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EXPLORING TECHNOLOGY IN THE ESL CLASSROOM TO PROMOTE 

MOTIVATION AND COMMUNICATIVE COMPETENCES 

Nuno Filipe Valentim Castanho 

ABSTRACT 

Technology has become, in recent years, a fundamental part of the lives of most people 
across the majority of fields of work. The field education is not an exception to this 
growing tendency and schools, educators, teachers and students alike had to adapt to a 
new way of both teaching and learning. It is, however, important to ask if technology 
can promote motivation and communicative competences in the classroom and, if so, 
in what ways and how to best achieve this promotion. Based on the opinion and 
suggestions of several authors, throughout my practicum several activities were 
performed in order to check for this promotion across all areas of the English language. 
The students were surveyed on their relationship with technology as well as their 
opinion on the classes where they used technology actively and whether technology 
helps them to feel motivated. Thus, according to the findings, technology may indeed 
help to motivate students by making them feel more connected to the subjects studied 
and by bringing their interests to the classroom. Technology might also promote 
communicative competences especially when it comes to the development of 
vocabulary and writing, as well as the development of sociocultural subjects.  

 

KEYWORDS: Technology, English as a Second Language, Motivation, Communicative 
Competences 

RESUMO 

A tecnologia têm-se tornado uma parte fundamental da vida da maioria das pessoas 
independentemente da sua carreira. O campo da educação não é exceção a esta 
tendência crescente e escolas, educadores, professors e alunos tiveram de se adaptar a 
novas formas de ensinar e aprender. É, no entanto, importante perguntar se a 
tecnologia pode promover a motivação e as competências da comunicação na sala de 
aula e, se sim, como e quais as melhores estratégias para obter esta promoção. Com 
base nas opiniões e sugestões de diversos autores, durante a prática de ensino 
supervisionado, foram realizadas várias atividades com o intuito de verificar esta 
promoção em todas as áreas da língua inglesa. Os estudantes foram questionados sobre 
a sua relação com a tecnologia, as aulas em que usaram a tecnologia ativamente e se a 
tecnologia os ajuda a estar mais motivados. Assim, com base nas descobertas, a 
tecnologia poderá motivar os estudantes fazendo-os sentir mais conectados às matérias 
estudadas e trazendo os seus interesses a aula. A tecnologia poderá também promover 
as competências da comunicação em inglês especialmente a promoção de vocabulário 
e escrita, assim como o desenvolvimento de assuntos socioculturais.  

 

PALAVRAS-CHAVE: Tecnologia, Inglês como segunda língua, Motivação, Competências 
da comunicação 
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1. Introduction 
 

 Technology (n. /tekˈnɒl.ə.dʒi/) is defined by the Cambridge Dictionary1 as the 

practical application of scientific discoveries or knowledge. In other words, we can say 

technology encapsulates all the methods, systems and devices that stem from scientific 

knowledge when it is being used for practical purposes. 

 Technology is present all around us and has become familiar and frequent. 

However, in 2020, when the COVID-19 pandemic hit and classes stopped being face-to-

face, teachers were forced to rethink how they teach, how students receive their 

information, whether the type of materials they use are the most adequate and whether 

the methodologies they were taught to follow work in a non-presential context. It 

became necessary to adapt years of experience in a physical classroom into a virtual one 

and do so in a matter of weeks. Technology was no longer just present, it was vital. 

 When the pandemic got slightly better both teachers and students were allowed 

to go back to classes in a physical form (albeit with various rules) and do things as they 

have been doing for decades and, thus, technology stopped being vital to classes and it 

went back to being present. A constant lingering presence that has, for the most part, 

no place in the classroom besides the occasional computer on the teacher’s desk.  

But what if this situation was different and technology was used in classrooms 

even further, becoming a bigger acting agent in the learning and teaching process? The 

main aim of this thesis is to answer these and other questions regarding the use of 

technology in the ESL classroom (my experience during the practicum included both in-

person classrooms and online classrooms and that is, therefore, what the reader should 

consider when ESL classroom is mentioned throughout this paper) and, in particular, 

how it can influence students’ communication competences, which will be explored 

during chapter 2.2. of this paper. 

It is, however, important to define what is meant by educational technology in 

this paper. The Association for Education Communications and Technology (AECT) 

defines education technology as “the study and ethical practice of facilitating learning 

 
1 https://dictionary.cambridge.org/dictionary/english/technology 
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and improving performance by creating, using, and managing appropriate technology 

processes and resources” (Januszewski & Molenda, 2007). According to Bozkurt (2020), 

the definitions of educational technology drastically evolve depending on the socio-

economic developments and transformations in the world. Thus, in this paper, the 

reader should have in mind these ideas while also considering what Ross & Lowther and 

Ross, Morrison & Lowther (as cited by Bozkurt, 2020) have stated when the authors 

regard technology as a tutor, teaching aid and a learning tool. 

It is equally crucial to define what is meant by technology in this paper since one 

can argue that many things can fall into that definition. Thus, the reader should have in 

mind that by technology it is meant all applications, software and hardware that can 

access the internet and that can be used in the ESL classroom and, therefore, should not 

have any physical limitations. As examples of what is meant one can name smartphones, 

laptops, desktop computers, and similar devices, since most of these contain internet 

browsers capable of researching, applications that allow for collaborative work (Google 

Slides, Google Docs, amongst others), applications that allow for music and video 

streaming or reproduction, and similar applications that could be relevant to activities 

performed in the classroom. The reader should also have in mind that throughout this 

paper schoolbooks will be mentioned very frequently with some direct comparisons 

between these resources (which I will call of traditional resources or materials) and 

technological resources.  

This thesis is divided into two parts: the first, a literature review, includes a 

theoretical analysis where I will assess some ideas behind the use of technology in the 

classroom and its influence on students’ motivation and language competences, as well 

as the role of the teacher and possible challenges one can face; the second part relates 

to an analysis of the practical application of the theories mentioned in the first part, 

based on my experiences throughout my practicum in a secondary school in Portugal, 

during which I applied some of the hypotheses present in the literature review and built 

a questionnaire to better understand the influence of technology on the school life of 

the students, with particular interest on how it affects their motivation, studying habits 

and their performance inside the ESL classroom.   
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2. Literature Review 
 

 The following chapter comprises the theoretical background related to theories 

and ideas of several authors, in particular the influence of technology on students’ 

motivation, how technology can promote communicative competences in ESL classes, 

the role of the teacher in these classes, possible resources and strategies and the 

possible challenges one might face.  

 

2.1. Technology and motivation  
 

 Motivation is a key element for the success of a student (Pazilah, Hashim, & 

Yunus, 2019). For the most part, teachers are aware of this fact as well as that they 

cannot teach someone who does not want to learn (Rosická & Hošková-Mayerová, 

2014). This is part of the reason why educators, schools and scholars try to understand 

what the best possible ways are to motivate students, regardless of their abilities and 

what they consider valuable or important.  

 Before we look at how technology might influence motivation, it is of importance 

to define the latter term. Gardner (2007) tells us that it is very difficult to give a simple 

definition of motivation. However, when it comes to language acquisition or learning, 

the author mentions that one should consider two motivational constructs: language 

learning motivation and classroom learning motivation (p. 10). The first type of 

motivation relates to the motivation to learn or acquire a second language, being a 

general characteristic of an individual who wishes to learn a second language, rather 

than being a trait. This type of motivation, Gardner states, has multiple implications on 

an individual’s language learning process since it heavily depends on oneself. 

 The second type of motivation described by Gardner relates to the language 

classroom itself, meaning it is heavily influenced by the tasks, the classroom 

environment, the teachers, the materials, the content of the curriculum, the personal 

characteristics of the students, amongst other factors. 

 In the same publication, Gardner also states that the two main sources of 

motivation to learn a second language in a school context are the educational context 
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and the cultural context. The first source relates to the quality of the curricula and the 

program, the ability of the teacher, the environment of the school, the adequacy of the 

materials, amongst others, and is generally attributed to most school subjects. The latter 

however is likely only attributed to language learning since it relates to culture and the 

individual, meaning, as one learns a language, one also is learning different cultures. 

Therefore, an individual’s background, culture, beliefs,  personality, amongst others, 

should be considered since one’s view of language learning can be different from culture 

to culture.  

