram (1997) demonstrated that, generally, young people
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acquire some information but very little knowledge of the foreign culture through language

classes.”

3.8 - Conclusion

In this chapter, the relation between language and culture has been examined as well as
the importance of the teacher’s role and student’s role in helping the student become
intercultural. Concepts of intercultural learning - intercultural awareness, intercultural
competence and intercultural communicative competence - were also introduced and

discussed.

In the next chapter, coursebooks will be studied in depth. It will also look at authentic

texts in language learning and EFL classrooms.
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Chapter 4: Coursebooks

4.1 - Coursebooks

Coursebooks are a very important asset for EFL teachers. Many teachers want a
coursebook that provides everything they need in one book. According to Cortazzi & Jin (1999),
the coursebook can be a teacher, a map, a resource, a trainer, an authority, a de-skiller and an

ideology.

Tomlinson (2012:158) has a strong opinion about coursebooks:

In attempting to cater for all students at a particular age and level, global coursebooks often end
up not meeting the needs and wants of any. Based on my experience of talking to teachers and
to learners, and of observing teachers using materials in over thirty countries, | would like to see
more localized textbooks and more global textbooks which are designed to be flexible and to
offer teachers and students opportunities for localization, personalization and choice. In
addition, publishers could produce web-based global coursebooks which offer opportunities for
choice, maodification and replacement and which facilitate “an ongoing process where materials
are refined and even changed throughout the life of a product.” Armani (2011:297)

Tomlinson (2012:159) also argues against the need of coursebooks in a classroom and

he welcomes textbook-free classrooms. As he states:

My position is that most teachers and students welcome published materials and can gain from
them. However, if a teacher has confidence, principled creativity and the respect of their
learners, then a textbook-free course can actually be more facilitative in providing the
personalized, relevant and engaging experience of language in use and opportunities for
observing how the language is used and for meaningful communication, which many textbook
authors find it difficult to provide.

All the grammar lessons in the 1% year secondary English coursebook follow this order;
For instance, Unit 2, Lesson 2 is a grammar lesson (see Appendix 5). Firstly, it introduces the
tenses in time lines (presentation). Then, the second part of the lesson is practice in numbers 2,
3 and 4 where students look at the tables and practice. Finally, the last part includes production
at the end of the lesson in A+B. According to the teacher’s book (see Appendix 6), the teacher
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should draw the time lines on the board while the students have their books closed and elicit
the answers to each tense from the student. After that, students should open their books and
read the examples for each tense. Then, the teacher must read aloud the balloons in part 2. In
part 3, students must make meaningful sentences. In part 4, students are asked to form
questions. Finally, the exercises which are supposed to be the production are supposed to be
done at home as homework according to the teacher’s book. From my point of view, the
coursebooks can be enhanced to be more task-based to encourage the learner’s autonomy and
most importantly, there are no or few cultural elements in this unit and that should be

improved.

Another aspect that is missing in the English coursebook of the 1% secondary year is
culture. As mentioned in the previous chapter, language should not be separated from culture.
However, in this coursebook, the main character that is mentioned in almost every lesson is
Ahmad Al Ali, a Saudi TV host. There are very few supposedly English characters or references.
For example, in unit 6 lesson 1 (see Appendix 20), we can only find Arabic culture. One of the
characters in the lesson is Hamza, a Sudanese man who is going to perform his first Hajj
(pilgrimage) and is interviewed by Ahmad Al Ali. This lesson could be replaced by something
related to the English or American culture. For instance, the lesson could be about relationships
or friendship in The UK or the USA. The content should enable a focus on deep culture (beliefs,

attitudes and so on) like the invisible part of the iceberg.

One very important aspect that is missing in the coursebook is women. This reveals a
very important cultural gap. The Western world in general and English-speaking countries in
specific, call for women rights and equality. However, in the coursebook, there is not one

female protagonist. Penny Ur (1991: 197/200 quoted in Hurst: 7) suggests analytical strategies:

[...] she also suggests analytical strategies; for example: for sexism: “If your book is illustrated,
look at the first 30 pictures. Count the number of men and the number of women featured in
them. If there are no pictures, look at the grammar and vocabulary exercises, and do the same
count on pronouns or nouns of clear gender. In either case, was there a significant difference? If
so, what is the implication?” Ur goes on to suggest further strategies under the headings of
ageism, social orientation and values.
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Following this suggestion, the coursebook was checked for the number of female
illustrations. Not only does the book not have any female protagonists, but also only four
illustrations of women. These women are all covered which reflects only the local culture. The
women do not speak; they are only referred to, for example, “She is Saudi” (see Appendix 7).
This also reflects the local culture as women in Saudi do not have the right to vote, to drive or
to travel alone. In the introduction of the coursebook, all illustrations are also of men and all

pronouns used are male pronouns. (See Appendix 8)

It is important to note the teacher’s relationship to the coursebook in Saudi Arabia, as it
has a huge impact on the teaching and the learning process. For an English teacher in Saudi
Arabia, the coursebook is the central element in the classroom. All students are provided with
free coursebooks by the government and they must have their coursebooks in the classrooms
during the lesson. Basically, the teacher refers to the English coursebook during the entire
lesson. Teachers in public schools are not allowed to not teach the coursebook provided by the
Ministry of Education. It is the only option for them. What they could do is trying to change the
lessons to be more task-based. Through changing the lessons to be more task-based, these

tasks might help students develop intercultural communicative competence.

4.2 - Authenticity of texts and tasks in EFL Classrooms

Authenticity is a broad term that it is difficult to define. According to Widdowson
(1983:30) authenticity can be defined as:

[...] attested language produced by native speakers for a normal communicative purpose. But
the term can also be used, quite legitimately, to refer to the communicative activity of the
language user, to the engagement of interpretative procedures for making sense.

It has been argued that using authentic materials in language classrooms is an essential
feature of ELT. As Byram (1997:37) explains: “An individual coming across a 'document’, used in

the widest sense, from another country can interpret it with the help of specific information
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and general frames of knowledge which will allow them to discover the allusions and
connotations present in the document.”. Furthermore, authentic texts require students to
make use of their prior knowledge and connect it with the new knowledge acquired from these
authentic texts. However, some tend to disagree with the use of authentic materials. According
to Day (2003) there is no empirical evidence that authenticity facilitates language learning or
that learners find authentic texts more difficult than simplified ones. He refers to it as “the cult
of authenticity”. Another important point of view is Trabelsi’s (2010) when talking of
authenticity in relation to the learners’ culture. In other words, what is authentic for one
learner might not be authentic for another. Day also (2003) claims that authentic materials can
create problems for learners. Thus, he recommends materials that will simplify and facilitate

learning. However | tend to agree with Tomlinson (2012:162):

For me, an authentic text is one which is produced in order to communicate rather than to
teach, and an authentic task is one which involves the learners in communication in order to
achieve an outcome, rather than practice the language. The text does not have to be produced
by a native speaker and it might be a version of an original which has been simplified to facilitate
communication. The task does not have to be a real-life task, but can be a classroom task which
involves the use of real life skills in order to achieve not just communication but a non-linguistic
outcome (e.g. one member of a group getting the others to draw a replica of a drawing she has
been shown). Given these definitions, | think that every text that learners encounter should be
authentic and that most tasks should be authentic too — otherwise the learners are not being
prepared for the reality of language use.

Authentic texts help create an autonomous learner as Fenner argues (2000:7):

To promote autonomous learning textbooks should, therefore, place sufficient authentic texts at
the learner's disposal so that he can choose a text which he finds interesting, or at least, a way
of approaching a specific text which accommodates his needs and interests. Authentic texts are
also essential for discovering language as culture and as models for the learner to develop his
own texts. The tasks in the textbook must encourage the learner lo diagnose his own needs,
assist his formulation of purposes, and point out the multiple possibilities inherent in a text, for
enjoyment, analysis and learning.

Therefore, authentic texts and tasks are necessary to enable the students to be

prepared for the actual use of the language outside the classroom.
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The 1% secondary year English coursebook has no authentic language or tasks. In unit 1
for example, Let’s Meet the Team, the text in lesson 1 is not authentic. It is about a Saudi TV
host introducing himself. This host is the main character in the coursebook. A good authentic
text would be based on a real life situation such as a Saudi student going abroad to study on a
scholarship and introducing himself to English people. In lesson 2, the nationalities are all
Islamic nationalities except Russian and Australian, and so there should be an expansion of the
nationalities. In lesson 3, the text is about Ahmad Al Ali again, which is far from being authentic.
In lesson 4, in the exercises, the first one is a sentence with a mere cultural fact: “It is a custom
in England to take off your hat in a house”. In lesson 5, a new character is introduced but this

character is Saudi as well - Yasser Al Omar, the cameraman.

Looking at the first unit, in my opinion, there is a huge gap that should be filled with
authentic materials that would actually help the students in using the language in real life
situations. Authentic materials are significant in EFL since they increase the student’s
motivation for learning the language and expose the learner to the real language and to the

culture. Authentic texts are representations of culture before the students’ eyes.

4.3 - Coursebook adaptation

Professional teachers adapt the coursebooks they have to the context in which they are

using them in order to achieve certain objectives.

To relate this to the present study, teachers must adapt the coursebooks to teach the
target culture through them. Cunningsworth (1984:9) focuses on how to adapt materials to the

teachers’ objectives so that they get the learners to do what the teacher wants them to do:

No coursebook will be totally suited to a particular teaching situation. The teacher will have to
find his own way of using it and adapting it if necessary. So we should not be looking for the
perfect coursebook which meets all our requirements, but rather for the best possible fit
between what the coursebook offers and what we as teachers and students need.
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The author (1995:10) also warns of the total dependence on coursebooks: “Heavy
dependence on coursebooks is far from ideal as it reduces the importance of the individual

contributions that good teachers make at all levels in the learning process.”

In Hutchinson and Tortes (1994: 325) it was argued that:

Teachers and learners do not follow the textbook script. Most often teachers follow their own
scripts by adapting or changing textbook based tasks, adding new texts or deleting some,
changing the management of the tasks, changing task inputs or expected outputs, and so on.
Moreover, what is also clear from the study is that the teacher’s planned task is reshaped and
reinterpreted by the interaction of teacher and learners during the lesson.

Graves (2003: 230) argues, teachers should adapt coursebooks according to their
learners needs. As he says: “Any coursebook must be adapted to your particular group of
learners.” Using the acronym SARS (Select, Adapt, Reject, Supplement), Graves suggests ways of

considering how to modify one’s own coursebook.

If EFL teachers in K.S.A wanted to adapt this to the coursebooks they are using, they
could add more target culture to the context. They could select the texts then adapt them
according to their objectives. After that, they could reject or leave the parts that do not help to
educate an intercultural student. Finally, they can supplement and add whatever is necessary to

build a cultural bridge.

An example could be in unit 1, lesson 2 (see Appendix 7), where the illustrations are all
of the local culture with a picture of a covered woman, and men wearing the Saudi costume.
The teacher could ask the students to give other nationalities rather than Saudi using Graves’
SARS. Teachers could also speak about the target culture and how people dress. This way,

teachers would be actually adapting and supplementing the materials they have.

A different approach to coursebook adaptation according to Saraceni (2003) is to
provide the learners with a role in adapting the materials. In order to involve them in the

process, she suggests that materials should actually be written with learner adaptation in mind,
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aiming to be learner-centered, flexible, open-ended, relevant, universal and authentic, and

giving choices to learners.

Coursebooks adaption is an important way for teachers to build an intercultural student.

As mentioned in 3.6, teachers play a very important role in doing so.

4.4 - Conclusion

As discussed in this chapter, language and culture should not be divorced. In my opinion,
coursebooks play a very important role in integrating culture with language teaching and
learning. Living in today’s multicultural world, language learners need to develop not only their
linguistic competence but also their intercultural communicative competence to overcome any
linguistic and cultural barriers they may encounter in interaction with people from other
cultures. If the coursebook does not do it then it fails to fulfill one of its most important roles. In
the next chapter, the analysis will show the importance of culture integration in the coursebook

and the damage caused when separating it.
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Chapter 5: Coursebook Analysis

5.1 - Introduction

In this chapter, an analysis of the coursebook will be presented and the research

methodology will be described. After that, the findings will be discussed in detail.

In brief, this chapter presents a general descriptive analysis of the first secondary year
English coursebook. Such types of analysis are very significant in the EFL field of research,
especially in Saudi Arabia, for two reasons: first, it is needed for educational planning because
the English coursebooks need to be better planned. Secondly, the results could hopefully be
applied to the school reality as the coursebook writers could take advantage of evaluation
research findings and take them into consideration, making changes to new coursebooks or

new editions.

5.2 - Coursebook evaluation

What is a good English coursebook? There is no definitive answer to this question.
However, Stardling (2001:257) recognizes that “what counts as being a good coursebook in one
place by a certain group of people is likely to be perceived differently by another group of
people and that a definitive answer usually leads to little more than broad and rather
platitudinous generalizations”. This is true because we could make our own coursebooks in

Saudi Arabia and it could work for us but not necessarily for other students around the world.

The coursebooks should be designed for students to shape their cultural awareness and

not to be ethnocentric. As Szymanska-Czaplak (2009:232) states:

When children start their school education many of them have primarily egocentric point of
view on life in general. They believe that they are the most important members in their family
since parents take care of them and satisfy their basic needs. Children can also infer from their
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own family model that other families are similar, if not exactly the same. Starting school
education, they meet other egocentric children and learn how to cooperate with them and, with
time, to respect them. In a similar way, a foreign language lesson can open students' eyes on
other cultures and teach them tolerance by developing their multicultural awareness.

Sheldon (1988:245) claims that “It is clear that coursebook assessment is fundamentally
a subjective, rule of thumb activity, and that no neat formula, grid, or system will ever provide a
definitive yardstick”. It is obvious from this statement that there is no one absolute way and no
definite system of evaluating the materials. In the literature, different theorists suggest many

criteria to evaluate materials. Some offer categories more suitable for the current context.

Driskill & Brenton (2010) reveal five major cultural elements: values (master element),
symbolic elements (symbols, stories, language, metaphors), role elements (heroes, outlaws),
interactive elements (rituals, informal rules, organizational communication style), and context
elements (history, place). These categories cannot be applied to the coursebook analyzed since

it has almost none of these categories.