Having this definition in mind, one can state that there is a plethora of ways to 

motivate students and keep their attention throughout the classes and the school year, 

from the use of music, videos, and other interactive materials, since these can possibly 

improve the social abilities and psychological well-being of students (Ilter, 2009). Even 

though one can consider that these types of materials might not motivate certain 

students, through my observations (chapter 3.2), classes taught (chapter 3.5), and 

questionnaire (chapter 4) applied to the students during my practicum, I perceived that 

these materials were the ones preferred by the students showing that the great majority 

does find them to be motivating. 

 Technology is also part of the strategies to increase motivation. If we consider 

that, for the most part, the young generation is technology-driven and savvy, at least to 

a certain extent since most people are in contact with technology on a daily basis, 

technology could become one of the vehicles to increase motivation and interest 

(Pazilah et al., 2019).  Ilter (2009) tells us that “using computers (…) gives students the 

sense of freedom and encouragement” and that “students can be active, motivated and 

involved in the language learning process” with the help of technology.  

 Part of the reason why this increase in motivation might happen is that, by using 

technology, students can be presented with a more interactive, almost personalised and 

up-to-date experience, when we compare the types of activities students have access to 

online with the ones presented in a traditional schoolbook (Ilter, 2009). Activities can 

target students’ interests which brings their world to the inside of a classroom (Mayora, 

2006), can encourage students, create autonomous learning potential and bring 

enthusiasm to the class (Ellinger, Sandler, Chayen, Goldfrad, & Yarosky, 2001). 
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 This is, indeed, confirmed by Ilter (2009) through a study where 350 students 

participated and had classes using online resources such as films, music, amongst others, 

as opposed to classes where these types of materials were not used. The author found 

that 74% of students agreed the technological materials used in class increased their 

motivation and 77% of students agreed that materials downloaded from the internet 

make them more active in their learning process. Similarly, Godzicki, Godzicki, Krofel, & 

Michaels (2013) performed a study focused on motivation amongst elementary and 

middle school students, aged between 6 and 14 years old. The authors found that 

motivation went up 9% amongst students when teachers implemented any kind of 

technology in the activities performed, with the students stating that they felt these 

activities were relevant and suited them. Additionally, Francis (2017) states that 

technology might create an inclusive environment in the classroom, which can allow for 

students with learning disabilities to feel included and move at the same pace as those 

with regular education.  

However, in order to test these theories myself, chapter 4 of this thesis contains 

the analysis of a questionnaire that was applied to the students with which I worked 

during the practicum, which contains some information regarding the link between 

technology and motivation. 

 

2.2. Technology to promote communicative competences in ESL classes 
 

 Besides motivation, technology can also help with the promotion of 

communicative competences in ESL classes. Starting in the 20th century and gaining 

momentum on the 21st century, several authors have suggested that the use of 

technology can help ESL students by engaging them in speaking, reading, listening, and 

writing in a much easier way (Anderson & Speck, 2001).  

As early as 1996, the American Council on the Teaching of Foreign Languages 

stated that “the World Wide Web, will help students strengthen their linguistic skills”  

(p. 31). These linguistic skills are mentioned by Harmer (2017) as the way we see 

language (p. 265). These skills include writing, reading, listening and speaking and 

cannot, according to the author, be separated since a speaker uses all of them to 
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communicate, hence the author’s theory of input and output when it comes to language 

since what we produce (speaking or writing) is heavily influenced by what we receive 

(listening or reading). Thus, we might be able to interpret linguistic skills as Saussure’s 

(1922) distinction between langue and parole and Chomsky’s (1965) distinction between 

competence and performance (which are explored later) and, therefore, this term is 

comparable to communicative competences.  

  The notion of communicative competences (CC) is similar to that of linguistic 

skills. The CEFR states that the notion of communicative language competences 

encapsulates four main aspects which contribute to the development of language 

proficiency and development: strategic competence, which relates to the activities 

performed; linguistic competence, relating to the general range, vocabulary range, 

grammatical accuracy, vocabulary control, phonological control and orthographical 

control; pragmatic competence, which relates to flexibility, thematic development, 

coherence, propositional precision and spoken fluency; and sociocultural competence, 

which relates to appropriateness and the exploration of socio-cultural subjects (Council 

of Europe, 2018, p. 130). It is, however, important to note that the publication also states 

that these competences are intertwined and thus cannot be detached from one other 

since a learner practices them all when studying a language. The Portuguese document 

“Aprendizagens Essenciais”, which lists (using the national curriculum and the CEFR as 

foundations) what a student must be able to do by the end of the school year, defines 

communicative competences as the ability to comprehend, interact and produce in an 

oral and written manner (República Portuguesa, 2018)2. Authors like Hymer (1972) and 

Savignon (1983) see communicative competences from an interpersonal standpoint, 

meaning CC are the skills that allow us to communicate, understand and interact with 

other people.  

Guy (1997), on the other hand, divides the language into two separate aspects, 

the first of them being the system of the language, which comprises all elements and 

processes that the language holds resulting in the general capacity of the speaker, with 

the second of the aspects being the result of that system or, simply put, the actual usage 

of the language by the speakers. The author also tells us that this division is comparable 

 
2 My translation. Originally in Portuguese.  
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to Saussure’s distinction between langue and parole (1922) – with langue being the set 

of rules with which the language operates, including vocabulary, grammar, and the 

sound system; and parole being the actual spoken and written communication that 

stems from that set of rules – and Chomsky’s distinction between competence and 

performance (1965) – where the same division still applies, with competence being the 

mental knowledge the speaker has of the language, while performance is the actual 

usage of the language in concrete situations.  

Hanks (1996) says that technology is among the factors that transform language 

teaching into a “communicative practice” which, in turn, might reflect and reproduce a 

community’s speech and values. With this statement, Hanks might have meant what 

some authors like Urban (1998) call of “circulation” of the language, in which speech 

and the use of language are said to have a cycle, both in the world, since it is used by 

people, and about the world, as it could reflect different cultures and values.  

Perhaps simplifying the definition, Grabe and Stoller (2002) express that since 

language is essential for communication, CC are language skills such as listening, writing, 

speaking, and reading and consider them to be essential to any student.  

These are the approaches I took into consideration during my practicum and is, 

therefore, what the reader should have in mind when CC are mentioned throughout this 

thesis. 

 

With these definitions in mind, one can say that the adoption of certain 

strategies can help with the promotion of communicative competences, one of each 

being to speak in English (the target language in the case of this thesis) during classes 

regardless of students’ levels, which creates a learning environment that mimics 

interactions with native speakers of English, which is considered to be one of the key 

elements for language acquisition (Mayora, 2006). Indeed, McColl & Thomas (2021) tell 

us that learning activities involving speaking in the target language are often realistic but 

not real, meaning students might be able to say exactly what teachers want them to say 

during that activity but they might not be able to express themselves beyond that or 

outside the classroom. Thus, the authors suggest that the use of the target language is 
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gradually introduced in the lessons, informing the students the process is assessed like 

any other activity and that it has to have a real purpose. Moeller & Robers (2013) seem 

to agree with this statement when the authors suggest that the use of the target 

language in the classroom creates a more accurate experience since it allows for a 

connection between the lessons and the students’ life outside the classroom.  

Technology appears to be another of the strategies that can improve the 

teaching of ESL and communicative competences. Wang (2005) states that there are 

many advantages to using technology in the ESL classroom since the students could gain 

the possibility of checking their spelling mistakes and correct themselves using online 

dictionaries and, use the internet to research and to communicate with others online, 

possibly improving their communicative competences by doing so. However, it is 

important to consider how young the internet was at the time Wang has made this 

statement and the colossal technology advances made in the meantime and whether 

this statement still applies to the classrooms of today. Thus, one can consider the 

statements of Douglas (2011). The author states that the use of technology in the 

classrooms could be a continuous process that has started decades ago with the general 

access of the population to computers, which then evolved into the use of the internet 

in an active way and finally culminates into the active use of technology in the 

classrooms by both teachers and students alike.  

However, one must have in mind that, in order to be successful, technology 

needs to support the curricula, especially because communicative competences are a 

big part of curricular goals (Rosická & Hošková-Mayerová, 2014).  

Appropriately using technology in the classroom might promote students’ 

relaxation, spontaneity (Mansor & Rahim, 2017), courage, confidence, and freedom 

(Bilyj, 2019). Mayora (2006) suggests that the appropriate use of technology in the 

classroom makes students more autonomous since they can work at their own pace and 

meet their own needs. This suggestion is also shared by Ellinger et al. (2001) given the 

authors state that appropriately using technology allows students to choose their own 

materials (so that these are relevant and purposeful for them) which, in turn, might 

increases students’ mental and creative abilities (Tolstoukhova, Kryucheva, Iakobiuk, & 

Kulikova, 2019). Perhaps complementing this statement, Baig, Bashir, Javaid, & Iqbal 
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(2021) state, as a result of a study applied by the authors, that the use of technology has 

helped all the students who participated to improve their writing and could, thus, play 

a significant role in the promotion of the students’ communicative competences. 

Furthermore, Mayora (2006) states that technology might also help with large class sizes 

and mixed-ability classrooms since it offers an almost personalised experience and 

grants a higher possibility of collaboration amongst students (Bilyj, 2019).  

Technology can also offer a much wider variety of materials, especially authentic 

ones, which “creates a more vivid, visual and authentic environment for English 

learning” and “stimulates students’ initiatives” (Pazilah et al., 2019), in particular when 

teachers match the resources with students’ interests and learning styles (Mayora, 

2006). However, it is crucial to define what is meant by authentic materials in this paper 

and what the reader should, thus, have in mind when the notion is mentioned. Huda 

(2017) states that the notion of authentic materials aligns with the need for real-life 

communication in the ESL classroom and that these types of materials are the ones that 

mimic real-world communication and situations. Bila (2020) defines authentic materials 

as materials that are built by native speakers for real purposes of their own that are not 

designed to be used with a classroom in mind. According to the author, these include 

but are not limited to, newspaper articles, songs, movies, Youtube videos, broadcasts, 

amongst others, and have the main purpose of preparing students for their social life. 

Richard, as quoted by Huda (2017), lists some of the advantages of using authentic 

materials in the classroom. These include, according to the author, the ease to provide 

cultural information, high exposure to the target language and the facilitation of 

tailoring to the needs and interests of the students. 

Indeed, the use of stimulating, engaging and recent materials to which students 

can relate to, breaks the mould created by traditional resources (Tolstoukhova et al., 

2019). One can argue, nevertheless, that the materials present in schoolbooks might 

also be stimulating, engaging and pulled from the internet which might be true. 

However, through my observations and experience during the practicum, some of the 

materials present in the schoolbooks were outdated, with some of them being nearly a 

decade old (as described in chapter 3.5.1) which might hinder the connection between 

these and the students.   
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The curation of materials from online sources offers the vast possibility of visual 

and illustrative materials which might help students’ communicative competences, as 

previously stated, especially when teachers use video since these types of resources 

help with both, verbal communication and non-verbal communication (learners have 

access and are presented with facial expressions and body language besides the use of 

the language itself) (Abunowara, 2014). This notion is also backed by Harmer (2017) as 

the author states that the use of video allows for students to be in contact with 

paralinguistic behaviour (p. 308). The author goes on to give examples of this behaviour 

when he says that, through the use of video, students can observe the relationship 

between facial expressions and intonation and how language influence people’s posture 

and movements, which also allow for sociocultural explorations.  

 Technology might also allow for a change in the strategies used in a classroom, 

since, depending on how the teacher explores technology, it might make the traditional 

teacher-centred teaching pattern cease (Pazilah et al., 2019), and might shift the focus 

to the students whilst promoting a task-based learning (Mayora, 2006). It is, however, 

important to define what is meant by task in the context of education. Throughout this 

thesis, the reader should have in mind that Lee’s (2000) two definitions of task will be 

used3: 

 

 A task is (1) a classroom activity or exercise that has: (a) an objective 

attainable only by the interaction among participants, (b) a mechanism for 

structuring and sequencing interaction, and (c) a focus on meaning 

exchange; (2) a language learning endeavour that requires learners to 

comprehend, manipulate, and/or produce the target language as they 

perform some set of workplans. (p. 32) 

 

Considering that speaking and listening are considered to be two of the most 

important communicative competences of the language, it might be relevant to consider 

the use of technology in the classroom to offer immediate access to how native speakers 

 
3 Please note that throughout this thesis, the word tasks and activities are interchangeable.  



11 

 

talk (Kramsch & Andersen, 1999) and significant language situations (Mayora, 2006) that 

students will possibly find useful and relevant and can then use in real-life situations or 

in potential conversations between them and native speakers. 

This discovery of the language, which should be understood as the students’ 

exploration of and, whenever possible, exposure to real-life situations, speech, and 

discourse, is especially pertinent when we consider one of the most relevant aspects of 

today’s curricula: sociocultural exploration. Today’s teachers are no longer solely 

teaching the core and linguistic side of a language but also helping students navigate the 

new sociocultural aspects that emerge from learning a new language, and technology is 

one of the pieces to achieve the success of that navigation. Kramsch and Andersen 

(1999) state that:  

 

Through multimedia in particular, language is no longer just a list of 

grammatical paradigms or lexical items. Rather, it is intimately associated 

with all kinds of verbal and paraverbal behaviors, an acoustic and visual 

context that is indissociable from the larger societal context in which the 

words are uttered. Language, in a sense, has become culture. (p. 31) 

 

 Technology offers the possibility of bringing culture, behaviours, costumes, and 

events that were previously only understood or explored by direct experience, to the 

classroom via the internet, creating, not only, a rich cultural experience but also a prolific 

resource for communication in the language classroom (Abunowara, 2014). 

Thus, it might be fair to say that technology has the possibility of changing the 

field of education (Rosická & Hošková-Mayerová, 2014; Pazilah et al., 2019) and, when 

it comes to English, we can now personalize learning to better target students’ interests 

and needs which can prepare them for the future and improve their communicative 

competences. In fact, Dudeney, Hockly, & Pegrum (2013) include personal literacy on 

the list of digital literacies created by the authors, suggesting that teachers should teach 

their students how to shape their personal presence online in order to achieve their 

goals and to better involve themselves in a network. Students also seem to agree, saying 

that devices like smartphones are indispensable from the classroom (Tolstoukhova et 
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al., 2019) and some authors like Ilter (2009) go further and suggest that computer-based 

lessons are more enjoyable and useful than traditional classes. This is also one of the 

points I tried to understand during my practicum and tried to confirm on the 

questionnaire presented to the students.  

 

2.3. The role of the teacher 
 

 Since teachers are an integral part of the classroom and education, one cannot 

exclude this variable from the equation. Regardless of using technology as a teaching 

tool in their classrooms or only in their work outside the classroom, most teachers will, 

undoubtedly, agree that technology has passively changed the way they work. 

 For the successful use of technology to promote communicative competences, 

teachers need to adopt different attitudes and take on different roles and 

responsibilities that they do not have when they use only traditional methods. The 

successful use of technology in the classroom heavily depends on the teacher’s ability 

to plan, design and curate the best resources to be used in class (Abunowara, 2014) and, 

as such, teachers need to adopt the role of a facilitator, adviser and organiser, both of 

resources and learning objectives, in order to fully help students develop their 

communicate competences rather than just being the main source of knowledge 

(Mayora, 2006;  Rosická & Hošková-Mayerová, 2014). It is then understood that, in order 

to be successful, the way language teachers conduct their courses needs to evolve with 

the way students prefer to learn (Mansor & Rahim, 2017) and needs to push students’ 

traits to prepare them for the future (Rosická & Hošková-Mayerová, 2014).  

 Technology has changed the way we work and, when it comes to teachers, it 

offers different and effective ways to reach and connect with their students, enhancing 

the relationships between the two parties (Rosická & Hošková-Mayerová, 2014). In fact, 

Koehler & Mishra (2008) have suggested the model of Technological Pedagogical 

Content Knowledge (TPACK) attempting to describe the essential qualities teachers 

should possess in order to integrate technology in their teachings. TPACK, according to 

the authors, encapsulates three important knowledges - Technological Knowledge (TK), 

Content Knowledge (CK) and Pedagogical Knowledge (PK) – and thus already take into 
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consideration the use of technology in the classroom. Puentedura, as quoted by Hockley 

(2013), suggests the SAMR model can be used to create mobile learning activities in the 

classroom. This model proposes that technology can be used in classroom activities by 

means of substitution (in which technology acts as a substitute tool with no change in 

its function), augmentation (in which technology acts as a substitute tool but with an 

improvement in its function), modification (in which technology allows for the redesign 

of a task) and redifinion (in which technology offers the possibility of creating tasks 

which were not possible before). Thus, both models suggested are likely relevant to any 

teacher who might want to use technology appropriately in their classrooms. 