Reference should be made here to Hurst’s (2008:6) contribution to coursebook analysis.
The author refers to two basic concepts that should be included in any discussion of cultural

content: first, inclusivity, which in his words:

Refers to issues such as gender roles as well as age, class, ethnicity or ability/disability are
included. For example, in terms of gender roles, the way in which women/men are represented
may directly reflect on students’ motivation to learn. How often are women depicted as being
self-assertive or initiative taking or men as being emotionally open? Current linguistic norms
should also be taken into account: the use of “men” as a generic to mean both genders and the
careful use of his/her in rubrics/instructions for exercises.

Secondly, appropriacy, which implies “that certain topics should be avoided because

they are perceived to be sensitive or offensive.” In this context an acronym may prove a useful
guide:

P politics

A alcohol

R religion
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S sex
N narcotics
I -isms

P pork

With the above in mind, the coursebook is analyzed based on Moran’s (2001) five
categories. These categories were chosen because, in my opinion, they represent the most
important cultural elements. These categories were more suitable to this study as they are
broader and the book has a very limited number of cultural elements from the English-speaking

countries:

1. Products; what did the culture produce as in the production of movies, currencies,

music, art and so on.

2. Practices; how was it produced and how is it practiced. The process of the production

and how the people practice it.

3. Perspectives; why was it produced and why is it practiced. The ideas, beliefs and values

of people.

4. People; who are the people in this specific culture. Their common names, their looks,

their clothes.
5. Communities; race, tribes and so on.

As noted earlier, the aim is to analyze elements of American or English culture found in

the coursebook.

Table 3 below shows the analysis in detail according to the five categories above:
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Products Practices Perspectives People Communities
School in Britain Take off your hat in - Richard -
(See Appendix 9) England inside a house Smith (See

(custom) (See Appendix Appendix

15) 18)
Comparing Going to school in the - Mr. Smith -
schools in USA (See Appendix 16) (See
different countries Appendix
(See Appendix 10) 18)
Houses in Canada  British children go to ... - James -
(See Appendix 11) when they (See Appendix (See

17) Appendix

18)

Pounds Sterling, American children go to

dollars ... when they (See

(See Appendix 12) Appendix 17)

He’s from Britain, At 17, Saudi students

he’s British. He’s have to study more

from England, he’s subjects than British

English. students (See Appendix

(See Appendix 13) 17)
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Products Practices Perspectives People Communities

He’s from Canada, Saudi children have more - - -

he’s Canadian. time in class than British
(See Appendix 13) children (See Appendix
17)
British Airways The school day in Britain - - -

(See Appendix 14) seems longer than Saudi

(See Appendix 17)

Table 3 - Analysis

Based on Table 3 above, it is very noticeable how few are the examples from English or
American culture referred to in the coursebook. Clearly, there are no elements that could be
related to the categories perspectives and only a few to practices, products and three names of
English people. It is startling how empty the table above is of any target culture. This could be
because the foreign culture was replaced with the local one and the objective is teaching
English through the Saudi culture. This means that the students will simply learn to codify their

cultural reality with a new linguistic code.

Why is it necessary for students to be familiar with the target culture along the target
language? Kramsch (2011: 18) claims that “learners are constrained, not by the English
grammar, nor the English vocabulary, but by the patterns of native speaker discourse they have
been exposed to”. However, in this coursebook, native discourse is missing. In our speech, we
always display our cultural background whether we intend to or not. “When language is used in
contexts of communication, it is bound up with culture in multiple and complex ways”
(Kramsch, 1983: 3, cited in Chang, 2003: 25). This quote shows the relation between culture
and language and how related they are. It points out how people convey their culture in their
speech. According to Risager (2007), discourse is a concept connecting language and culture in

accordance with the social network theory (The social network theory views social relationships
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between human beings as nodes and ties; nodes being the entities within the networks and ties
being the relationships between them) where discourses flow across language communities in a

variety of genres and may develop autonomously in several language communities.

Does the coursebook provide students with a solid cultural background knowledge
offering enough protection from cultural shock if they happen to visit other countries? Every
year, Saudi students are sent abroad on scholarships to study. These students are not prepared
enough to face the huge cultural differences they will necessarily find. Most of them have
travelled before for tourism but once they leave to live within a new culture; this is when they
might face cultural shock. They are exposed to a totally new way of life, one that is very
different from what they are used to and they have not been adequately prepared to face the

difference or to mediate cultural differences.

Having said that, students do learn the language and are able to communicate from the

coursebook but it is not enough. Pulverness (1995:9) claims that

In teaching English for communication and neglecting culture, we may be giving our learners
access to an impoverished means of communication, effective survival and for routine
transactions, but lacking much of the cultural resonance that makes it fully meaningful for native
speakers.

He also argues that cultural learning will only be truly meaningful if it is “comparative
and contrastive.” In the coursebook analyzed, there are no good examples of this. One unit in
the coursebook compares the schools in the USA and the UK to schools in Saudi Arabia (See
Appendices 9, 10, 15 and 16). The book authors provide the comparison based on some factual
information only. The students are not the authors of the comparison and they are not
analysing authentic materials or comparing based on explicit criteria. This comparison suggests
that there are only a few differences such as some subjects and the hours which is surprising as

there are huge differences between UK and North-American schools and the same would apply

if we compare one of those with the Saudi Arabian schools.
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It has been clear to the outside world how Saudi coursebooks eliminate culture from

their English coursebooks. For example, Gray (2000: 275) states:

Thus, Moroccan teachers of English have expressed their concern about the danger of ‘the
erosion of belief in the ability of native culture and language to deal with the modern world’
(Hyde 1994: 296), while Saudi Arabia® and China have gone to the extreme of producing
materials with almost no references to English-speaking cultures.

This quote is really important and relevant, as it is now known that the English
coursebooks in the Kingdom separate the culture from the language. The separation of culture
and language in the English coursebooks could be, in my opinion, due to issues of cultural
identity. Saudis are very proud of being Saudi and Muslim. Therefore, | believe the coursebook
producers force the Saudi culture instead of the English or American one to keep the Saudi
identity in the students’ minds even while they are learning another language. However,
learners are able to learn a language with its culture and yet retain their own identity. The
Common European Framework of Reference, like other recent publications, thus introduces the
'Intercultural Dimension' into the aims of language teaching. Its essence of is to help language
learners to interact with speakers of other languages on equal terms, and to be aware of their
own identities and those of their interlocutors. It is the hope that language learners who thus
become 'intercultural speakers' will be successful not only in communicating information but

also in developing a human relationship with people of other languages and cultures.

5.3 - Findings

1. The most important and noticeable finding is that the coursebook is totally localized and
shaped according to the Saudi culture. The use of local characters, places, and issues as
the content for all the units is hardly related at all to any cultural contexts of English-

speaking countries. Students should be able to explore texts with cultural

3 My highlighting
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representations of English-speaking countries. As language and culture are inseparable
entities, it is necessary to develop the ability, the skill and the knowledge “to mediate
between the two languages and the ability to reflect on issues in connection with this”

according to Risager (2007: 237).

An important finding is that there are not a lot of positive attitudes towards the English
or American cultures. There is the unit on the school system comparison (see Appendix
19) which shows to a certain extent a positive attitude towards the target culture. That
is to say, they go to school the way we do with slightly different schedules and subjects.
In other words, if students had a positive attitude towards the target culture, they
would find learning the language easier as it promotes some sort of affinity which leads
the students to feel more familiar and closer to the target culture. In contrast, if learners
feel alienated from the target language and culture, language learning is certainly

restricted by this cultural gap.

Based on the above, it is essential to bridge the cultural gap as it could pose difficulties
in communication mainly when the learners of English come into direct contact with
people from English-speaking cultures. This gap can be demonstrated through the
example of the verb ‘to be’. The verb ‘to be’ does not exist in Arabic. Hence, Saudi (or
Arabic) EFL learners have a tendency to produce linguistic errors such as, “he happy” or
“she sad” omitting the verb ‘to be’. Wrong assumptions about the conceptual systems
of the two languages, such as that every word of the mother tongue has an equivalent
in the target language, will result in linguistic errors which will harm successful
communication. Another example is some untranslatable words from Arabic to English,
mainly religious words. For example, the word ¢le3 in Arabic is translated as ‘prayer’ in
English which is not the same. This can be due to cultural differences. It shows that

Arabs are very religious and have some acts that are not apparent in other cultures.

The overall content analysis shows that the Saudi cultural elements are represented

more frequently than the cultural elements of English-speaking countries. Thus, it can
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be said that the coursebook is dominated by a Saudi focus. In the six units, almost all
lessons are somehow related to the Saudi culture. Reference should be made to
Nicholas Hurst’s theory of inclusivity and appropriacy as discussed in 5.2. The Saudi
cultural elements have been ‘sanitised’ and ‘manipulated’ as there is no reference to
women, foreigners, teenagers, old people, different social classes, problematic issues
and much more elements. The first unit, “Let’s Meet the Team”, is about a Saudi TV host
in a Saudi Channel. The second unit, “The First Programme”, is about his programme, “In
Focus”. The third unit, “School in Britain”, is the unit that reflects a mere cultural
elements from the British and American culture which belongs to the category
(practices). It also has people from England. However, it is very artificial and based on
non-authentic text. In unit 4, “Houses”, Ahmad Al-Ali the TV host, interviews Mr. Al
Nasser, another Saudi man, who is interested in houses. This unit has Saudi people only.
In unit 5, “Money”, shows the exchange rate from dollars, euros and so on. It also has
the Saudi currency in detail. In the last unit, 6, “Before Al- Hajj”, Ahmad Al-Ali interviews
a Sudanese man going on his first pilgrimage to Makah* The book basically neglects

English speaking cultures and replaces it with elements from the Saudi culture.

5. The findings show that the most represented cultural aspects are products and practices
even though there are few cultural aspects. After that, there is a reference to only three
English people in the whole coursebook in all the six units. However, there is no
reference to any perspectives or communities whatsoever. This is a big absence in the
coursebook. It needs to be filled with many more cultural aspects, especially
perspectives and ideas. When we learn another language, we need to become aware of
and understand the people’s perspectives - how they think, and why they think so, their

beliefs and so on. When you look at a culture, the first thing you see is the surface, then

* Makah has different spellings; Makah, Makkah, Mecca. However, the closest to the pronunciation in

Arabic would be Makkah. 4%
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the products then practices. However, to be intercultural, you need to look at it in

depth; see what caused these practices and how the products were produced.

The coursebook is called “English for Saudi Arabia”, but in my view a language should
not be taught differently depending on the country of origin. The title of the coursebook
is very clear and straightforward about the separation of culture and language. Kramsch
(1993) refers to establishing what she calls a “sphere of interculturality”. She claims that
a foreign culture and one's own culture should be joined together for learners to
understand a foreign culture. Learners' interaction with native speakers or authentic
texts requires them to construct their own meanings rather than have teachers simply
transfer information about people and their culture, and therefore non-native speakers
should have opportunities to make their own meanings and to reflect on both the target

culture and their own.

The overall analysis demonstrates that the representation of cultures in terms of people
in the coursebook is dominated by people from Saudi Arabia (Ahmad Al-Ali, the TV host
is the main character). This dominance may be attributed to the fact that the

coursebook is teaching English through Saudi characters.

In addition, the findings of the present study show that the least frequently represented
cultural element is perspectives. This could be due to the fact that this aspect is more
abstract while, on the other hand, cultural products and practices are much more
concrete and easier to teach to young learners than abstract aspects of perspectives; in
addition, incorporating visible facets of culture, such as school in England and the USA is
useful to catch the students’ attention. Yet there is a need to add much more practices
and products and a lot less of Saudi culture. In addition, there is a need for some
perspectives as mentioned above in finding number 5. Some perspectives could be
simplified to the level of the students even if they are abstract. It all depends on the way
they are approached. For example, with young learners, the concept of family and blood

relationships can be approached. They could reflect on cultural views/perspectives of
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10.

11.

family and the importance of it. For example as mentioned in 3.1, In Arabic there is
different titles for uncles are aunts depending whether they are the mother’s family or
the father’s. Learners could reflect on these cultural differences in views or

perspectives.

It can be concluded from the findings above that the low percentage of the target
culture in the coursebook might not be sufficient for the development of the Saudi
students’ ability to mediate in intercultural settings. For example, they learn the English
names for their religious beliefs such as ‘pilgrimage’ for Al-Hajj in unit six (see Appendix
19) and the way of speaking about them, which is important. In contrast, they are not
taught about festivals, beliefs or ceremonies in English-speaking cultures. Thus, the
students need to be equipped with cultural knowledge of mainly English-speaking

countries.

According to the findings above and based on Cunningsworth’s (1995) notion of the
“hidden curriculum”, it can be implied from a few lessons that the coursebook was
designed to instill moral values to shape the character of students rather than to help
them develop their intercultural aspects. An example of this is clear in unit 6 lesson 1, in
the conversation between Ahmad Al-Ali (the TV host) and Hamza (the Sudanese man on
his first pilgrimage). Hamza says: “As you know every Muslim must make the pilgrimage,
if he can at least once in his life. | may never get another chance” (see Appendix 19).
Another example is in unit 2 lesson 2, number 2; in the conversation practice the two
Saudi characters greet each other saying “Assalamu Alaikum” which is how Muslims
greet each other (see Appendix 17). However, it is very clear that the coursebook
displays a highly censored view of the Saudi society and life. It is a fictional world of
adult men, all dressed alike, who occasionally travel to some countries and they talk

about subjects such as house construction and currency.

An important finding is, as Cunningsworth (1995) claims, that “teacher’s books are an

effective source of information in classroom due to the function of guiding the whole
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12.

13.

class”. However, most of the notes in the teachers’ book for the coursebook analyzed in
this study only describe how to carry out classroom activities or explain language and
grammar while cultural information is never referred to. Teachers, usually, follow the
teacher’s book blindly without explaining any cultural points or integrating culture with
the language teaching. But if they were given a different teachers’ book with more
references to the target culture and more cultural information, they would be able to
integrate more culture into the classroom activities and help the learners learn more

about the target culture.

As mentioned earlier in 3.5 -, the study showed a lack of English or American culture in
the coursebook. This could be due to the fact that the Ministry of Education deliberately
decided to use the source culture, the students’ own culture, to familiarize the student
with the language and to simplify it by using the culture they know instead of
complicating, in their view, the learning process by learning not only the language but

the culture too.