 

2.4. Possible resources and strategies 
 

 In order to understand how to best develop communicative competences in the 

ESL classroom using technology, it is important to identify some of the strategies and 

resources one can use. Throughout chapter 3 I go into detail about the activities I have 

presented to my students and how successful they were considering what the learning 

goals were. I would, however, like to present the reader with some suggestions from 

various authors. 

 Harmer (2017) offers us a variety of valuable teaching strategies which are 

divided by communicative competence for an easy consult, including suggestions for 

tasks and activities, how to best apply them during the lessons, as well as the theory 

behind their importance. Bilyj (2019) states that students would benefit from the use of 

programs that promote vocabulary and listening skills since these, in turn, develop 

speaking skills. Tolstoukhova et al (2019) express that the use of mobile phones can help 

with keeping students’ interest levels high, as well as gaining knowledge about the 

subjects by keeping the information accessible despite place and time whilst linking 

formal and informal education. 

 Smartphones are, indeed, regarded as one of the most valuable technology 

resources in the English classroom. Kukulska-Hulme (2019) concluded that smartphones 

could be able to support collaborative speaking and listening activities, while Lan, Sung 
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& Chang (2009) state that the use of smartphones increases overall collaboration 

between students in the language classroom.  

 Social media websites like Facebook, Twitter and Instagram are now regarded as 

educational tools (Bilyj, 2019) since they offer the possibility of real-life interactions with 

different users, many of which native speakers of English, in different formats including 

written and audio-visual. Harrison and Thomas (2009) attest to this when the authors 

say that, through forums of discussion and real-time conferencing and calls, students 

train their communicative competences, since they are training all four of the linguistic 

skills defined previously (writing, listening, speaking and reading) as well as other 

competences like vocabulary and grammar. 

 Finally, a group of students have also confirmed the usefulness of technology and 

gave suggestions on how to better meet students’ needs and preferences in the ESL 

classroom in Kasapoğlu-Akyol’s study (2010) starting by the use of electronic dictionaries 

to learn new vocabulary and improve reading and writing skills; news websites to help 

reading, writing and grammar; and the use of chat programs like Facebook Messenger 

to familiarize themselves with informal language while training their writing and 

speaking. 

 

2.5. Possible challenges 

 

 Despite all the stated advantages and benefits of using technology in the 

classroom, it is important to consider possible challenges that may arise from its use, so 

that both teachers and students can avoid or correct them. 

 Tolstoukhova et al. (2019) mention that the rising cost of technology, namely 

smartphones, can be an impediment to a lot of students, especially if they belong to a 

lower-income family. The same authors mention that it is important to consider the 

safety of students online and the possible risk of personal information being leaked or 

disclosed, which makes internet security a vital topic to be approached by the teachers 

when they choose to use technology in their classrooms.  
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 Bilyj (2019) mentions how the high degree of freedom that comes from the use 

of the internet can lead students to waste time, as well as to laziness and passivity. 

Mayora (2006) states that there might be a danger of boredom and passive learning 

since technology can be quite impersonal, while Gebhard (2009) remarks that there 

might be a risk of students seeing multimedia resources as entertainment rather than a 

learning tool. 

 It is also important to consider the possible challenges teachers can face when 

using technology in the classroom. Abunowara (2014) mentions how the use of 

technology can be very time consuming to teachers since it might take them much 

longer to locate and prepare materials, especially when compared to the time and effort 

spent when a teacher decides to use schoolbooks. Dudeney & Hockly (2007) and 

Gebhard (2009) mention several other resistances teachers have pointed, including how 

they might be forced to teach using the schoolbook, the possible difference in technical 

knowledge between them and students (which can make them feel resistant and 

embarrassed), lack of confidence and lack of facilities at the school they teach.  

 It is, then, up to each teacher to weigh and consider all the challenges and 

benefits technology can bring to their classroom, as well as consider their work situation 

in order to make the best decision to help their work and their students.  

 

 This chapter provided a theoretical overview of technology and its potential 

connection to increasing motivation in the classroom, as well information regarding the 

use of technology to promote communicative competences, including the definitions of 

communicative competences as well as other important concepts explored. The chapter 

also included some words on the role of the teacher in the classroom when it comes to 

using technology as an active teaching tool, possible resources and strategies one can 

adopt for their own classes, as well as some potential challenges one might face when 

using technology in the classroom. 

 The following chapter will, consequently, see some of these notions and ideas 

put into practice since it contains information about the practicum I was part of and in 

which some of the strategies mentioned were performed. 
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3. Practicum 
 

 As previously mentioned, this thesis is divided into two parts: a theoretical part 

(chapter 2) and a practical part, which contains information about my eight-month-long 

practicum where I applied some of the theories and strategies mentioned in order to 

confirm if they work in a practical context.  

 The following part contains information about the school I worked at, notes on 

my observation and research, both on the 3rd cycle and the secondary cycle, activities 

that were made during the classes I taught and information about a project developed 

during the practicum.  

 

3.1. Context 
 

 Before delving into the research and activities implemented, it is important to 

analyse the environment where these occurred.  

 The practicum happened at the Secondary School and Third Cycle Romeu 

Correia, the main school of the Romeu Correia cluster of schools, which is located in 

Almada, Portugal, more specifically in the parish of Feijó. This school, similarly to other 

Secondary and Third Cycle schools in Portugal, offers classes to students aged between 

12 years old and 18 years old, these being distributed between six school years, from 

the 7th grade to the 12th grade.  

The school has 387 students enrolled in the secondary level with most students 

being Portuguese and Caucasian with some minorities and other nationalities present in 

very small percentages. Of these, 71 students (18,3%) receive financial aid from the 

Portuguese Government which translates to free or discounted lunches, a budget to 

spend on school supplies and a discount on public transportation4. If we consider the 

rising cost of technology that has been observed in recent years, all these factors are 

 
4 This information was shared by the school’s headmaster directly through a private e-mail, meaning 
there is no entry available for it in the bibliography. 
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important since they give us a clear picture that most of the school community can have 

access to technological devices and use them in the classroom.  

 

 The practicum occurred under the guidance of teacher Luz Baião, an English 

teacher who teaches several secondary level classes, including a year 10 class of which 

she is the director of. Upon our first meeting in October of 2020, and following UNL-

FCSH’s guidelines, it was established I would have to first choose two of the teacher’s 

classes to observe until December of 2020 and then one of them to teach, in January of 

2021.  

 The classes chosen were 10ºA1 (which the teacher Luz Baião was the director of 

and the one I actively taught5) and 11ºA2 (which I almost exclusively observed but also 

taught some classes to). Even though teacher Luz Baião does not teach the 3rd cycle, I 

was given the opportunity to observe two lessons of classes that were taught by other 

English teachers in this school – one lesson of a year 7 class and another lesson from a 

year 9 class, both of which I will mention in the following chapter.  

 During the practicum, I was also invited and encouraged to visit the different 

infrastructures of the school, meet the other teachers and workers, collaborate with 

teacher Luz Baião on her work as a class director (which included organising students’ 

files, understand how absences and behaviour notes are dealt with, as well as when and 

what kind of information must be reported to the students’ parents or guardians), and 

participate in various meetings, including meetings with other class directors, students, 

parents and guardians, and other teachers (class councils). 

 

3.2. Observation and Research  
 

 As previously stated, my first tasks included observing several classes. I set out 

to do this task with an action research approach in mind, where I would use my 

observations to then plan and put in practice some of the findings, always having the 

 
5 The reader should note that, until otherwise stated, the lessons and activities described during this 
chapter were created and made for this class. 
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exploration of technology to improve communicative competences as the main 

purpose. 

 It was, however, important to me to first understand what the action research 

(AR) process and approach entailed. Anne Burns (2009) states that the main goal of AR 

is to link an ideal situation or way of work to the real, present way this situation is done 

and then improve it. In the teaching world, action research is a way to connect 

researchers and teachers and to increase collaboration between educators by paying 

attention to existing problems (as well as finding new ones), sharing and reflecting on 

different solutions and, critically apply them (Burns, 2009).  