Despite the above, there could be an advantage of including aspects of the local culture
in EFL coursebooks which is, as Cummins (1994) claims, that “choosing a familiar
content, basically, home culture, facilitates the learning process and gives cognitive
power to learners and brings in the positive contribution of Zone of Proximal
Development (ZPD) as a gateway for identity formation”. The ZPD, as described by
Cummins (1996:26), “is the interpersonal space where minds meet and new
understandings can arise through collaborative interaction and inquiry”. An interesting
example can be seen in unit 6, lesson 1, as Hamza goes on his first pilgrimage (see
Appendix 19). This empowers the student’s cultural identity. By learning a language with
the local culture, students empower their identity. In intercultural learning one
important step is to generate self-cultural awareness. This implies the students actively
finding out about how their own culture is and also a social construction that offers
them a certain (cultural) perspective. However, this is not the case with this coursebook
because the text is totally artificial and a pretext to teach grammar. There is no

48



possibility of having the students think or act as ethnographers, or of being critical
unless the teacher would be able to have the students analyse how their culture is
misrepresented in the book but this would be a very heavy burden on the teacher to do

so as the coursebook should work with the teacher on this.

14. It is assumed that children acquire their first language along with its cultural background
knowledge. This may lead to the belief that no language, whether it is a second
language or a foreign one, should be learnt separately from the culture to which it
belongs. Therefore, many ESL and EFL teachers (Byram, 1986) claim that it is not
advisable to teach the target language without teaching the target culture. If so, the

learners will be exposed to an empty frame of language and damage may occur.

15. Analyzing the coursebook, it was noticeable that the coursebook focused on all the four
skills - listening, speaking, reading, and writing. This is a point of strength as it is very

important for learners to learn all the four skills integrated together.

5.4 - Conclusion

The main intention of the coursebook analysis was to investigate its contribution to the
improvement of the students’ intercultural communicative competence. The results showed
that the coursebook does not improve students’ intercultural communicative competence or
cultural understanding. The evidence does not show a positive contribution, deliberate or not,
since the coursebook has very limited and basic references to North-American or English
culture. The English language coursebook is the documented and authoritative representative
of the English and American culture. Consequently, the cultural element in the textbook will
leave a lasting impression on the learners especially on how they view English or American
culture and their own culture in comparison. Therefore, the coursebook should include more
cultural elements and representations of the English-speaking culture for the learner to be able

to explore these cultural elements. Hence, more in-depth analysis needs to be done on EFL
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coursebooks in the Kingdom of Saudi Arabia from different perspectives. As mentioned in the
findings, it is clearly beneficial to include the local culture. Yet the culture of English-speaking

countries must also be presented.
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Chapter 6: Conclusion

6.1 - Conclusion

As already mentioned in this study, the first year secondary English coursebook in Saudi
Arabia was analyzed with reference to the cultural elements from English-speaking contexts.
Based on the analysis, very few cultural elements were referred to in the coursebook.
Therefore, it is suggested that many more should be included. Furthermore, Even the very few
cultural elements are artificial and based on a fake world with men around the same age that

are all dressed alike and discussing subjects like pilgrimage, schools, currency and houses.

This study has a number of implications. First of all, it might provide some insights for
the coursebook authors to include more cultural elements from English-speaking cultures in the
coursebooks and maybe to use a different perspective including authentic texts and giving
more autonomy to students to explore them. This would apply to texts about the students’
native culture, too. Secondly, teachers as well might use the findings and suggestions of this
study to try and include authentic tasks that help the learners become more aware of cultural
differences and learn how to mediate them. Also, this study could be an eye-opener for English
teachers in Saudi Arabia who are currently involved in the process of English language teaching,
making them more conscious and critical of what goes on in the coursebooks they teach.
Finally, the coursebook authors can investigate the learners’ attitudes towards their

coursebooks and produce a new coursebook with more English or American culture included.

The aim of education in general is to develop the learner’s personal and intellectual
growth. Therefore, it is important that the learners learn how to learn about cultures and
mediate differences and enhance their tolerance by teaching them about other cultures.. That

is to say, the learning process has a gap and could cause damage to the students.
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6.2 - Suggestions and recommendations

Based on the results of the study, the following suggestions and recommendations are

made for authors and teachers to take into consideration:

1. More cultural aspects of English-speaking countries should be integrated in the

coursebook to stimulate intercultural learning.

2. Based on the findings in chapter 5, teachers are an important element in educating
students in an intercultural perspective. Therefore, intercultural teacher training courses
are highly recommended. Whether for in-service or pre-service training, there must be

more training courses.

3. It is my recommendation that more authentic materials be added to the English
coursebooks. Using authentic texts enables students to reflect on cultural elements
during the class while developing their language skills as they are presented with a

variety of texts and examples of real language use in real life situations.

4. The integration of the four skills is an asset to the coursebook analyzed. This definitely

should continue.

5. It is recommended for teachers who are teaching this coursebook now to try and
integrate the target culture in the classroom. For example, teachers could ask the
students to reflect on a lesson integrating the target culture. In other words, in the unit
of currency (see Appendix 4), the teacher could ask the students to tell her more about
other currencies. Through this, teachers could ask them about the trips they have made
or where they spend their vacations and about the real use of English abroad. Teachers
dominate the classroom so it is up to them to help create intercultural communication
opportunities for the students. In other words, teachers must adapt the materials they

have and try to get the best out of them.

6. Itis recommended that not only products, practices and people from the target culture

but also perspectives be included as well as how people from the target culture think
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and feel about these practices and products. EFL students need to learn perspectives of
the target culture to understand the culture better which will lead them to a better

understanding of the language.
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Appendix 1- ‘Introduce’ in ‘Word Study’ to defend Islam

Unit 5-Lesson 4

dppear {a regufar vert) To appear means to amive so that
people can see it
The first cars appeared about 7890
"When did the first airplane appear?
*The p=ople in the picture hope that something isgoing to
appear soon. What is it?

gold (an adiective and a noun) Gold is a yvellow meatal which
has a very high value. It is also the name of the colour,
The shop-in the picture selfs gold.
We often use gold to make ladies wafches.
*Complete this sentence:
Before we had paper money, many coins were made of .

introduce (a regular verh) To introduce something means to
bring it into use for the first ime.
The Arabs introduced the zero into mathematics.
“What did the man in the pictures introduce to the world in
18787
*Dio you know the man’s name?
“We Muslims, should intraduce Islam to nen-Muslims.

set (a noun) A set is a group of things which go together
4 set of banknotes, a sel of knives, forks and Sp00MSs.
*What sets of things can you see in the pictura?
A sef of . d5etof

silver {an adjiective and a noun) Silver is a white metal which '
has a high value {but not as high as gold). We use it fo make
coins and jeweslny. It is also the names of a colour.

We often use Sifver for omaments.
“What can you see the pictures helow?

. &

¥

a necklace a ring

SE—: |



Appendix 2- A whole unit of the coursebook

Unit4-Lesson 1

PR

Houses

Listen. Then read.
Mr. Al-iasser is interested in people’s houses. Mr. ARAl has asked him about the past.
, ousands of years ago, 3
ipeople lived in caves. Caves
2|tered them from the
weather. In cold climates,
! caoibd light fires. In ot
jones, they could keep cool.

a vl
VETY | I ;

vs, we buikd houses with many matenals, like concrete and steel These houses )
shelter us than caves. We make themn more comfortable fumiture and machines. ¥We
make themn mone beautiful, too, with omaments and pichires. Of course, F—0 00

Answer the following questions:
1. What is Mr. A-Nasser interested in? 3. What is the opposite of comforiable?

2. What are the differences between 4. How did pecple live thousands of yvears ago?
caves and modem houses? 5. What is meant by omamenis?

—:_



Unit4 - Lesson 2 |

S ﬁ@?

ﬂ.I'ITH:HETlhEIEE
m‘tﬂm‘?

‘l’e-ﬁ

Make more guestions and answers with the sentences which follow:
Lise cowldn’, isn't, hasn'l, weren't, aren't.

a. Mr. Al-Nasser is interesied in people’s houses.

. Mr_ Al-Ali has asked him about the past.

C. In cold climates, they could light fires.

d. The first homes were natural places.

e. Modem houses are more comiorable.

f. That's another subject.

The Past Tense
Remember this fime fine.  _ X5 |t shows the pasttense.

Now look at the L:P rbgin these sentences
Thousands ﬂf}ream ago. peap.‘e{fre@m caves.
They ve:gij,‘)me floor with the grass.

They (Could > light fires,

The first houses fﬁreré* nafural piaces.
People(Tell \safer

Thewﬁ'.‘a not. m'?é'w our kind of furniture.

e the past tense. e.g. fived, when you want to talk about a time in the past. e.q.
Thousands of years ago.

_"::i_




Unit 4 - Lesson 2

&

A Look at these verbs:
L x —
everyday yesterday has [ have
until mow
1. COVEr'COVErs coverad coverad
Z livefives lived lived
3 shelterishelters shelterad sheliered
4. amiisiare wasiwere been
b can could s
i draw/draws drew drawn
[ fzelfesls felt felt
8. have/has had had
Hemembear
Regular verls add o or ed in the past tense or afterhas or have
irregular verys chiange in differemt ways
Which verbs in this box are regular? Which are imeguiar?

A. Regular Caveman coverad ffhe floor.

@Jd they caver the

<3>D,|:umsml_1er the ehanges for questions and negalives;

fioor? es, they did.
ceiling? o, they didn’t,

( They didn't cover the ceiling.
: They did not cover the ::eil:ngcé

E. lrregular They drew pictires.

am'ma!s%r
huuses‘__'-;f

éc! they draw piciures of

es, they did.
Jdo, they didn't.

{ They didn't draw pictures of houses. °

[They did not draw pictures of houses.

_“::;_



Unit4 - Lesson 2

A, These sentences are in the present tense.
Write them in the past tense:

Example:
Caveman liv[E]in caves.

Caveman fived in caves.

1. They protect themselves from dangers.

2. They cover the floor with leaves and draw on ihe walls.
3. They feel safe thers.

4. They are more comfortable there than outside.

5. They can shelter from the weather.

&. They do not have any fumiture.

E. Make these sentences negative: Use . , . did not.
1. Caveman lived in houses.

2. They felt safe outside.

2. They drew pictures on the fioor.

C. Ask guestions from these sentences:

1. Caveman lived somewhere. Ask, Where .7

2. They coversd the finor with something. Ask, What. . .7
3. They had fires in the caves: Ask, Why .. .7



Unit 4 - Lesson 3

Different Kinds of Houses

In parts of Asir, it rains a lot.
It also gets cold, especially
in the winter season. Some
of the houses there are
stone-built and have sloping
walls. They are box-shaped
and hawe flat roofs. The
rooms in many of these
houses are small. They have
10 thick walls and low ceilings.
In this way, people can
keep themselves warm more
easily.

k]

In parts of south-eastem

15 Asia, there are plenty of

trees. The climate is hot and

Humid. It r2ins a lol, too. For

this reascn, some people

build houses with sloping

20 roofs anmd thin walls of

leaves. These houses stand

on wooden legs. n that way,

the wind can blow around and

inte them and kesp them

25 cool. Their legs kesp them
dry above water,

Answer these questions in your copybook:
1. When does it get cold?
2. How are the housas built in Asir?
3. What is the climate like in south-sastem Asia?
4_ Why do people build houses with sloping roofs and thin
walls n south-eastem Asia?
5. Why do houses in south-easterm Asia stand on wooden legs?

_FEF_
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Unit4 - Lesson 4

danger (the noun from dangerous) The signs in the picture
means danger. If you drink from the bottle, it will kill you. It is -
dangerous to touch the box. .
“Where do you see the third sign?
“What does it mean?

furniture (Remember: this word NEVER ends with 5.}
A hookcase is a piece of fumiture. Two armchairs are two
pieces of fumiture.
*How much fumiture is there in your classroom? Count the
pieces.

make it Builders make modem houses. So they are man-made.

materials We make things with materials. We make windows
with glass, model airplanes with wood, pots with clay. So
glass, wood and cfay are all materials. There are many maore.
“What matenals do you usually write on?

man-made, natural A cave is a natural place. People did not !

*What materials do many pecple wear in cold couniries? # ‘&?F,}
{It comes from sheep.) w
reason When we ask “Why . . .7, we want to know the =

reason for something.

Why did caveman use caves? Reason: fo sheffer from the
weather.
“What are your reasons for coming to school?
“What reasons do pupils have when they come late to class? {j

i

Vil



Unit 4 - Lesson 4

Choose the correct words, then write the sentences in your copybook:

a. light E
h. draw
C. cover
d. decorate
e. profect

1. Be careful not to a fire near petrol.
2. Parents their children from danger
3. | cannot pictures of people as well
as you can.

4 Some drivers their trucks by painting
different colours on them.

5. You should your head in the sun to protect it. )

a. climate
b furniture
C.grass
d. ceifing
e. material

\:.jf;_ 9. The room was emply. There was no in it.

6. It's nice to picnic outside on some
T.Paperiza that comes from wood.
8. Britain has a cold, wet

. 'ou can't reach the without a ladder, p
a wooden )
b, wild

¢. sloping

d. man-made
e. box-shaped

CAwoifis a animal.
houses bum more easily than
stone-built ones.
. A lot of modem concrefe houses are

_ou do not need a roof in a dry climate.
_Shone is natural, but steel is

. The garden has a wall
around It.

. House are expensive ;

. Thousands of years ago, men lived with

. Pakistan, india and Japan are all in ]
. In Saudi Arabia, you need alc, in summer.

iy

_“;2:{_
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(2 brick) _

In September, Mr. Al-Nasser went to Libyva. He made some notes about the house
thal he siayed in. Make sentences about the house from his notes,

1. September - Libya :

2. hot, dry climate
3. concrete house
4 T-shaped

5. flat roof

6. single fioor

T. big rooms

8. old furniture, expensive curtains, thick carpets
9. garden - tress
10. wall round it

Mew read this paragraph about the house in Libya:

In September, | went to Libya. It has a hot, dry climate. | stayed in a concrete house.
It was T-shaped. It had a flat roof. There was a single floor. The rooms were big.
They had old furniture, expansive curains and thick carpets. Outside, there was a
garden with trees in it. It had a wall round it.

Mow make sentences atwoul ancther house from these notes
1. Last month - Canada
2. cold, rainy climate
3. brick-built house

4. boy¥-shaped

5. sloping roaf

6. two floors

7.

B.

small oms
modem armchairs and couches.
9 flowers and grass in the garden.

@ Finally use the sentences you wrate in Nao. 3 to write a paragraph in your notebook:

The title of your paragraph shouid e *The House in Canada®



Unit 4 - Lesson &

4

A. Complete the spelling of these words from lesson 1-4 of this unit:
1.no_n 6.c__rta_ns
2.c_ill_g 7.st_e
3.e__pec__all__ 8.ma_e ia_s
4.r_as_n 9.0_na__ents
bt 1 k 10. n_wa__ays

B. Look at the two houses on page 47:
(first house:) This house is T-shaped. Itis a T-shaped house.
{second house:) This house is box-shaped. It is a box-shaped house.

MNow write two sentences about each of the things below in your copybook:

L
Lt

C. Answer these questions in your notebook:
1. What shape is your house?

2. What shape Is your classroom?

3. What shape is your school?

4 What shape is your book?

—_—



PSS
Interviewing Someone with the Past Tense

Mr. Saleh has just built a house in Kuwait. He is in Jeddah now.

Head the noies.

Wiith another pupil, practice the questions and answers for an intenview:
x

Lise the past iense. —
Example: Where . . . build?
Notes:

1. Where . . _ build?

2 How long . . . take?

3. . . _weather like?

4 . Kind of house . .. 7
5.What shape . . . 7

6.. .. kindofroof . . _ 2

7. How many floors .. .7

8. .. big orsmall rooms?
9. _ . . kind of fumiture . __?
10. . . . in the garden®

~ Where
did you buiid
the house?

(. Sk = Weiaiing = heliet o Wi hasd )
B. Complete the conversation and copy it in your copybook:

Mr. Saleh built 3 house in Kuwait. Mr. Al-Allis miememng him ahout it

1. Mr. Al-AL . Ry i o St
M Saleh We buuttllml(mnrmt
M. Saleh Welmkmree muntha
Mr Saleh Awnaden ntruse
Mr. Sale‘n It was L-shaped
Mr Sale‘n Yes Hh&dalutufﬁ;mrture.
a. Mr. ARALE i

Mr. Saieh: Yes, tnemwasamgmmgraﬁa Huwersandtreesmlt.

e

Xl



Unit 4 - Lesson 8

L

RNt e LI
Head, leam and remember
@ Ths Past Tanss
. Was x >
Was Mr. Saleh here yesterday. .
& AICTE W e He was at the studio. ﬁ

Remember the long form

Practice with he or she and it as weil Mr. Salsh was not here.

were _ %
: Were Mr. Saleh and Mr. ALAR here yesterday? | { Mo, they weren't ,‘:-.
5 =

Whe they?
e i They were at the studic. ﬁ

Remember the long form: :

Practice with you and we as wel Mr. Sakeh and Mr. ALAT were not here.

could _ % o

Could caveman build housas? (han they couldn’t. "= .
e it could they o7
They could light fires.

Remember the long form:
Practice with you and we as well

@D Comparing 2 Things

Caveman could not build houses.

Fememiber erthan . _ _for shori adjectives
miore thvan . . _ for long adjectives
Warmer
House are more modemn than caves.
Fractice with safe.  comfortable beaufifl cool  expensive good

—"EEQ_
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Appendix 3- A lesson plan for unit 4 from the teacher’s book

TEEe

OBJECTIVES:

A. Check the homework in class.

B. Introduce Caves through a poster.
C. Practise listening.

D. Practise the new vocabulary.

NEW VOCABULARY:
cave, cavemen, climate, cover (v), danger,
decorate, drew, furniture, grass, leaves,
light (v), man-made, natural, protect, shelier

WHAT YOU NEED:

A, poster 8 (Caves)

B. cassene player

C. recording 7 (Caves and Houses)

RECOMMENDED ACTIVITIES:

A. Check the homework in class.
(5 min.)

Have pupils turn to their’ workbooks, page 23.
Ask, How many of you found all the words?
Get a show of hands. Walk round, give encour-
agement and spot-check their work, but do not
collect the workbooks now.

MOVE ON TO ACTIVITY B.

B. Introduce Caves through a
poster.

(15 min.)
1. On the board, write in 4 column the first let-
ters of all the new words that you will introduce
in this lesson. Take vour list from the
New Vocabulary list above. As you
m introduce the words during the lesson,
complete the spelling of the words. Get
the class to help you do this. This way
you will make sure that you introduce all the
words, and that they can be seen by the class,
ready for reading, pronunciation and spelling
practice.

2, Hang up poster 8 (Caves). Point to it and
say, This is a cave. Ask,

Do we live in caves now?
(No, we don't.)
Did people live in caves many years

ago? (Yes, they did.)
What do we call peaple who lived in
caves? (Introduce cavenen.
Cavemen lived in caves.)

3. Ask, What did cavemen do there? Why did
they live there? Have pupils make suggestions.
Point to the signs of bad weather, 1o the wild ani-
mals and to the fire on the poster. Say,

They sheltered from the bad weather.

They protected themselves from wild
animals,

They could [ight fires.

4. Introduce the new words:

shelter: When it rains heavily, you do not
want to be wet and cold. Where do you
shelter from the weather? Where can
vou be dry and warm?

protect: If you are in the desert, you must
protect yourself from the sun. You wear
a ghotra, This protects your head.
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tight: When you go camping in the deserr,
You may want to have a fire. You bring
some wood and then you light — or start

—afire..
5. Point to the grass on the floor of the cave and
ask, Did they cover the floor? Demonstrate

cover by e.g., covering a book with another pos-
Ler.

6. Ask, What did they cover the floor with?
Point to Jegves and grass as you introduce them.

7. Point to the cave walls and ask, Did rhey
draw (make piciures) on the walls? (Yes, they
did.) Say, Yes, they drew on the walls. Ask, fs
this the present or the past of the verb ‘draw’?
(past)

8. Ask questions 1o elicit answers with the new
vocabulary. Point 1o the poster and ask these
questions;

What is this? (a4 cave)
Wha lived here? (Cavemen)
Where did they shelter in bad weather?
(They sheltered in the caves,)
Whar could they do with fires in the
caves? {They could light fires.)
What kinds of animals are these?
{wild animals)
Where did cavemen protect themselves?
(They protected themselves
in their caves.)
Whar did they cover the floor with?
(They covered the floor
with leaves and grass.)
What did they do on the walls of the
caves?
(They drew pictures of animals,)

9. Have pupils read the words on the board,

have not béen introduced yet,

MOVE ON TO ACTIVITY C.

2

x

(10 min.)

1. Ask, Were caves natural or man-made places?
(natural). Say, If you listen carefully, you can
Jind owt the meaning of the words ‘natural’ and
‘man-made’. You will ask them for the answer
after you have played the recording.

C. Practise listening.

2. Play the recording as far as . . . And
sometimes drew pictures on the walls to decorate
them.

3. Repeat the question in step | and have pupils
iry io answer the gquestion.

4. Play the recording again from the beginning
in sections, Have the pupils repeat sentences thar
contain new words or items for conversation or
grammar practice later, Divide longer sentences
into smaller pars.

5. Elicit the meanings of the remaining new
words, e.g.:

climate: say, Saudi Arabia has a warm
climate but England has a cold climae,
Saudi Arabia has cold weather on a few
days but it has a warm climate because
it i§ usually warm here.

patural: ask, Did cavemen build their
caves? (no) Were there any caves before
rthe cavemen lived there? (yes) So they
were narural. Peaple, cavemen, did not
make them, Perhaps you should trans-
late narural into Ambic,

an-made: have pupils look at the pic-
ture at the bottom of the poster and ask,
15 this room nameral? (no) Did people
rake this room and the things in it?
(yes) So they are man-made. Ask for an
Arabic translation, Point out that natural
and man-made are opposites.

dangers: say, Do you remember the word
‘dangerous'? It is dangerous to drive
too fast. Some sports are dangerous.
Accidents may kappen. What was dan-
gerous w the cavemen? (the animals) So
the wild animals were dangers.
Remember the different pronunciation
of dangers and dangerous.

XV



UNIT 4, lesson 1 |

Recording 7, Unit 4, lessons 1 and 2 [
(Caves and Houses) -8
[beginning]

Mr. Smith (s interested in people's houses.
Mr. Al-Ali has asked him about the past.

Mr. Smith: Thousands of years ago, people
lived in caves. They shel-
tered there from the weather. In
cold climates, they could light
fires. In hot ones, they could
keep coal,

Mr. Al-Ali: So these gcaves were narral
places, not man-made,

Mr. Smith: That's right. In them, the cave-
men could protect themselves
[from dangers like wild animals.
So they felt safer and more
comfortable there.

Mr. Al-Ali: Bur caves weren't very com-
Sfertable places, were they?

Mr. Smith: No, they weren't, _Ca_gmr;n
didn't have any
They probably M rhe
Sfloor with grass or [eaves 1o
make beds, And they sometimes
drew pictures on the walls 1o

decorate them.

Jurniture: say, There are some things in
the room that are not in the cave. What
are they? Have pupils look at the poster
or quickly in the book. Have pupils say
the words. Then say, There is one word
for the table, chairs and bookcase —
Sfurniture. Ask these questions 1o dem-
onstrate that the word is uncountable; /s
there miuch fumfmre' in the picture?
(No, there isn't) How many pieces of
furnimre are there? Ask, Whar furninere
is there in the classroom? (chairs,
desks, shelves, etc.)

decprate: ask, Why did cavemen draw on
the walls? (to decorate them) Was rhis
ta make thern mare beaurifil ar less
beautiful? (more beautiful). So you dec-

orate a place in order to make it more
beauriful

MOVE ON TO ACTIVITY D.

D. Practise the new vocabulary.
(10 min.)

1. Have pupils open their pupils' books at page

31. Have them read in chorus
after you. Read sentences or m/
short sections aloud as a model
for the pupils.

2. Have pupils find sentences with the new
words in. Have individuals identify the box and
then read the appropriate sentence aloud.

3. Point at random to the new words on the
board and choose pupils at random to practise

their pronunciation. Cover single words and
have pupils spell themn.

END OF LESSON 1
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OBJECTIVES:

A. Practise listening,

B. Introduce questions with negative tags.
C. Revise the simple past tense,

D. Homework: workbook page 24.

NEW VOCABULARY:
armchair, bookcase, carpet, concrete, couch,
curiains, drawn, e.g., irregular, materials,
ornaments, régular, sieel, tense, verb

WHAT YOU NEED:

A. poster 9 (Houses)

B. cassette player

C. recording 7 (Caves and Houses)

RECOMMENDED ACTIVITIES:

A. Practise listening.
(15 min.)

L. On the board, write in a column the first let-
ters of all the new words that you will
introduce in this lesson. Take your list

m from the New Vocabulary list above,
As you introduce the words during the
lesson, complete the spelling of the

words, Get the class to help you do this. This
way you will make sure that you inmroduce all the
words, and that they can be seen by the class,
ready for reading, pronunciation and spelling
practice,

2. Hang up poster 9 (Houses) and say, This is a
roam in a rn house. Is this natural or man-
made? (man-made) Introduce marerig(s say The
builder built it with different materials. (Point to
the poster) This (the bookcase) is wood. The
window (the window pune) is glass. The wall
(showing the concrete blocks) is concrete. This
(showing the steel beam) is steel. Have pupils
repeat the new words. Write them on the board
and have choral and individual repetitions.

3. Ask as you point, What furnimwre can you
see? Model the new words for correct pronunci-
ation: grmchair, bookcgse, couch, Model the
other new words in the picture: carpet and cur-
fains.

4. Tell pupils to listen for the answer to this
question;

What are the differences berween caves and
modern houses?
(Caves are natural. Houses are man-made.
Caves did niot have any furniture. Houses
have furniture,
Houses are more comfortable than caves,
Houses are safer than caves,
Houses have carpets on the floor,
Caves do not.)

5. Play the recording right through. Elicit
answers to the guestion.

6. Have pupils open their pupils'
books at page 31. Tell them to
read the text as you play the record-
ing through again, and to underline lightly in pen-
cil the words they do not understand. The only
remaining new word is orngments.

ernaments: tell the class that there are

some ormaments at the bottom of the pic-
ture, Ask, What do ornaments do? The

XVI



answer is in box 7: ...make them
(houses) more beautiful. Have pupils
try to identify the ornaments in the pic-
ture (the two birds on the table). Elicit
the Arabic word for ornaments.

7. Have pupils repeat the new words on the
board chorally and individually and have

spelling practice with them.

MOVE ON TO ACTIVITY B.

B. Introduce questions with

negative tags.
(15 min.)

1. Write the main features of the question tag on
the board:

There is , tant there?
Yes, there is,
Point out the change from There is . . . to isnt
there?

Point out that the answer is Yes. . . .

2. Have pupils practise the question and answer
chorally and across the class.

3. Have pupils turn to page 32 in their pupils'
books. Have two pupils read the conversation
aloud in section 1 at the top.

4. Have pupils work together (in pairs) on sec-
tion 2.

5. After a few minutes, call out sentence letters
(a-f) in random order and choose pairs at random
to say and answer the full sentences plus tags.
When mistakes occur, allow other pupils 1o say
the answers correctly.

6. Model the tagged sentences and answers for
choral repetition, as follows:

&, Mr. Smith is interested in people's houses,
isn't he? Yes, he is.

Recording 7, Unit 4, lessons I and 2
{Caves and Houses)
[contimued]

Mr. Al-Ali; Well, there's a big differ-
ence berween those caves and
our modern houses, isn't
there?

Yes, there is. Nowadays, we
build houses with many materi-
als, like concrete and steel.
These houses shelter us better
than caves. We make them maore
comfortable with furniture and
machines. We make them more
beautiful, too, with gragments
and pictures. Of course, they
cost a lot of money. Bur that's
another subject.

Mr. Smith:
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b. Mr. Al-Ali has asked him about the past,
hasn't he? Yes, he has.

¢. In cold climates, they could light fires,
couldn’t they? Yes, they could,

d. The first homes were natural places,
weren't they? Yes, they were.

e. Modern houses are more comfortable,
aren't they? Yes, they are.

f. That's another subject, isn't it? Yes, it is.

MOVE ON TO ACTIVITY C.

C. Revise the simple past tense.
(15 min.)

1. Read aloud grammar section 1 on pupils'
book page 32. Explain that g.g, means for exam-
ple.

2, Go through section 2 on page 33, Point out
the verb draw in the table andpfmve pupils repeat
it and its past tense and its past participle—drew
and drgwn. Introduce the grammatical terms
verb, lense, regular, and irregular.

3. Have pupils open their workbooks at page
24, Read rhupiusni.l.?:ﬁnns with them. Have E‘Ilfl
viduals change the sentences orally.

4. Have pupils begin writing the answers to the
exercise done orally in step 3.

END OF LESSON 2
D. Homework

Have pupils complete the exercise on workbook
page 24.