 With AR in mind, the observations done allowed me to make a critical analysis of 

the work of the teachers whose classes I observed, voicing my opinions, creating open 

discussions with the teachers in order to understand why and how they performed 

certain activities, and understanding how I could incorporate certain elements into the 

classes I would teach later on in the practicum. 

 Most of these observations were done with the use of technology in the ESL class 

in mind and how they improved or did not improve communicative competences in the 

classroom. However, I also took note of the activities done, students’ interactivity 

patterns, teachers’ speech patterns and vocabulary used, how instructions were given, 

clarity, among others.  

3.2.1. 3rd Cycle 
 

 As previously mentioned, secondary cycle6 classes were the ones I observed the 

most (for the entire duration of the practicum), however, I also had the opportunity to 

observe two 3rd cycle7 classes during one of their English lessons, which I found of 

extreme importance since the two cycles of studies are vastly different, both in terms of 

curricula and students’ abilities. 

 
6 Secondary cycle classes include 10th, 11th and 12th grades with students usually being between 15 and 
18 years old.  
7 3rd cycle classes include 7th, 8th and 9th grades with students usually being between 12 and 15 years old. 
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 The first lesson I observed of this cycle was of a year 7 class, which was on the 

vocabulary of the house, including rooms and furniture. I was informed by the teacher8 

that technology is not used in the English lessons and that all lessons are taught in 

Portuguese since, according to the teacher, the students do not have the language 

proficiency to understand and keep up with spoken English.  

There were several strategies that the teacher implemented that I found curious, 

namely the fact that the teacher gave the students the first five minutes of the lesson to 

use their mobile phones and be in silence in order to calm the students down after their 

break. This type of strategy, although perhaps unorthodox, resulted in the behaviour 

improving drastically during those five minutes. During the remaining time of the class, 

the teacher would continuously remind the students that if they were to behave, they 

would get another five minutes on their phone later on. This use of technology as a 

reward for good behaviour was particularly intriguing to me since it showed that the 

teacher was perhaps looking at technology as mere entertainment or as a concession 

(rather than a tool for teaching and learning) or perhaps trying to build a bridge between 

the classroom and the outside world. 

The class itself occurred with some difficulties especially due to the students’ less 

than ideal behaviour, although with a lot of enthusiasm and high levels of relevant 

participation. The activities purposed consisted in the use of flashcards with vocabulary, 

the students drawing their bedrooms and then presenting them to the class, as well as 

some exercises from the schoolbook. Four students were called to the front of the class 

to present their drawings and talk about their bedrooms including what kind of furniture 

was in them. All presentations were in Portuguese, with the actual vocabulary being 

mentioned in English with the teacher’s help. This was particularly surprising to me 

since, as mentioned in chapter 2.2, the use of English in the ESL class is considered to be 

a fundamental part of creating a higher proficiency in the language as it mimics real-life 

situations with other speakers of English, thus I hold the view that this lesson could have 

been improved by the use of English, especially during the students’ presentations. The 

difference in the ability to communicate in English is even more astounding when we 

compare this lesson with lessons observed in the secondary cycle classes (chapter 3.2.2), 

 
8 The teacher chose not to be named in this thesis. 
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although that could be explained by the age and level of English of the students since 

these students were around 13 years old and secondary cycle students are usually aged 

between 16 and 18 years old.  

As previously mentioned, smartphones or other types of devices are not allowed 

during the English lessons of this year 7 class. This prohibition was particularly striking 

during the part of the lesson where the students solved various exercises from their 

schoolbook and needed to use the dictionary to find vocabulary they were not familiar 

with or the necessity to write a sentence using words or expressions they had not learnt 

yet arose. Instead of using an online dictionary, the students relied on a single printed 

bilingual dictionary owned by one of the students, making the process of finding the 

needed vocabulary much more time consuming, difficult and, sometimes, even 

impossible (given some words were not included in that edition of the dictionary). At 

one point in this process, one of the students asked the teacher why they could not 

simply look up the words in an online dictionary, but the student’s inquiry was simply 

ignored by the teacher. 

This lesson was, therefore, of particular importance for my observation and for 

the action research process described previously, since the class showed the result of 

continuous lessons where technology is not used and, consequently, the students’ 

proficiency, communication competences and efficiency seemed to evolve much slower 

than of those where technology is used, according to the authors quoted on chapter 2 

and my observations described on chapter 3.2.2. I also found that the type of materials 

and activities used were also quite traditional and, although students showed 

enthusiasm and motivation, one can wonder what more interactive, digital, and 

authentic materials could achieve.  

 

The next and last 3rd cycle ESL lesson observed was of a year 9 class on the 

different types of books and literature. 

This lesson consisted of an initial brainstorm about the students’ reading habits 

and some exercises from the schoolbook which included a listening activity, written 

exercises and a game to explore classical art. The students were not allowed to use their 
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phones during the lesson, but the teacher used the digital version of the schoolbook 

which was projected so that the entire class could follow the activities. 

Although students could not use their phones in the classroom, I could observe 

that most students were secretly using their devices which distracted them from the 

activities at hand, lowering their participation in the lesson to very low levels and 

increasing bad behaviour and conversations amongst the students which were not 

related to the lesson. This fact is closely related to what was explored during chapter 2.1 

regarding motivation in the classroom and how technology can help to increase it, since, 

as previously suggested “students can be active, motivated and involved in language 

learning process” (Ilter, 2009) when they use their smartphones. It is my understanding 

that this lesson would have benefited from the use of technology especially when we 

consider the topic of the lesson and how easy it could have been to create authentic 

materials or adapt the ones from the schoolbook into more interactive ones that would 

keep students interested and motivated. 

This is especially true when we consider how students’ attitudes drastically 

changed when the listening activity and the activity that included a game began. 

Especially during the latter, students’ levels of interest, curiosity and focus seemed to 

increase, although, it is my belief that the activity could have been improved, perhaps 

by the use of an online gaming educational platform (Kahoot, for example) which would 

stimulate students’ curiosity and learnings by creating healthy competition amongst 

them. 

At the end of this lesson, the teacher insisted on sharing impressions about the 

activities, the class, and the lesson itself which was enlightening and contributed to the 

action research process described previously, helping both of us have a different 

perspective and working to improve lessons we will teach in the future. 

 

3.2.2. Secondary Cycle  
 

 The observation of the secondary cycle classes occurred during the full duration 

of the practicum and all lessons were taught by teacher Luz Baião. These lessons were 

radically different from the lessons of the 3rd cycle, since teacher Luz Baião never used 
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the schoolbook, choosing to create her own materials and activities, and used 

smartphones and other types of technology as an active learning and teaching tool, 

encouraging the students to research unknown vocabulary or a topic discussed during 

and after a particular lesson. It is also important to mention that all classes were taught 

in English rather than in Portuguese. 

 The lessons always followed the same structure, regardless of the year of study 

or the activities planned (except on the lessons where tests were applied) which, in my 

view, gave the lessons an expected structure and an organisation with which, both the 

students and I, got familiar. As a result, and because I found them to be important, I 

carried over some of the methods teacher Luz practised during her lessons, to the ones 

I taught during the practicum.  

The classes would always begin by a student saying the numbers of the lesson, 

taking attendance and reporting to the teacher, which, in my opinion, gave the students 

a sense of responsibility right from the beginning of each lesson. Following, teacher Luz 

Baião would proceed to the expository part of the lesson, which would lead into 

students developing a project, completing exercises, researching, or debating a topic of 

interest for the lesson at hand, amongst other activities.  

Two of my roles in all lessons observed was to take notes about the activities, as 

well as the behaviour of the students and their relationship, connection, and receptivity 

(or lack thereof) of a particular methodology or practice, particularly regarding the use 

of technology in the classroom, as well as share my impressions with teacher Luz Baião 

during our weekly meeting. I was, however, also encouraged to freely participate in the 

lessons whenever I chose or was pertinent to do so.  This process was of remarkable 

importance since it allowed me to truly observe the theories and hypotheses explored 

by the authors mentioned during chapter 2 and during the classes I took during the first 

year of the master’s programme, as well as to explore and actively participate in the 

process of action research.  