ANSWERS TO EXERCISES
(workbook page 24)

1. They protected themselves from dan-
ers.

2. y covered the floor with leaves and
drew on the walls,

3. They felt safe there.

4. They were more comnfortable there than
outside.

5. They could shelter from the weather.

6. They did not have any furniture.

—y e
weary gay it

i naw
I ODSERE L Sivand
= eptives L] L
3 shetninhelien aballend Hadwnd
& A RS W
E an B i
] R R dres e
7 S SN -t b
a harmthan LT finet

Flammpmess

3
i
i
s
'
i
i
1
i
LS

E
Dol vy e e o o _H . .
=
{_ They S9e1 o ptutns ol Siwim o
el T, —m—
33

Thase sentences sre in ihe preseni lsnes. Wrile them in the past tenmsa.

| l.‘.anm liiin caven
1, Tomp -

- 1 mwnmmm_ym-n-n

5 Trey sl safa theve

2. Thoy B9 SOG CETHSMANE v en ocisde.

XVIII




OBJECTIVES:

A. Revise the simple past tense.

B. Practise previewing, anticipating and reading
for information.

C. Start the homework exercises.

D. Homework: workbook page 25,

NEW VOCABULARY:
Asia, box-shaped, ceiling, flar, low, roof,
sloping, stone-built, thick, wooden

RECOMMENDED ACTIVITIES:

A. Revise the past simple tense.
(15 min.)

(Steps 1-3: 5 min.)

1. Have pupils open their pupils’ books at page
31 (the interview about houses). Tell them 1o
find different examples of verbs in the past
tense.

2. As they find them—with box numbers—you
write them on the board.

box | lved
bow | shellered
box || could
box 2: were
bom 4:  werent
box 5 coversd
bose 5 drew

3. Ask pupils, Why are these verbs in the past
rense? (Because lhcy talk about "thousands of
years ago”.) Draw a time line and x to emphasize
the time reference.

LH
(Steps 4-6: 5 min.)
4. Have pupils turn to page 33 in their pupils'

books and look at box 2, Explain that this box
shows these verbs in different tenses.

5. Read the present tense forms of cover, live
and shelrer and have the class read their past and
has | have forms,

nz

6. Read the explanation of regular and irregular
verbs, then have pupils answer the two questions
shown there (Which verbs in the box above are
regular? Which are :'rrslfruiar?}. As 000 as a
verb is named, ask, Why do we call this
(irlregular?

(Steps 7-8: 5 min.)

7. Have pupils look at box 3 on pupils' book
page 33. Have individual pairs read out the ques-
tions and answers in the speech balloons in sec-
tions 3A and 3B.

8. Give prompts for pupils to ask and answer
Yes/No questions, to sentences negative,
and to make Wh- questions, Use these prompts
about cavemen:

live | houses

light fires | owside

have | owr kind of furnimre
cover [ the walls

draw an | the floor
decorate | the floor
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The drill should go like this:

live | houses. Ask, Did . . . ?
Did cavemen live in houses?
Nao, they didn'r.
Say a full sentence. Begin,
"Cavemen . ,."
Cavemen didn't live in houses.
live. Ask, Where . . . ?
Where did they live?
They lived in caves,

- and so on. Think of more questions

and prompts,

FEL8 4824

MOVE ON TO ACTIVITY B,

B. Practise reading skills.
(20 min.)

(Steps 1-3: 10 min.)
;4 Have pupils turn their pupils' books to page

2. Say, Look at the first picture. Ask these
questions. As new words occur, practise them
and write them on the board:

8. [Is this a new house or an old one?
{an old one)
b. Is it an English house or a Saudi one?
{Saudi)
c. Where do you find houses like this in
Saudi Arabia?
- (in Asir / in the south-west)
d. Is this house like a circle or like a box?
(It is like a box.)
Say, Thar's right, It is box-shaped.

€. Whar are the materials in this house?
(stone and some wood)
Say, In fact, it s a stone-built house.

f. Tell me about the walls of this house. Are
they thin or thick?
(They are thick.)

8. Whar about the ceilings of the rooms?
(Point to the ceiling in your classroom and
then back to the picture.)

Are they high or [ow? (They are low.)
Say, The rooms have low ceilings.

—

h. Look at the rogof of this house. (Pointto— — =

the roof in the picture or make a quick
drawing on the board.)

Is the roof flat or sloping?
(Gesture or draw pictures to show the
meanings of these words, then write them
on the board for choral and individual repe-
tition.)

3. Say, Look ar the second house. Then ask
these questions:

a. [Is this house in Asir?
(Mo, it isn't.)
Where is it?
Answer yourself, if necessary
(Ttisin Asia.)

Ask, Can you name three countries in Asia?

(Ttis flar) _—
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[oremms ]

(Pupils should be able 1o name
Afghanistan, India, Japan and Pakistan.)

b. Does this house have a sloping roof or a
Jlat one?
(a sloping one)
¢. Is ir stone-built?
{No, it isn't.)
d. What materials do you see?

{
Say, Yes, they made this house from
wood. [Itis a wooden house.

(Steps 4-9: 10 min.)

4. Have pupils read the ritle. Ask, Will you

read abour one kind of house or more than one?
(more than one)

5. Have pupils close their books or wrn
them over. Write two questions on the
board:

. What ts the schject of parograph I?
(houses in Asir)

2. What ia the eubject of paragroph 27
(houses in parts of south-eastern Asia)

6. Have a pupil read aloud the questions. Tell
pupils that they must read the passsage to answer
the question, Whar is each paragraph abowt?

7. Tell pupils they have two minutes to read
the passage silently.

8. After two minutes, ask for answers to the
questions on the board.

9. Have pupils follow as you read the passage
aloud. Make deliberate mistakes of fact as you
read. Have individual pupils read correct sen-
tences. E.g.,

In pars of Asir, it rains a little.
alot
It also gers hor
cold
especially in the summer season
winter season

.+« BIC:

FHPLHPA

MOVE ON TO ACTIVITY C.

e

C. Start the homework exercises.
(5 min.)

1. Have pupils open their workbooks at page 24.
Have one or two pupils read out the sentences
they wrote for homework. Let others correct
them, where needed.

2. Have pupils turn to workbook page 25. Have
them do exercises A and B orally. Do not let
them write anything now,

END OF LESSON 3

D. Homework

Have pupils complete exercises A and B on work-
book page 25.

{exercise A)
1. Cavemen did not live in houses,

2. They did not feel safe outside.
3. They did not draw pictures on the floor.

ANSWERS TO
EXERCISES
(workbook page 25)

{exercise B)

1. Where did cavemen live?

2. What did they cover the floor with?
3. Why did they have fires in the caves?
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OBJECTIVES:

A, Check the homework.

B. Check reading comprehension and reference.
C. Do the Word Study.

D. Homework: workbook page 26.

NEW VOCABULARY:

especially, noun, plenty of, reason

RECOMMENDED ACTIVITIES:

A. Check the homework.
(10 min.)

Have pupils read aloud sentences from work-
book pages 24 and 25. Have other pupils correct
if necessary. Walk round and check the home-
work at random.

MOVE ON TO ACTIVITY B,

B. Check reading comprehension
and reference.
(15 min.)

1. Have pupils turn to their pupils' books, page
34. Tell them to read the passage silently and
uncerline the words they do not know. Allow
three minutes for this.

2. Explain the new words:

reasen; areason tells you why something
is done.
especially: even more; more than usual.

plenty of: alot of

3. Check comprehension by asking for True or
False replies 1o the following statements. Pupils
should givc the line numbers and read the sen-
tences that support their answers. E.g.,

a. There's plenty of rain in parts of Asir.
(True, lines 1-2: In parts of Asir, it rains
alot.)
b. In Asia there aren’t many rees.
(False, lines 12-13: In Asia, there are
plenty of irees.)

121

¢. The wind cools the wooden houses,
{True, lines 19-21:
The wind can blow round and into
the houses and keep them cool.)
d. The wooden houses become wet in the
water,
{False, lines 21-22: Their legs keep them
dry above the water.)

4. Tell pupils to look quickly for words and
expressions that mean or describe the following:

made of wood (wooden, line 19)
lots of (plenty of, line 13)
the apposite of wet (dry, line 22)

part of @ room, above you.  (ceiling, line 9)

5. Say, Find words thar mean the opposite of:

thin (thick, line 9)
high (low, line 9)
flat roofs (sloping roofs, line 17)
wei {dry, line 22)

6. Have pupils say what these pronouns refer to
in the passage:
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Line4  there {= in pans of Asir)
Line 11  rthemselves = the people)
Line 21  rthem (= the houses)
Line 21 Their (= the houses)

MOVE ON TO ACTIVITY C.

C. Do the Word Study.
(15 min.)

(Steps 1-3: 10 min.)
1. Have pupils tum to page 35.

2. Read the first explanation to the class and
discuss the answers to the questions. Introduce
the new word goun. You cap define it as a word
Jor a person, animal, place or thing. Give exam-
ples of each.

3. Have pupils read the next explanations

silently, Tell them they have one minute to read

each. After each one, discuss the question or
ANSWERS TO WORD

task with the class.
Waord
STUDY QUESTIONS: Study

danger: The third sign is seenon arcad. Tt
usually means that something is happening
ahead. Drivers should go slowly and take
exira care,

furniture: Count each chair, desk, etc.

man-made: Wild animals, grass, leaves,
wood, rain and stone are natural. Furniture,
mndc;tw, steel, machines and a table are man-
I

materials: You write on paper. People
wear wool,

| reasom: Some reasons for coming to
school: (1) to learn useful things; (2) because
my father tells me to come; (3) to study
important things. Some reasons for coming
late: (1) The car broke down; (2) 1 gotup

| late; (3) I lost my books; (4) My father was
late; (5) I couldn't find my waich.

122
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(Step 4: 5§ min.)

4. Have pupils open their workbooks at page
26. Have individuals read the words on the right
of each section aloud. Have pupils work in pairs
10 work out which words go in which sentences,
Do as many as you have time for.

END OF LESSON 4

D. Homework

Have pupils write the correct words in the spaces
:2n6the ord Study exercise on workbook page

123

ANSWERS TO EXERCISES
(workbook page 26)

s ko e
-

. nowadays
. caves

. Asia

. especially

Bl i i s i i ek g gk g el
SereNouLpL=D
*

IS

XXV



OBJECTIVES:

A. Check the Word Study homework.

B. Prepare for writing,

C. Practise describing a house orally from notes.
D. Write the description practised in activity C.
E. Homework: workbook pages 27-28.

NEW VOCABULARY:
_ brick-built, single (only one), tree

RECOMMENDED ACTIVITIES:

A. Check the Word Study
homework.
(10 min.)

1. Have pupils open their workbooks at page
26. Call out the words on the right. Have incF -
vigru;] pupils read the correct sentence for each
wi .

2. Write up the numbers and correct words on
the board,

3. Go round the class 1o check that the home-
work exercise has been done.

4. Check pupils' scores by a show of hands.

5. Tell pupils that you will in future take in the
Word Study exercises for marking.

MOVE ON TO ACTIVITY B.

B. Prepare for writing,
(12-13 min.)

1. Have pupils open their pupils’ books at page
36. Read the instructions at the top of the page,

2, Have individual pupils try to form sentences
from the notes in part 1. Then show the connec-
tion between each note in part | and comrespond-
ing sentences in part 2. Introduce and practise
the new vocabulary: gingle (fioor), prees.

3. Call out each note in turn and have a pupil
read the corresponding sentence. Repeat this
with different pupils,
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4, Call out notes in random order for pupils to
find the comect sentence.

5. Have a final choral reading of the paragraph.
MOVE ON TO ACTIVITY C.

C. Practise describing a house
orally from notes.
(12-13 min.)

1. Have pupils look at part 3 and read the notes.
From these notes, they are going 1o make up a

paragraph like the one in part 2.

2. Have different individual pupils make sen-
tences from the notes after you call out the num-
bers. Introduce brick-buils.

3. Have different pupils build up the paragraph
orally.

4. Have a final choral repetition of the para-
graph.

MOVE ON TO ACTIVITY D.

D. Begin writing.
(5 min,)

1. Have pupils turn to the exercise on page 28
of the workbook.

2. Read the instructions. Tell pupils to notice
that we use capital letters for the letter shape
(e.g., an S-shaped pipe). Also, explain that a
becomes an when the name of the letter begins
with an a, ¢, i, 0 or u sound (e.g., S, H and L).

3. Have pupils look at workbook page 27. Read
the instructions to them. Have pupils begin writ-
ing and have them write as much as possible in
class.

END OF LESSON 5

E. Homework

Have pupils complete the writing tasks on work-
book pages 27 and 28,

B, Compists the spading of thass words from lessons 1-4 of this unit.

UNIT &
beson §

Look ai the hounss on pegs 38 of The pupils’ book,
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Hew write Two seniences about sech of the things Below:
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ANSWERS TO
EXERCISES

(workbook pages 27-28)
(page 27)

(exercise A)

Last month, I went to Canada. It has a
cold, rainy climate. 1 stayed in a brick-built
house, It was box-shaped. It had a sloping
roof. There were two floors. The rooms
were small. They had modern armchairs and
couches in them. Quiside, there was a

garden with flowers and grass in it.
(exercise B)
1. noun 6. curtains
2, nc:iling 7. steel
3, especially 8. materials
4. reason 9. oraments
5. thick 10. nowadays
(page 28)
1. a. This ool is Y-shaped.
b. Ttisa Y-shaped tool.

This building is U-shaped.
Itis a U-shaped building.

This pipe is S-shaped.
It is an S-shaped pipe.

This goal is H-shaped,
It is an H-shaped goal.

o

-
-] oB

This room is L-shaped.
Itis an L-shaped room,

i o




OBJECTIVES:
A. boommkk the homewaork and collect the work-
5.

B. Prepare an interview (past tense).

NEW VOCABULARY:
helmet, shape

RECOMMENDED ACTIVITIES:

A. Check the homework.
(15 min.)

1. Have pupils open their workbooks at page
27. Go round and make a quick check that the
homework has been done.

2. Have one or two pupils read their paragraphs
from part A aloud to the class. Have others sug-
gest cormections where appropriate.

3. Check the spelling of words in exercise B.

4. Have individual pupils read sentences from
the exercises on page 28. Have others suggest
corrections.

5. Collect the workbooks.
MOVE ON TO ACTIVITY B.

B. Prepare an interview (past
tense).
(25 min.)

(Steps 1-5: 10 min.)
1. Have pupils open their pupils' books at page
3.

2. Ask questions about the picture. E.g.,

Whar's happening in the picture?
(Mr. Al-Ali and Mr. White are talking.)
What has Mr. White got in his hands?
(plans)
What is he wearing on his head?
(Introduce helmet.)
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UNIT 4, lesson 6

What does Mr. White do?
(He is a builder / an engineer.)
What are they talking about?
(building a house)

3. Read the instructions aloud. Go through the
example.

4. Tell pupils they are going 10 make up (imag-
ine) the complete conversation—both questions
and answers. Say that you will ask different
fairs to say it;};:aud in front of the class,
ntroduce the word shgpe in note 5 (box-shaped
was introduced in lesson 3).

5. Divide the class into pairs. Remind them that
the conversation is about the past.

(Step 6: 10 min.)

6. Have the pairs work out and practise their
sentences. Try not to provide the language
needed as pupils work out the sentences.
Discourage writing. This is a speaking and, to a
certain extent, memorizing activity,

L Pupils should use full sen-
‘tences and invent the answers to
the questions. Allow any reason-

(Step 7: 5 min.)

7. Stop the practice. Have one or two of the

better pairs try to say the conversation in front of

LI;e lflass' using only the notes in the pupils'
ok.

END OF LESSON 6

Possible questions and answers in step 7 include:

1. Where did you build the house?
We built it in Syria.

2. How long did it take?
It took four months.

3. What was the weather like?
It was terrible.

4. What kind of house was it?
[t was a brick-built house.

5. What shape was it?
It was L-shaped.

6. What kind of roof did it have?
It had a flat roof.

7. How many floors were there / did it have?
There were / It had two.

8. Were the rooms big or small?
They were big.

9. What kind of furniture was there / did it have?
There was / It had modern fumiture,

10. What was there in the garden?
There was grass and some trees.
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I UNIT!!-,IEMTJ

OBJECTIVES:
A. Revise the past tense in a short conversation.
B. Practise the conversation from lesson 6 for
greater fluency.
C. Prepare a guided conversation.
D. Homework:
1. Cm:flew workbook page 29,
2. Read pupils' book page 38,

RECOMMENDED ACTIVITIES:

A. Revise the simple past tense.
(10 min.)

1. Have pupils keep their books closed.

2. Remind pupils that verbs change their form to
show the past tense. E.g.,

shelter | sheltered (regular)
take | rook (irmregular)

3. Practise past and base forms with a four-line
conversation. For example, introduce the con-
versation by saying, Mr. White built a house. It
took a long time. Listen to the conversation
about the house that Mr. White builr,

Did Mr, White take three weeks?
No, he didn'r,

How long did he take?

He took three months.,

Practise this short conversation with the class
several times. Then practise it with at least five
or six individuals.

e B
[ We suggest fake, rather than
build, as the model because it is
‘easier to hear the difference
between the past form ok and
'MHME%}W& if
you want o 1
‘sound difference and can be sure
can use
.m%mmm that fol-

Notes:

Did Mr. Brown build a cave?
Na, he didn'r.

Whar did he build?

He built a house.

I:? The intonation in the two
qmmmdﬁhnl. “The Did...
ends with a rising voice.
e What... question ends on a
lwm Em:mg:pupﬂsw

Here is a suggested method of teaching the four-
line conversation above:

a. Make it clear that you are speaking for
two people. You can either draw two
stick men on the board—label them A
and B—and then point to each in turn
as you say the different parts; or, you
can pretend 1o speak 10 another per-
son by changing your position after
each question and back after the
answer,

29
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UNIT 4, lesson 7

b. Model the whole conversation (four
lines) at least twice.

¢. Have the class repeat the whole con-
versation at least twice.

d. Ask individual pupils the questions.
Prompt the responses, if necessary,
with No, ... and He ...

e. Have individual pupils ask the ques-
tions. Prompt, if necessary, with
Did...? and How long...? Have
other pupils answer.

f. Beckon (or point to) at least six differ-
ent pupils to say the questions.
Beckon (or point 10) six different
pupils to answer, 100.

4. Remind pupils that took is the past form of
take, but that after did or didn't we use rake,

MOVE ON TO ACTIVITY B.

130

B. Practise the conversation from
lesson 6.

(10 min.)

(Step 1: 5 min.)

1. Have pupils open their pupils' books at page
37. Have them sit together in pairs and practise
the conversation they practised in the previous
lesson. Remember that they have to invent the

answers. Walk round and encourage them.
(Step 2: 5 min,)

2. Have pairs of pupils stand up and say their
m. using only the question notes in the pupils'

5. What s

Possible questions and answers in step 2 include:

1. Where did you build the house?
We built it in Syria.

2. How long did it take?
It 1ok four months.

3. What was the weather like?
It was terrible.

4. What kind of house was it?
[t was a brick-built house.

was it?
It was L-shaped.

6. What kind of roof did it have?

It had a flat roof.

7. How many floors were there / did it have?

There were / It had two.

8. Were the rooms big or small?

They were big.

9. What kind of furniture was there / did it have?

There was / It had modern furniture.

10. What was there in the garden?
There was grass and some trees.

MOVE ON TO ACTIVITY C.

XXX



C. Prepare a guided conversation.
{15 min.)

1. Return the workbooks. As do this, have
pupils say and spell aloud the past forms of
verbs that you say to them in the base form.
E.g., cover (covered), decorate (decorated),
draw (drew), can (could), shelier (sheliered),
protect (protected), feel (felt), is (was), are
{were).

%. Have pupils open their workbooks at page
9.

3. Tell pupils to think of the conversations they
have practised, in order to complete this written
conversation. Work as a class.

4. Have individual pupils provide the ques-
tions. Have choral repetition of acceptable ques-
tions.

5. Have pairs of pupils stand and say the com-
plete conversation from the half conversation in
the book.

6. As pupils prepare to write, tell them to look
at other parts of the page for help with spelling.
For example, L-shaped helps when they want to
write Whar shape ... ? in the question. Also
Surniture and garden provide models.

7. Write up other words on the board after eli-
citing the spelling from the class.

8. Have them begin writing the conversation,

END OF LESSON 7

D. Homework

1. Have pupils complete the guided conversa-
tion on workbook page 29.

2. Have them read and study pupils' book page
38 (the Revision page for Unit 4).

Important: Tell pupils that you will dictate sev-

eral sentences from pupils' book page 38 in the
next lesson.
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ANSWERS TO EXERCISES —
(workbook page 29)

Where did build the house? —
How long did you take?
What kind of house was it? —
What shape was it?
Did it have much / & lot of furni- -

ture?
Was there a garden? -

on bR

Other questions may be possible. =
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OBJECTIVES: )

A, Practise short conversations revising was,
were and could.

B. Revise comparatives with —er and more...

C. Do a dication.

RECOMMENDED ACTIVITIES:

A. Practise short conversations

revising was, were and could.
(25 min.)

(Steps 1-5: 10 min.)

1. Ask puyils, Where was Mr. White vesterday
afternoon? Prompt, at work. Have the class
repeat, Mr. Whirte was ar work yesterday after-
ROOR.

2. Model this conversation.

Was Mr. White ar home yesterday
afternoon?  (rising intonation)

No, he wasn't.

Where was he? (falling intonation)

He was ar work,

3. Repeat the conversation. Model it for the
class 1o repeat chorally at least twice.

4. Have individual pupils say the conversation
across the class.

5. Prompt substitutions to the conversation in
step 2, above. E.g.,

first line: ar lunch-time, last week, in
Seprember

last line:  ar the studio, in town, away, on
holiday

(Steps 6-7: 5 min.)
6. Model a conversation with a plural subject.
E.g.,

Were Mr. White and Mr. Al-Ali at home
yesterday?

Na, they weren't.

Where were they?

They were at the studio.

133

Have at least five pairs of pupils ask and answer
the questions as you prompt substitutions with
we and you (vou and your friend).

7. Prompt you (singular) as a substitution. Take
care with the Were you ...? questions and [
was... answers. Involve at least five pairs of

pupils.

(Steps 8-10: 10 min.)
8. Model a conversation to practise could.
E.g.

Could cavemen build houses?
No, they couldn't,

What could they do?

They could light fires.

9. Have pupils practise, as before. Prompt sub-
stitutions. E.g.,

first line: furniture, cars

last line:  shelter in caves, protect
themselves, draw pictures.
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10. Have pupils open their pupils' books at
page 38, Read through boxes 1A, B and C with
them.

MOVE ON TO ACTIVITY B,

B. Revise comparatives with —er
and more...
(5 min.)

L. Read box 2 (Comparing 2 Things). Make
sure ?upils understand when they should use
each form of the comparative.

2. Practise with substitutions: safe — safer;
comfortable — more comfortable; beautiful —
more beautiful; cool — cooler; expensive —
maore expensive; good — better,

MOVE ON TO ACTIVITY C.

C. Do a dictation.

(10 min.)
Follow the recommended procedures (see the
Guide to Dictation Practice in Appendix H) and

dictate three or four se Iancr.% from the Revision
page (pupils’ book page 38).

END OF LESSON §
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Appendix 4- Currency

Before 1352 AD, there was no Saudi paper money. People used coins. The most
important one was the sifver Saudi Riyal, bart there were also gold coins.

In 1852, the goverment introduced the first
s (3

paper money, called pilgrims' certificates. You can
SeE an of one on the left. At first, only
pilgrims them during Al-Hajj, but then
10 a ten-riyal piigrims: certificale o pored in 1961. There is an example of one of
these notes on the right. A second set of banknotes appeared between 1967 and 1563, and
the newest ones, the ones which we use today, came out in 1984,
There are eight notes in the new set: 3 one-riyal
m,nﬁmyimgmdm!mw @

m,lﬁw"m,nune-pmﬁed-rwdme,-

two=hunderd=riyal note and five=hundred=riyal note.
Let's look carefully at the newest Saudi one- TRy 3l

iwal note. itis 16 centimeters long and 72 H

centfimetres wide. i's main colowrs are brown, red and green. On front, there s a picture

of King Fahd in the centre and the old part of the Prophet's Mosque at Madinzh on the left

The value (the number of riyals) appears in Arabic in all four comers. The senial mamber

0 appears, also in Arabic, in black in the top right comer, and in red in the bottom left comer.
Oin the back, you can see the Prophet's Mosgue and the value in English three times._

aerlal no. @ the nawesi Saudl 100+vlyals banknols

15

front
A. MNow answer the following questions:
1. What was the name of the first paper 3. What are the colours on the Saudi 100-riyal
mioney in Saudi Arabia? note?
2. When did the first banknotes appears? 4. Why do you think everybody wanted io camy
paper money and not metal money?

B. Dizcuss with your teacher the latest Saudi banknotes:

_ﬂ;i_

XXXVII



Appendix 5- Unit 2 Lesson 2: a grammar lesson

((he prre)

the futwre

How will you make questions? Remember the changes below.
4 {And remember the capital letter at the beginning of each sentence.)

GUESTION
MARK
Is h o Yes, hei
shegoingto . ... . . . ____. b
He is going to .. s No, he |ssr%_

How many / Where / Who / What is he going to . @ @%B

Willthey Yes, they will
No, they won

Why / How long { How often / when will they . _ _ ®

Now look at box 3 on page 16 again. Make questions with the words there.
Answer them, too.

A. write new sentences. Do not change the meaning. Use will in each one.
Example: | am going to introduce you to people.

1. The programme is going to be about people.

2. It is going to take place every two weeks.

3. Mr. Al-Ali is going to be the host on the programme.
4. You are going to talk to foreigners.

5. We are going to do the exercise below.

B. Write new sentences. Do not change the meaning. Use ... be going to ... in each one.
Example: | will interview people.

= A e R e e s ) LR e e e e e

1. 1 will be your host

2. He will talk about people’s health.

3. They will discuss everything in English.

4. We will take a look at training in a technical school.
5. You will see me again soon.

—";;5_
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Appendix 6- Unit 2 Lesson 2: a grammar lesson’s plan, teacher’s book

UNIT 2, lesson 2
OBJECTIVES:
A. Hand back the homework.
B. Practisc a ings conversation.

greeti
C. Revise the future; will and be going to.
D. Prepare for homework.
E. Homework: workbook pages 11-12.

NEW VOCABULARY:
the beginning, below, instead

RECOMMENDED ACTIVITIES:

A. Hand back the homework.
(5 min.)

o

MOVE ON TO ACTIVITY B,

B. Practise a greetings
conversation.
(15 min.)

1. Have pupils open their pupils’ books 10 page
11. Have them look ar the first pair of pictures
(1a). Read the conversation eloud, twice. Have
the pupils repeat after you chorally.

the part of Sa'ad and say the first line, ;
Hello, I'm Sa’ad 10 a pupil. Have him

reply, Hello, I'm (A Al-Ghamdi). It's nice
ta meet you.

2. Have pugils close their books. Take
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3. Have the class repeat chorally. Then have
individual pupils say the lines across the class.
Use at least 5 different pairs of pupils.

4. Take Sa'ad's part again and add the third
line, Welcome to Saudi Arabia. Choose a pupil
and model the fourth line for him to repeat,
Thank you. It's nice to be here. Have about five
ﬂupils repeat the fourth line one after another.

ave the class repeat the third and fourth lines
after you,

5. Take Sa'ad's part and address three or four
different pupils. Have them reply. Finally, have
at least five pairs of pupils say the conversation
to each other across the classroom.

6. Repeat steps 1-5 with the second conversa-
tion (1b) on pupils’ book page 11.

7. Have pupils open their pupils’

books at page 11. Have two or three

pairs of pupils read the conversation

in number 2 aloud, filling the blank spaces with
their own names,

8. Have several pairs of pupils practise the con-
versation using the words listed in part 3 instead
of "my programme”. Prompt the pupils your-
self rather than expecting them to read the
prompts; this will allow them 1o look at each
other as they speak.

9. If there is time, divide the ¢lass into pairs and
let them practise the conversation in numbers 2
and 3 with their books open. Introduce the new
word instead (in the instruction for number 3).

MOVE ON TO ACTIVITY C.

C. Revise the future: will and be
going lo.
(15 min.)

1. Have pupils close their pupils'
books. Draw three time lines on the
board (these lines were used in the
Intermediate course, so pupils should
know them) like this:

2. Ask, What are these? What do they mean?
Elicit the idea that they are time lines and that
they show (a) the past, (b) the present and (c) the
future.

3. Pupils should keep their books closed as you
read the example sentences, in random order,
from part | on pupils’ book page 12. Have them
tell you which time line is correct for each sen-
tence,

4. Have pupils open their pupils' W

books to page 12.  Have a pupil
read out the example sentence for each time line
in part 1.
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Appendix 7- The only women illustrations in the coursebook

Be: Short Forms and Long Forms of am, is and are

Look at this:
1 Fm He's. Saudi

HE! |s Eaudl

Practice
SaYIng
| the short
W forms.