From my observations during these lessons, I could conclude that technology did 

indeed help students in a plethora of domains, but especially when it came to 

communicating with each other and with the teacher since they could use WhatsApp or 

similar apps to communicate with one another (by creating group chats which included 
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the students present in a particular group) and continue to have group projects9, use 

search engines to look up information and then report to the teacher and check online 

dictionaries for the definition of unknown words or concepts. 

The weekly meetings between teacher Luz Baião and I were of equal importance 

since we would share information and impressions about the lessons I observed, as well 

as the students, and I could freely give my opinion on the activities and methodologies 

used. This sharing and reflection contributed to shaping my lessons since I would take 

note of the activities I would like to experiment so that I could improve the lessons. 

Teacher Luz Baião would also mention how the meetings and the sharing of my research 

would help her teaching processes since the teacher could or would adapt certain 

activities if she agreed they could be improved, based on my reflections and 

impressions, which is, as described previously, the main objective of the action research 

process.  

3.3. Planning 
 

 Regardless of actively using technology as a teaching tool in their classes, one of 

the most important activities a teacher must do is the planning of their lessons, in order 

to avoid unproductivity and inefficiency (Zahorik, 1970).  

 From the very beginning of the practicum, I was instructed to create several 

different types of plans, starting with a year-long plan, a 20-class plan10 and, finally, a 

plan for each lesson I taught. Each of these plans would have to contain the same type 

of information: objectives, both general and regarding language proficiency; the content 

of each class, semester or unit, which could be sociocultural, linguistic or both; a detailed 

description of the activities for each class, semester or unit; evaluation and schedule; 

and materials to use. All the plans were created by me with the guidance of teacher Luz 

Baião, who would offer suggestions for the improvement of all sections of the plans. 

 The first plan I was instructed to create by teacher Luz Baião was a year-long plan 

for a year 10 class, using the Portuguese curriculum for ESL as support (please refer to 

 
9 Due to the COVID-19 pandemic, students were not allowed to move freely in the classroom and could 
only sit on the seat assigned to them which made group activities only possible by using smartphones. 
10 According to FCSH-UNL rules, the minimum number of classes a student must teach during the 
practicum is 20 lessons of 45 minutes each. 



24 

 

appendix 7.1 to read this plan). I found this exercise to be difficult but incredibly useful 

since it offered me the possibility of getting acquainted with the program, transforming 

it from a long descriptive document into a file I could quickly refer at any time to give 

me guidance and direction, since it encapsulates all the topics a year 10 class must 

explore, including sociocultural and linguistic content, as well as general and language 

proficiency objectives. 

 Following the conclusion of the year-long plan, it was time to create a 20-lessons 

plan (please refer to appendix 7.2 to read this plan). This plan allowed me to transform 

ideas from an abstract concept into concrete information, creating a much more 

detailed and tangible plan that would already include some activities I would like to 

perform with the students, as well as more specific objectives. In my view, this plan was 

both the most difficult to create, since the classes seemed to be too far away in time to 

plan for, but also the most useful since I could see my ideas starting to take shape, 

especially activities that would use technology and what I would want the students to 

achieve by the end of each one, be it the development of a specific communicative 

competence in English or the expansion of a sociocultural feature. 

 With both plans done, it was then time to gather all the information and 

reflection and create my own lessons from all the knowledge collected. 

 A lesson plan was created for every lesson I taught during the practicum which 

was of extreme importance since it gave me clear structure, detailed information about 

what type of activities the students would perform, what type of content was to be 

explored and what objectives students were to achieve by the end of the lesson, as well 

as organization, making me feel much more productive during the practicum. 

Following, I would like to present the reader with a short description of the year 

10 and year 11 classes I taught these lessons to, as well as the most important activities 

performed which contributed to the confirmation of the theories described on chapter 

2.  

3.4. Class description 
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 As previously mentioned, after observing lessons during the first phase of the 

practicum (from October to December 2020), having created a plan for the entire school 

year and a 20-lesson plan, and having reflected upon what was the best course of action 

on how to apply the theories mentioned during the literature review, it was time to 

choose a class to teach and put these ideas into practice. 

 The class chosen was a year 10 science and technologies class (10ºA1) which had 

27 students with mixed abilities in English and whose class director was teacher Luz 

Baião. In total, during the practicum, 26 lessons of 90 minutes each were taught by me 

to this class, including lessons online during a COVID-19 lockdown using Microsoft 

Teams. 

 Besides this year 10 class, teacher Luz Baião also offered me the opportunity to 

teach her three year 11 classes whenever I would find suitable, when the subjects 

explored in class were of particular interest for me (some of these revolved around 

sociocultural topics, which I describe in detail in chapter 3.5.1), and when the teacher 

was not available to teach for personal reasons (in these instances, I taught the classes 

by myself). I found the opportunity of going from observation to practice on year 11 

classes rather enriching and developing since it gave me a look into a different 

curriculum, objectives, concepts, and topics that are not necessarily explored on year 

10. In total, 4 lessons of 90 minutes each were taught by me to these three year 11 

classes, adding up to 12 lessons.  

 Following I will describe some of the activities used in these lessons and how 

important these were to confirm how technology can promote communicative 

competences in the ESL classroom. 

 

3.5. Activities  

 As previously mentioned, during the practicum, I was responsible for planning 

lessons, creating or curating authentic materials, activities and assignments, and teach 

them to the classes I chose. I performed these tasks, especially the creation of the plans 

and the activities, with the intent of confirming whether technology could help students’ 

communicative competences in the ESL classes. Thus, in the next sub-chapters, the 
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reader will have the possibility of consulting some of the activities performed in the 

lessons I taught, complete with the lesson plan associated with the lesson, as well as my 

conclusions on how said activity did or did not help communicative competences. The 

following part of this thesis is therefore divided by the different competences present 

in the Portuguese ESL curriculum which will make it easier for the reader to consult. 

However, it is important to mention how all these competences are intrinsically 

connected during each lesson taught and plan written and are all, therefore, explored 

in every class. 

 It is also important to mention, as a general note, that all lessons taught by me 

were done so using English exclusively since, as mentioned before, offering students the 

possibility of interacting in the target language might develop their competences much 

more effectively when compared to the use of the students’ native language. English 

was also used amongst the students when working in groups or pairs, and when 

answering questions either me or teacher Luz Baião invited them to answer. 

 As established previously, the use and creation of authentic materials play a 

crucial role when one chooses to use technology in the ESL classroom, in order to obtain 

a high level of success, thus all materials and activities presented in the lessons were 

curated or created by me and no schoolbooks were used in the lessons.  

 

3.5.1. Sociocultural 
 

 As mentioned in chapter 2 of this thesis, the sociocultural competence is one of 

the most important parts of the current curricula. Teachers need to be able to know how 

to properly navigate the topics that must be explored in order for their students to 

achieve success.  

 Even though schoolbooks seem to approach the topics, the materials and 

activities used seem to be outdated or no longer entirely relevant for the cultural and 

social climate we live in today. The schoolbook adopted by the Romeu Correia School 

for the year 11 ESL classes, Upgrade by Filipe, Rabaça, & Simões (2014) includes topics 

such as gender equality and racial discrimination but uses data, texts and articles which 

are now nearly ten years old (from 2013) not mentioning, for example, the Black Lives 
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Matter movement, LGBTQ+ rights and movements or women’s rights movements. The 

activities that accompany these texts and data are, in my view, superficial and do not 

stimulate the students to reach their full potential and to truly understand the subjects 

at hand. 

 Similarly, the schoolbook adopted by the school for the year 10 ESL classes, 

MashUp by Torres & Vieitas (2013), in my view, looks to be even more superficial and 

sometimes even trivial in its approach to sociocultural topics, only mentioning teenagers 

of today (even though the “today” mentioned is of 2013, the year the schoolbook was 

published) and not delving into multiculturalism or interculturalism. 

 Both of these schoolbooks and possibly others seem to lack frequent updates to 

their content in order to make them relevant and pertinent for the students learning 

from said books. Technology might be, thus, a way to keep the content up-to-date and 

contemporary since it gifts teachers the possibility of choosing materials that are 

relevant to topics students are interested in and can get more information about them 

in an easy and swift way. The use of technology to explore these and other sociocultural 

topics can also improve the communicative competences of students and increase their 

awareness of the world around them since, through researching online and discussing 

these topics in class, students use all their linguistic skills, including reading, listening, 

speaking and writing. However, it is important to mention that, regardless of being up-

to-date or not, most resources and texts that appear on schoolbooks are usually linked 

to exercises that have a focus on practising the language and the communicative 

competences. Thus, it is not my intent to disregard the important work done by 

teachers, writers, editors and other professionals who create and help with the 

construction of schoolbooks. Perhaps an interesting activity to perform with students 

would be to research more current and up-to-date materials (that relate to the topics 

mentioned by the schoolbooks) with the intent of “updating” the texts and documents 

present in these manuals.  