L ‘!’uuareSaudi _,f We are Saudi.

We usually write the long forms but say the short forms.

Look at the long and short forms with non

Practice
saying
the short
forms=.

T T o
-'rs. @Jﬁq:he isn't
“,gf%]‘ E =
i \ I =Y |
N
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A, Copy these words in your copybook:

1.[-Algena - Algerian-—1 [ Russia———Russian——
|- oyna Syram |
riuﬂ@a —-lunisiEan |
== i _Afghanistan |
- Palastan--Fakistani -
- Qatar——--— Qatart
7.1 Palestine Malesfinian | F-Yemen - -Yemeni——

E. Write the sentences in your copybook: Use the long forms.

B.
T
We arent Qatari.
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Unit 5 - Lesson 2

E )

Loak at this;
1

We say this when we think something Should happen.

Mow practice and leam the tables:
2 I fiy there, I'd stop.
if] He He'd
She go by train. She'd wake up.
Al had better Itd better
We drink some water. You'd umn.
¥ou They'd
b They sheep now. We'd S
Firally, say some semences about these piciures. F'vaer'mu—r Lise the shor forms:

T
>

Cuestions We Ask When We Think the Answer Will B2 No

Look at this:

Ve only ask questions like this when we lhmh'. tihe- answer will be "M’
{We only use them when we speak to someons. We do not usuzlly write them.)

_ﬂ-f:?;_
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<J> Mow look at some more guestions and answers like those in box 1 but with
.

different verbs

¢ You haven't got a car, have you? % #~ Mo, | haven't

He can't speak Arabic, can he? Mo, he can't '“-_,:.
They aren't Saudi, are they? Mo, they arent
=he couldn’t go, could she? Mo, she couldnt.
I'm not next, am |? Mo you aren't.
v, Itisn't American, is it? AN Mo itisnt S

Finally, make questions and answers for these pictures:

t__7 W Mo, | She .7 3o ] They _ZiNo] We 7 1o, | Im .7 ) Na, | You . 2L Mo, ] He 7] Mo,
P nrE S £

L "'.4 -"‘ﬂ-”h-",

F" ]

- - /¥ you want traveller's cheques,
W, yow'd bettergotoabank. |

i

Cio you remember this?

Whose book is this? It is Umars.
What is his fathers first name?

There is only one Umar and cniy one father, 50 We Use 'S {apostrophe+s).

If there are more boys and more fathers, we Use s’ (s+apostrophe).

Here are some more examples: i
the pitol's keyz {1 pilal] but the pilois” keye fmors than 1 piot) [1

i&; the boy's modelz (1 boy) but the boys” modelz (mare than 1 boy) &;%
_“;.;#_
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Appendix 8- Introduction of the coursebook
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Appendix 9- School in Britain

Unit 3 - Lesson 1

School in Britain

Listen. Then read.
Ahmad ARAli is interviewing a young British boy calied James Brown about school in Britain.

ames, how does schoo e hh!r.AE;AI}.mstattearﬁm&ﬂﬁenh&ginsdmlatth&aﬁ
in Britain compare with of five in Britain. t's com pulsory. Everyone must go between
school here? ages of five and sixteen. of course ms
T m— W dscnnilnmmmlmey’reemmeen
o SEs

e :.-'r

ame o. But | think we go to fe
E;,%%?a ?.}?ﬂﬂﬁ:&? /ﬁ'ln;ﬂ'e’s an:ary sd%ud for children from five to eleven. Then
- fﬂ'ﬂe go to secondary school from eleven to eightesn.

o A y
Well, it's probably the same as Saudi school da¥. bt il seems
longer. We start at about 9 a.m. and go on until 12, then there's

hmch. School starts again at around 1:30 pum. and iasts until 4.

In secondary school. there's usually homework evel

LD - = B P
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Appendix 10- Comparing schools in different countries

Comparing School in Different Countries
@ Study this table with your teacher Saudi Arabia Britain USA
1. How old are childermn when they starnt schiool? g 5 é
2. How old are childermn when they can leave school? 18 18 16
3. How many schools do children usually attend? E 2 3
4 VWhen does the school day stan? 7:00 3.m: 800 am: | 830 am.
4. When does the schiool day fnish? 1pm 4 p.m. 3:30 pom
§. How mamy hours do children spend in class? G hours @ hours & howrs
7. How many subjects do pupils take between 18 and 187 All 2ord et

@ Mow make sentences. Use the table to compare schoels in the different countries.
The words in this box will help you:

| shorter later maora older earlier fonger younger

Example
Question: Look at number 1 in the table. Compare Saudi Arabia and Britain.
Answer; Children start echool later in Saudi Arabia than Britain.
Or: Children start school earfier in Britain than in Saudi Arabia.

1. Look at number 1 on the table.
Compare Britain and the U.S5_A,

2. Look at number 2 on the table.
Compare Saudi Arabiz and the UL.S A

3. Look at mumber 3 on the table.
Compare Saudi Arabia and Britain.

4_ ook at number 4 on the table.
Compare Britzin and Saudi Arabia.

5. Look at number 5 onthe table.
Compare Saudi Arabiz-and the U.S A

6. Look at number 6 on the table.
Compare Britain and Saudi Arabia.

7. Look at number 7 on the table._
Compars Saudi Arabia and Bntain.
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Appendix 11- Houses in Canada

@ In September, Mr. A-Nasser went to Libya He made some netes about the house
that he stayed in. Make sentences about the house from his notes.
1. September - Libya
2. hot, dry climate
3. concrete house
4 T-shaped
5_flat roof

6. single fioor

¥

B

g

1

. big rooms
. 0id fumiture, expensive curtains, thick carpets
. garden - trees
0. wall round it

@ Mow read this paragraph about the house in Libyva:
In September, | went to Libya. It has a hot, dry climate. | stayed in a2 concrele house.
It was T-shaped. It had a flat moof. There was a single floor. The rooms were big.
They had old fumiture, expensive curtaing and thick campets. Outside, there was a
garden with trees in it. it had a wali round it.

@ Mow make seniences about another housa from these notes:
1. Last month - Canada
2. cold, rainy cimate
3. brick-built house
4 box-shaped

I £ sloping roof
6. two floors
7. small rooms
8. medem armchairs and couches.
9. flowers and grass in the garden.

Finally usa the sentences you wrolz in No_ X to write 3 paragraph in your notebook:
The title of your paragraph should be “The House in Canada”

E—— ;|

XLIX



Appendix 12- Currency

Unit 5- Lesson 6

Talking About Exchange Rates

@ Listen. Then prachce the conversation: § <sae

Tt

¥ou are af a money exchangers.
You are going fo go to Britain.

You meed pounds sfarfing. TS EXTHANE RATEN

The exchange rates is 6.5 nyals fo the pound. S S
You want to change 3000 ryals. i e TG
You get 769.2 pounds. S .

PR
L o

Assistant: Mext please. Can | help you™®
You: Yes, I'm goint to go to Britain.
| need some pounds sterling.
Assistant: | see, sir. How much would you
[ike to change.
You: Five thousands riyals, please.
Assistant: Right. The exchange rate is 6.5
rivals to the pound. That means
wiou get T69.2 pounds, sir.
You: Thank You. Where do | play?
Assistant: Please pay the cashier, sir.

@ Mow make another conversation ke that. Use the notes which follow:

You are af a money exchanger's. TODAY™S EXCHANGE RATES
You are going to go to Franca. L i
You need Eurn. et i L iy
The exchange rates is 3.70 riyals to the Euro. S R
You want fo change 3000 rivals. e R
You gef .......... BEum. P — R gt

Esin Fravas B riymdn




s

1) Look at

s

Talking About Exchange Rates

the list of exchange rates from a money exchanger's window

TODAY’S EXCHANGE RATES

American dollars 3.75 riyals
Canadian dollars .........ec...ce..co..... 3.1 riyals

EUFO e 3.70 riyals
Japanese yen 0.03 riyals
Kuwaiti dinar 13.4 riyals
Omani riyals 9.76 riyals
Pounds sterling ... 6.5 riyals

Swiss Francs 2.9 riyals

(e L - = T A e - o Hho ~re s o

::I r"-"'.'-' |.'If'.'T LE | .'.'||-":|"-. I1.|'.':' |r:: e Lae W easl !l L=
Yol teacher will T2l you which curmency b k abe
He witl also ell you how many ryals o change

Y ouU Wil praably need a calcuator

friend

a calculator

-
_—mEeeeeeee————
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Appendix 13- British, Canadian

Unit3 - Lesson 8

: | tall + 25l the tallest
; {i! % T lonig + est the longest
: i \ wide + &l the widest
E Sa'ad L I||I"r'E|5-5|=_-:r i) Ahmad big +gest the biggest
e , ' [Thot + test the hioftest
s w b bk early 3 + iest the earliest
Ahmad is the tallest. heawy the heaviest
Remember good 1 the best
= LY ES
TThe Pressmnt
]
@ ‘fiau i
i We Take
-ﬁ@ﬁ m Emglish and maths every year. I_\E::._
; &
She Takes .
t Fd
¥ou i
] they ——
Take edams ey Sar. T —
i SE
Doz she
evenyoody
!'r'uu Yol : ki
We do e | pemt
They They
e nat leave school at 15, = leswe school at 15.
She does She | dossni s
It it -

LIl



Appendix 14- British Airways

Unit &6-Lesson &6

A

.15 S
Talking about Tickets and Flights
(o

{:D Look th these tickets

@ Read the paragragh below below. i gives the same inteemation as e conversation in No 2
Mow choose another ticket. First maks the comversalion, then copy it 35 3 pasgreph
N your notEbook:
I-am fiving to London tomormow. | am not going on British
Airways. [ am on SV 039, [ {ake off af 735 in the moming. We
stop at Rome. We amive in London at 1:40 in the aftemoon.

_wﬁ_
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Appendix 15 — Custom, take off your hat in England

Unit 1 - Lesson 4

A, Write the cormmect word in each sentence. Then copy it in your copybook:

=)

[ I T R B o

_an interviewer
.a player

. A university

. a custom

. & team

3. Each foothaller is

1. Htis
off your hat in-a house.

in England o take

2. There are eleven foothallers in

4. A man who inferviews people is

5. Ahmad Al-Al went to

=8

b

. Palesiine

“In Focus®™

. Khated
CUmm Al-CQura
CYemen

=8

- called
b
. keen
. OWn

Cameraman

-varkous

in America.
B. is the Arabic name of Makkah.
[8 was a teacher before Ali
8. is south of Saudi Arabia,
G is north of Saudi Arabia.
0. iz the name of Ahmad Al-Al's
programme.
11. Yasser, the , 15 from Ha'll.
12. Heis Sami
13. Sg’adisa model-maker.
14. He has made modeis of old cars.
15 He wanfs io sell his car.

—_—
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Appendix 16- Going to school in the USA

They graduate at 18.

Unit 3 - Lesson 4

Going to school in the U.S.A.

Every child in the U.5.A. must go to school from the age
of six to sixteen, but most stay at school until they graduate at
eighteen. Between those ages, they attend three different
schools. From six to twelve, children go to elementary school.
From twelve to fifteen, they attend junior high school, Finally,
=4

from fifteen to eighteen. they go to high school.

At high school, the day usually begins at about 8:30 a.m.
and ends at about 3:30 p.m. Lunch lasts an hour and is usually
from 12 fo 1 o'clock. There is homework every evening. Pupils
{called “students” im the U.5.A.) may choose some less 10
imporiant subject at high school. Buk, in general, eveyone
iakes English, maths, one foreign language (often spanish),
history, gecgraphy, the science (physics, chemistry and
bickogy) and P.E. unfil they leave at eighteen.

In general, students do not take exams when they leave 15
school, Instead, they collect credits for every course which
they attend. They do this until they have enough credits to
graduate. For example, a student may need 120 credits to
graduate. If he takes an English course, he will get 10 credits. If
he takes three English courses, he will get 30 credits. So he will 20
need 90 more credits to graduate, and =0 on. When a student
collects all hiz credits, he can graduate with a high schiool
diploma. About 50 percent of American students go on to

Read the passage silently then answer these questions:

1. What kinds of schools do childem attend in the LL5.A7

2. Do American childem take exams when they lzave school?
3. How many crediis do studenis in America need o graduate?
4. Which school do children go to from 12 1o 157

5. What do the underlined words refer tio?

Lv



Appendix 17 - Comparing

Comparing

Look at these sentences with more than, fower than, and less than;
" Saud) s ve fo study more subyj than 2 En
1 At 17, Baidi sfudents have fo stud) biects than Brtish students.

children have mere time in clasg than British children.

British children have less time in class than Saudi children.

R L N E g - ; . ]
Entish children go fo fewer schools i Saudi children.

EEEE; l flrem
*yg | Pl s i BAn kbl |

Look at theze sentences:
< 2 »A. The schoaol day in Britain seems longer than Saudi Arabia.
B. The siart of schoal is earfier in Britgin than in Saudi Arabia.

Mow look at these two achools. Compare theny Use the adjectives in the box on the left.

wide big School B

high i . School & e L R s S,
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Appendix 18 - People

hMow practice the conversation again: This fime do not use my programine.
Use these words instead:

my home our apartment
my classroom Taif
our schoaol Saudi Arabia




about, approximately, around, exactly
This ruler is exactly 30 cm long — not more, not less.
These pencils are about or around or approximately 30 cat long.

*Lock at the clocks: Which clock says exactly half past three? rﬁ] -
“What does the other clock say? e P |

foreigner Ahamd Al-Al iz Saudi. He was bom in Jeddzh. His .
father iz Saudi. Mr. Smith is from England. In Saudi Arabia, ey

he is a foreigner. e
*Are you a foreigner in the United States? ; i"‘
*I= Mr. AL-Al a foreigner in Saudi Arabia? ’

guest, host, studio, fake place On TV, the host is the person that L I
introduces a programme. People that he invites to his programme Mﬁ
are his guests. A television inetrview usually takes place in a studio. i

*Point to the studio. the host and his guest in the picture.

heaith, healthy How do you ask about a person’s heslth?
You say, How are you? The answer “Fne” means Tm in '-_1\1 e |
good health” or “T'm healthy.” Tm oot well”. means My heatth is nof good. ™ i ik
*Look at the picture. Which man’s health is good? ;
*Which one iz not healthy?

intend To intend is to plan or to have pkan in your head.
lintend to go to Egypt for my holiday next year.