 With this in mind, in all lessons taught by me that involved a sociocultural topic, 

students used their smartphones as a learning tool mainly to do research online but also 

to communicate with each other in the classroom. 
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 One of the lessons taught to the year 10 class described previously related to the 

exploration of different costumes and cultures around the world. This lesson had several 

objectives, namely the discovery and analysis of the differences and similarities between 

their own culture and others, and the understanding of how certain elements connect 

different cultures (please refer to appendix 7.3 to read the lesson plan for this lesson, as 

well the materials used). In order to do this in the most interactive way, the students 

were presented with several pictures and were told to choose two pictures of their liking 

or were most curious to them. Following, the students had to research the pictures they 

chose and prepare a quick presentation to the class including the reason why they chose 

the pictures, what was depicted in the pictures, and what differences and similarities 

they found to their own culture, amongst other information the students found 

relevant. 

 If the reader is considering the use of this or similar activities that involve online 

research in the classroom, it would perhaps be of interest to refer to the search literacy 

strategies mentioned by Dudeney et al. (2013) in which the authors state how powerful 

search engines (such as Google and similar ones) can be to facilitate students’ research 

projects. The exploration of this digital literacy in the classroom can offer students the 

ability to better filter the information received, to learn how to research online using 

images and tags and, how to utilize convenient shortcuts and mechanics that allow the 

students to get the information they need in a quicker, more efficient way. 

Following each presentation, several questions were asked to the students so 

that they would discuss and think about concepts such as discrimination, cultural 

appropriation, prejudice, and stereotypes. All research and communication in this lesson 

were done by using the students’ own smartphone devices. 

 This was, in my view, a highly successful lesson in which students learnt and 

researched about different cultures, increasing their awareness of others around the 

world. This exploration would not have been possible without the use of the technology 

in the classroom since the schoolbook does not contain this information and, the 

students are not in direct contact with the great majority of cultures and sub-cultures 

explored in this lesson on their day-to-day lives. Thus, technology not only opened the 

door to discovery and creativity but allowed for communication and discussion in the 
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classroom, both amongst the students and between students and the teacher, 

potentially promoting communicative competences particularly those associated with 

speaking and listening, especially since the students were given the space to choose and 

discuss something of their interest, therefore possibly making them more participative 

and engaged. The feedback received from this lesson was highly positive, with the 

students mentioning the exploration of different cultures as something they enjoyed 

doing in class, with some students mentioning the fact that they wanted to explore even 

further (indeed, one of the findings of the questionnaire applied to these students was 

exactly this aspect) and one student writing a voluntary essay about the similarities 

between Buddhism and karate. 

 Trying to find even further evidence of how technology can help with both the 

exploration of sociocultural aspects and communicative competences in ESL, I designed 

a lesson for the year 11 classes taught by teacher Luz Baião revolving around multiple 

topics that are current and relevant, namely segregation in the USA and the social 

movements (mentioned in detail during chapter 3.5.2.), both old and current, as well as 

LGBTQ+ movements. In the former (please refer to appendix 7.4 to read this lesson plan 

and the materials used), students were presented with an LGBTQ+ rights timeline 

created by me. Following, the students were presented with a map of Europe depicting 

a rate of each country based on their protection of human rights of which, in groups, the 

students had to choose one country and research how that rating was achieved, and 

prepare an oral presentation for the class, mentioning the most shocking or surprising 

moments to the group, as well as other relevant information. 

 Similarly to the activity described before, done with a year 10 class, this activity 

was only possible by using the students’ mobile devices since their schoolbook, as 

mentioned previously, does not contain up-to-date data and, as such, might no longer 

be relevant to the students. In fact, said schoolbook does not mention the subject of 

LGBTQ+ rights entirely, which, in my view, is a critical error since the students mentioned 

in class that this topic is of particular interest and value. Therefore, using technology in 

this class, allowed the students to explore and discover facts and statistics about LGBTQ+ 

rights, as well as allowing for communication both between students and between 

students and teacher, thus potentially increasing the students’ communicative 
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competences by using a topic that is current and that the students might be able to 

relate to.  

 

3.5.2. Reading and writing 
 

 When it came to reading and writing activities, it was important for me to 

understand just how important these two aspects of the language are in order to offer 

the students the best guidance possible.  

  Thus, with the assistance of several authors but especially of Harmer’s The 

Practice of English Language Teaching (2017), I understood that building or using 

materials which the students find interesting was crucial for the success of the 

exploration of these aspects of the language. 

 I found quite quickly that using technology as an active tool in the classroom to 

develop reading skills proves to be a challenging task since the current devices do not 

enhance the reading experience per se. Thus, the use of technology was used to procure 

the most relevant materials for the students, as a tool to consult unknown vocabulary 

(this aspect of the language is explored on the following chapter) and as a support for 

writing activities. 

 On a particular lesson built by me for the year 11 classes (please refer to appendix 

7.5 to read this lesson plan and the materials used on it), the students were prompted 

to read an article on Rosa Parks. Following Harmer’s reading sequences suggestions 

(2017, pp. 288-302), this lesson contained a presentation on the topic of segregation in 

the USA which was shown to the students before reading the article with the purpose 

of introducing the topic and checking the understanding and knowledge the students 

already possessed on the subject. Following, the students were instructed to read the 

article which contained several underlined names and concepts that were relevant for 

the understanding of the text or might be relevant for the students’ own exploration of 

the topic outside the lesson. After reading the article, the students were asked 

numerous questions which included how they felt on the topic, whether they knew 

some historical figures or moments mentioned, and their opinion on this and relating 

subjects. This moment was particularly important since students will likely engage a lot 
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more in the class and discussion if they feel a connection to the subject and if they can 

express their feelings towards a topic in a free and unrestricted way (Harmer, 2017).  

 Finally, a concluding presentation was given to the students, and they were 

instructed to write some paragraphs containing their feelings towards this subject using 

their mobile phones. These texts were read for the entire class on the following lesson. 

 In my view, reading is one of the most difficult aspects of the language to improve 

using technology given there is no way (to my knowledge) to do so apart from being able 

to choose relevant texts and articles from the plethora that is published online every 

day, rather than the texts published in the schoolbooks which might not be as suitable 

or relatable for the students, as well as to teach the students the difference between 

texts written to be read on paper and those to be read on a website, with special focus 

on hyperlinks, multimedia formats, layouts, amongst other elements associated with 

these types of materials. When it comes to developing writing competences, technology 

can be quite useful since it offers students several applications and websites that help 

correct their language and explain their mistakes, given the students the opportunity to 

improve with every paragraph written. Students also have access to online dictionaries, 

thesauruses and applications that include text-to-speech technology which offer the 

possibility of listening to certain unknown words and how to pronounce them correctly.  

 

3.5.3. Vocabulary 
 

 The exploration of vocabulary using technology in the classroom is one of the 

most effective ways to achieve the promotion of this aspect of the language. As 

previously seen, to be able to consult an online dictionary or thesaurus in class is quite 

powerful since it allows for students to explore unknown language at their own accord 

but also because it makes this exploration much faster and effective when we compare 

it to the printed equivalent of these supports.  

 Indeed, students seem to agree with this statement, naming vocabulary as the 

aspect technology helps develop the most, as the reader will be able to attest during 

chapter 4 where a description of the questionnaire applied to the students is given, as 

well as a description of the findings that stemmed from this survey.  
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 In almost every lesson taught by me or teacher Luz Baião (perhaps excluding the 

lessons where students were given tests or any other form of formal evaluation), 

students were encouraged to look for the meaning of unknown vocabulary to them and 

share the findings with the class. This also applied in occasions where new vocabulary 

related to a certain topic was introduced. 