He intended o do a /ot of homework last night but he couwd Rot. .
*Complete this zentence:
Faizal study mathemaiics at universiy.
*What does the man in the picture intend fo do?
A, Now choose the correct words:
S 1',___‘ "1 You learn about tools and machines at a (" a. studio \
=3 o ¥ _ school. B i
% N 2. is 1000 k.m from 4 60 ahead With
|4 Jeddah to Dammam. \ & about
3. Goad depends on good food.
1 4 There are four big cameras in that TV ;
L —5_My father iet m= my swimming lessons. ]

-
== N
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School in Britain
Listen. Then read.

Ahmad ARAl s interviewing a young British boy called James Brown about school in Britain.

ell, M. ALALL we start earlier. mﬂci'enhegmad'mlutﬂ'reaﬂ’e
of five in Britain. it's compulsory. Everyone must go between

ages of five and sixtesn. of course many
[ Hsc:crntmu.le until they're emhieen

CIEEy e

o, But | think we go to schools than Saudi children.
EL’?I’I?]%IIJE ?&ﬁlﬁnﬁf{“& There's prE:ary sd%.ﬂl for children from f?ve to eleven. Then
- gﬂrtﬂ secm‘rdary school ﬁ'umeﬁeven to eighteen.

m GG m
il lﬁ“ﬁ‘&!

e By [

' i # .I.. J s LI.
Well, it's tl'aesame as Eam:ﬁ s:.:hml da?{ bt IlE-EEIT‘IE
longer. startatahul.lt!!ammﬂ on i hmenﬂmre’s

lunch. School starts again at around 1:30 p.m. and lasts until 4,

In secondary school, there's usually homework every evening.

- . e e .
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Appendix 19 - Unit 3, Schools in Saudi, Britain, USA

School in Britain
Listen. Then read.

Ahmad ARAl s interviewing a young British boy called James Brown about school in Britain.

ell, M. ALALL we start earlier. mﬂci'enhegmad'mlutﬂ'reaﬂ’e
of five in Britain. it's compulsory. Everyone must go between

ages of five and sixtesn. of course many
[ Hsc:crntmu.le until they're emhieen

CIEEy e

o, But | think we go to schools than Saudi children.
EL’?I’I?]%IIJE ?&ﬁlﬁnﬁf{“& There's prE:ary sd%.ﬂl for children from f?ve to eleven. Then
- gﬂrtﬂ secm‘rdary school ﬁ'umeﬁeven to eighteen.

% o3 133@

el"ﬁ_ f -{1 E# 1fl- 1{ E‘L_

; '... J v i il LI.

And what hool Well, it's tl'aesameaa Saudi s:.:hmlda hl.ltllﬂ-ﬂf-‘ﬂ'lﬂ

o ,ikeat;: gﬁ:ﬂgq longer. We start ﬂt about 9 a.m. and go on until ?t-h then there's
- e lunch. School starts again at around 1:30 p.m. and lasts until 4,

| T 7 In secondary school, there's usually homework every evening.

e I ; ~BF o B .
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After the Break

Listen. Then read;

Welcome back, viewers.
Let's ask James some mare

Hmimm. Saudi school
children have to study more
subjects when they are obder. [
Whataﬂxuﬂemm‘?

' Well, we take exams every year, but the important

are at sixteen and eighteen. That's when we can leave
school. If we pass those exams, we can get a cerlificate.
Il’sﬁheymuschmileavmg AT IITTTTL

__:l-"’.'-_-."'

B

ixd

A, Are the following enten[:es true or false? Cun‘ect the false ones:
1. The school day finishes at 2 p.m. in Britain. 4 Children start school earier in Britain

2. Pupils usually have homewaork every than in Saudi Arabia.
eyvening in British secondan schools. 5. Everybody takes Arabic and religion
3. BEveryone goes to school between in British school.

the ages of five and eighteen in Britain.
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Comparing

Look at theze zentences with mora than, fewar than, and fess than:
1 Al 17, Saudi students have fo study more subjects than British sfudents.

Britizh children go to fewer schools N Sauar children. ‘

N = =l et

[ Eritish children have less Hime in class than Saudi children.

Look at these senfences:
2 »A. The school day in Britain seems longer than Saudi Arabia.
B. The start of schoa! is earfier in Britain than in Saudi Arabia.

wide Dig School B
School A -

noisy
small

quiet
new

bad

oid
good

MNow ook at these two schools. Compare them. Uss-the adiectivesin the box on the =,

LXII



The Present

Do you remember this time line? 2l B
1 >{We use it to show something which nappens again and again.)
Look at this box. Make sentence from it.

<>_

|

You attend primary school.

We goto intermediate school.
They secondary school.
He PR university.

She goes to

It goes to town. m

Now, do you remember how to ask questions?
s

You start. He =tart[F
[j_P you start? DChor

Ho,

Finally, look at this:
<3'J> I'do not study every su’ﬂject.ﬁ mmmmemmﬁ

I'm 17. He doesn't study every subject /
| don't study every subject He specializes. —
I specialize. —— —

LXII



Use the following words to complete the sentences below:

more fewer less
Example: Saudi Arabia has less rain than Britain.
1. There ars foreigners in Saudi Arabia than ten years ago.
2. We have religion at school than geography.
3. We have geography at school than religion.
4. A mechanic has training than a doctor.
5. If you want to leam mare, you must do homewaork.
B. If you want become an engineer, you must study science than ars.
7. Most boys think football has fun than homework.
8
8. Adnan has cerificates
than Ahmad.
2|
8. Ahmad has food than
Adnan.
10
10. There are cameramen ‘E-‘;bp‘ A i '5 i
than drivers in this picture. \ ¥ (e
_On-o 0 .-’:f'-d-' ==
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Unit2-Llesson 4

Going to school in the U.S.A.

Every child in the U.5.A, must go to school from the age
of six to sixteen, but most stay at school until they graduate at
eighteen. Between those ages, they attend three different
schools. From six to twelve, children go to elementary school.
From twelve to fifteen, they attend junior high school. Finally,
b
from fifteen to eighteen, they go to high school.

At high school, the day usually beginz at about 8:30 a.m.
and ends-at abowt 3:30 p.m. Lunch lasts an hour and is usually
from 12 to 1 o’clock. There is homework every evening. Pupils
(called “students” in the U.5.A.) may choose some less 10
imporiant subject at high schoaol. But, in general, eveyone
takes Englizh, maths, one foreign language (often spanizh),
history, geography, the science {physics, chemistry and
biology) and P.E. until they feave atf eightesn.

In general, students do not take exams when they leave 15
school, Instead, they collect credits for every course which
they attend. They do this until they have enough credits to
graduate. For example, a student may nesd 120 credits to
graduate. If he takes an English course, he will get 10 credits. If
he takes three English courses, he will get 30 credits. 5o he will 20
need 290 more credits to graduate, and so on. When a student
collects all hizs creditz, he can graduate with a high school
diploma. About 50 percent of American students go on to

Fead the passage silently then answer these questions:

1. What kinds of schools do childem attend in the U.S.A7

2. Do Amernican childem take exams when they leave school?
3. How many credits do studenis in America need lo graduate?
4. Which school do children go to from 12 to 1567

&. What do the underlined words refer to?

|
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biology Biclogy is the science which studies the bodies

of plants, animats and people.

If you want to understand your own body, you must study biology.
*Can you think of any jobs which need a study of biclogy?

chemistry Chemisiry is the science which studies thess
guestions: What are things made of? How do they join
together? How do they change?

If you want fo examine your food, you must know

some chemisiny.

*What else can chemistry help you to understand?

course A course i a group of lessons which go together.
Al universify you can choose some of ffe courses which you study.
*English for Saudi Arabia” is the name of the English course
in Saudi schoois.. The whole course lasts six years.

*What iz the name of you mathematics course?

*How kong does your mathematics course last?

credit Crediis are mark which you get for finishing a course.
Al some universities in Sawdi Arabia, you get cradits for your
courses. For example, KFUPM in Dhahran gives iis siudenis
credits-for thelr courses.

*Do you get credits for this course or must you pass an exam?

physics Physics is the science which studies light, heat,
sound and eleciricity.
How does a radio work? If you wan! fo understand, you must

know physfcs.

*Who uses physies in his work. B j:'
Py Le
()| * o
{ e \ P J-".LII._[ 1
iight heat " sound slectricky
“-h=
33 |
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d 1. Saudi children go to B 4 Yugh sthol
b. a secondary school
when they are 6 years old. | = 35 elementary school
- British children go ta d. a junior high school
when they are 5 years old. \ &.a primary school
_ American children go to when they
are 16 years old.
. Saudi children go to from 15 to 18.
. Americans go to from 12 to 15:
A
- Can you an American Z E: gg::::i
diploma with a British cerificate? & takie
. Pupils must religion and . specialize
Arabic in Saudi Arabian schools. —_——
At university, studenis in science or ars
subjects.
. When you from school at 18 in Saudi

Arabia, you take the school leaving centificate.

. S
f:l-t- go oo 10. Fifty in one hundred is the same is fifty £ petcent
"B L XL Jelnkwtuke) ) I:r.S_pamsh
288800000 11 In Saudi Arabia, religion and Arabic are ibad
sdesaOI00 subjects. &. compulsory
24RO DCO000 - - it
et 12. Many people in america speaks f. biology
SADRA OO0 . |
SR a00D00 13 He liked at school. So, he decided fo
S48 800000 hagdoctor
u 14. A person who walches ielevision is a
5 0 /o 156, If you want fo understand electricity, take a
in physics. |
N o

r='
= e
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A Use these words to make three paragraphs with your teacher in class.
(The reading on page 31 will help you.)

Going to School in Saudi Arabia
Paragraph 1

1. Most children in Saudi Arabia . _ Wiinsen % ELEMENTARY
2. Between . . . three different schools.

3. From . . _elementary school. m _
intermediate school.

4. From. ..

5 Finally . . . secondary school. D !

Paragraph 2

1. At secondary schoaol, the day _ . .
2. There is homework _ . . .

3. In general, everyonea takes

Paragraph 3
1. Pupils must . . . exams when . .. .
2. If a pupil wants to go to university, he must pass . .. .
3. Then . . . a secondary school cerificate.
4 About 60 percent

B. Write about going to school in Saudi Arabia:
Use the words above to write the paragraphs. Remember to write the fitle.

_——— e
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Comparing School in Different Countries

@ Study this {able with your teacher Saudi Arabia Briam USA
1. How old are childem when they start school? g L g
2. How old are childem when they can leave school? 18 i 16
3. How mamy schools do children usually attend? & 2 3
4. When does the school day start? :00a:m Bel acm. 8:30am.
2. When does the school day finksh? 1 pm 4 p.rn 330 p.mu
8. How many hours do children spend in class? g hours & hours 8 hours
7. How mamy subjects do pupis take between 16 and 187 All 2or3 All

Mow make seniences. Use the tabke to compare schools in the different couniries.
Thewords in this ok will help you:

sharter fater mare oldar eanfer fonger younger

Exampie
Grrestion: Look at number 1 in the table. Compare Saudi Aralbia and Britain,
Answer: Children start school later in Saudi Arabia than Britain.
Or: Children start school earfier in Britain l:han in Sﬂtl_di Nahig.

1. Look at number 1 on the table.
Compare Britain and the U.S.A.

2, Look at number 2 on the tahle.
Compare Saudi Arabia and the US A

3. Look at number 3 on the table.
Compare Saudi Arabia and Brtain.

4. Loock at number 4 on the table.
Compare Britain and Saudi Aralda.

5. Look at number 5on the tahle.
Compare Saudi Arabia and the US A

6. Look at number 6 on the table.
Compare Britain and Saudi Aralda.

7. Look at numiber 7 on the table,
Compare Saudi Arabia and Britain.
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R -
Comparing School in Different Countries
@ Listen. Then practice the conversation E
Boy 1: Hello. You're from Saudi Arabia, arent you?
Boy 2: Yes, | am.
Baoy 1: What's it like? Does everybody have to go to school?
Boy 2 Yes, everybody goes nowadays.
Boy 1: Do you have a long day in school?
Boy 2: Well, we sitari at about 7:00 in the moming and
finish at around 1 in the affemoon.
Boy 1; How often do you have homework?
Boy 2: Every evening.
Boy 1: Do you take exams or colliect credits to get
a school certificate?
Boy 2: We take exams.
Bay 1: It sounds like hard work.
Boy 27 Itisl

@ Itse the words in the iabie below to make conversation [ike the one above about
MNew Zeaignd and Canada

COUNTRY MNew Zealand Canada
IS SCHOOL COMPULSORY? Yes Yes
LENGTH OF SCHOOL DAY? 9 a.m. - 3:30 p.m. 8:30 a.m. - 3:30 p.m.

HOMEWORK? Every evening Every evening
EXAMS OR CREDITS? Exams Both

@ se the mifommation n this unit @ make conversations ke the one abave aboul
Britain and the W.S.A

EEE— > (—
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There are 17 words about SSHIOCIL in this box.
Look at the three examples: Can you find the rest?

You can look this way,

S -
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nOo el EER

or thiz way.

.. or this \
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=
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Unit 3 - Lesson 8

@

,
Yasser has the most books.
@ \ Ahmad has the most money.
EECCCL Ahimad
&
Yasser is tall d is taller than Yasser.
fong #er longer tham
wide tr wider than
big +ger bigger than
hot + ter hotter than
earkhy ¥+ ier Eil‘ﬁl_!r than
heawy heavier than
——
Remember good ] better than

EE— < | continue on the next page. — wp
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Unit3 - Lesson 8
[[55
| tall +est the tallest
f q % | Ty long +est the longest
i | wide T =t The Wigest
E Saad .}”r’asEEf i Ahmad | hig +gest the biggest
E , + fest the hottest
b  — b i earty ¥ = iest the eariest
Ahmad is the {aliest. heawvy the heaviest
Remember: good i the best
= | 00C e
The [Pressimnt
2) — _
@ ‘fou
—1 Wl Take
They 3
.& |r7 o+ English and maths every year. ~ ..
' 2
She Takes .
i
i wu )
I D’D WS
" they
B A o8 Take exams every year, B .
Oioes shie
enerybody
o =+ I -'.\I
You
Q-JJ I‘rlwn: do Wa don't
% They They
@ f s not leave schood at 15, = leave school at 15.
| E
} She does She | dossn't e
i it A
klars Countriss and Wﬂ
' Britain. Enﬁsh o = I R
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Appendix 20 - Before Al Hajj, Pilgrimage

Before Al-Hajj

Listen Then read:
- Al-AlS in Khartoum, the capital of Sudan. He is infenviewing Hamza, a sudanese man,
whiD i going on his first Haijj soon.

@ Practice the conversation in No_ 1
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