 Some of the lessons, however, and especially the ones that introduced a certain 

topic of discussion, were filled with the exploration of new vocabulary. On a particular 

lesson planned and taught by me to the year 10 class on the evolution of media (please 

refer to appendix 7.6 to read the lesson plan and consult the materials for this particular 

lesson), the students were shown pictures of multiple types of media and devices and 

how these evolved through the decades. As the presentation was shown to the students, 

several questions were asked to understand what vocabulary the students already knew 

regarding this topic and, if they did not know a certain word, device or media, the 

students were then prompted to look for that definition and share with the rest of the 

class.  

 In this lesson, the students also had to complete a worksheet where the main 

objective was to put certain inventions in chronological order which made the students 

having to use their phones or other devices to look up, not only the inventions 

mentioned but also additional information by them. This activity was of particular 

importance for the subject at hand since it gave the students a notion of the progression 

of media (which was the main objective of the lesson) but also made students 

understand how powerful the use of technology can be in the classroom since, without 

its use, this activity would likely have not been completed as quickly as it was. 

 In my view, the use of technology to explore, learn, define, and look up new or 

unknown vocabulary is crucial, potentially offering the students learning possibilities 

where one word or definition leads to another, perhaps increasing students’ motivation 

and curiosity, whilst avoiding the possibly restrictive limits of the vocabulary offered by 

the schoolbooks or the time-consuming process usually associated with a printed 

dictionary or encyclopaedia.  
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3.5.4. Listening and speaking 
 

 As stated previously, listening to the language is considered to be one of the most 

powerful ways to acquire proficiency in said language or to gain practice since one can 

come in contact with it be it in form of dialogues, music, scripted sketches or other types 

of speech arrangements.  

 Indeed, Harmer (2017) dedicates some pages of his book to discuss the sounds 

of the language, including pitch, intonation, stress, among others and tells us that 

hearing voices in the target language other than that of their teacher, helps students 

understand speech patterns, absorb the language, and improve their own speaking 

competence.  

 In my application of listening activities during the practicum, I took into account 

some of the suggestions of Harmer when it came to choosing audio tracks and video 

clips as well as some of the author’s suggestions regarding the types of exercises and 

techniques to develop in class.  

 Due to its importance, during the practicum, multiple classes containing activities 

with listening activities were planned. For the purpose of this thesis, I will describe two 

of them. It is also important to mention that, since all lessons were taught in English, the 

students always had contact with the spoken language, even when the activities they 

performed were not necessarily listening activities.  

 One of the first lessons planned by me was a year 11 class on consumerism and 

bioethics (please refer to appendix 7.7 to read this lesson plan and the activities 

performed). In this lesson, the students had access to a song and its music video and had 

the task of analysing both. Following Harmer’s statements on how music is useful for 

the development of the language (p. 320), the students began by listening to the track 

and, whilst doing so, had to fill in the gaps on the lyrics sheet provided, which were 

related to the topic at hand and the words missing were of particular importance to 

contextualise the subject. After doing so, the students were asked several questions in 

order to test their understanding of the lyrics and ask their opinion on the subjects at 

hand. Following, and using Harmer’s suggestion to freeze-frame certain parts of the 

video, the students watched the music video for the song and were asked several 
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questions regarding what was happening on a specific frame, what they thought was 

going to happen next and their opinion on the subjects depicted.  

 Another lesson where listening exercises were performed was during a year 10 

lesson created and taught by me on the possible reasons as to why people learn English 

(please refer to appendix 7.8 to read this lesson plan). The students were divided into 

three groups and each group had to focus on a particularity of the video, write it down 

on a Google Slides presentation using their smartphones, and finally report it to the 

class. In order to complement the video and to test the students’ understanding, several 

questions were also asked. 

 Besides using online video and an online collaborative platform, one must 

wonder how technology has influenced both of these lessons and listening activities in 

general. I believe that technology helps bridge the gap between the students’ 

preferences and the subjects that must be discussed in class. Harmer (2017) continues 

and says that when choosing audio, particularly a song, it can become difficult for 

teachers to pick one that the students are interested in since what is popular one week 

might not be on the following week. This problem can become even bigger if the teacher 

only uses the schoolbook, risking the use of possibly outdated songs or clips the students 

no longer are interested in. The use of technology might solve this problem since the 

teacher can easily check which songs or videos are trending at the time of the lesson 

and, by doing so, check what is popular and what is not amongst the students, adapting 

the lessons accordingly.  

 Technology can also be useful for students since it allows for extensive listening, 

a concept that Harmer mentions in his book (p. 303). Similar to “extensive reading”, this 

concept refers to students listening to materials in the target language at their own free 

time, for example at home, with friends, commuting, amongst other instances. This 

allows students to come into contact with the target language for longer periods of time 

(when compared to the time of the lessons) and feel empowered in their own choice of 

material, allowing for possible increase in motivation, vocabulary, use of grammar, 

amongst others. The use of streaming platforms such as Spotify, Apple Music, Tidal or 

Youtube which are widely available on almost every mobile device, allow for the 

students to choose and consume the music, podcasts and videos they enjoy, as well as 
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sharing their preferences with friends or others online. Applications like Genius allow 

the students to check the lyrics of their favourite songs while listening to them and offer 

explanations for the lyrics, mimicking a lesson where lyrics are used for the 

understanding of a topic. Thus, if the reader is considering the use of any of these 

strategies or applications in the classroom, it would perhaps be of interest to create a 

lesson or number of lessons in which students are taught how and encouraged to carry 

out extensive listening outside of the classroom by presenting the students with 

suggestions of good websites, podcasts, songs and other audio materials, as well as 

encouraging the students to share their own interests with the class. 

 When it comes to speaking, the use of English in the ESL classroom to 

communicate, as mentioned previously, is considered to be one of the most important 

factors for the successful acquisition and use of the target language since it allows 

students to have permanent contact with the language. Thus, in the practicum, as 

mentioned before, the lessons planned by me were all taught in English, as well as the 

interactions both between the teacher and the students and amongst the students 

themselves.  

 Speaking in the target language was, therefore, continuously observed in the 

classroom, even though the use of technology to achieve its promotion might not have 

been observed directly. However, technology may have an important role in the 

promotion of this competence, for example by the use of speech-to-text activities and 

features available on multiple websites and applications, from Google Workspace 

applications such as Google Docs or Google Slides to social networks like Facebook, 

Instagram or others, by the practice of presentations, by the possible improvement of 

new learners by using repetition, by the aid of speech impaired students or students 

with other disabilities, or even by creating small videos in the target language and 

upload them to platforms such as TikTok. 

 Indeed, as corroborated with the questionnaire applied to one of the classes and 

that is analysed in chapter 4, according to the students, speaking is one of the aspects 

that might improve the most when technology is used in the classroom.  
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3.5.5. Grammar  
 

 The exploration of grammatical items using technology was, deliberately, not 

done in this practicum for two main reasons: teacher Luz Baião did not find that there 

was an online resource that is useful or linguistically accurate enough and would rather 

the students use worksheets created by the teacher or by me which included the theory 

as well as activities; besides that, the use of technology during grammar lessons was not 

used in order to discover whether the students would like for it to be used or whether 

it would be beneficial.  

Therefore, the grammatical activities created by me were crafted to only be 

accomplished by using the knowledge acquired during the lessons, and by using the 

resources available in the classroom and the worksheet themselves. However, students 

could freely use their mobile devices in order to research the grammatical item online 

by using a search engine or online grammar guide or to quickly clear any doubts about 

an exercise. 

Indeed, according to the questionnaire applied to the class and that is analysed 

in chapter 4, the students consider grammar to be one of the aspects that technology 

helps the most to develop, even though it was not required to be used during the 

grammar activities (please refer to appendix 7.9 to check two grammar worksheets 

created by me which were applied to the year 10 class) performed by the students. This 

data might suggest two different ideas: the development of students’ autonomy and 

motivation might have been achieved; and that the students might have recognised that 

technology does indeed help the promotion of their own communicative competences.  

Regarding autonomy and motivation, this particular class had total freedom to 

check or not check their mobile phones during the lessons, regardless of the type of 

activities they were instructed to perform. Most of the students, according to the 

questionnaire, chose to do so and recognised that the use of this technology helped 

them during the lessons for a variety of reasons (please refer to chapter 4 for more 

information on the questionnaire). This can also suggest that the students actively use 

technology during the time they are studying at home in order to help them achieve 

better results on subjects they may not understand as well or during activities or essays 
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they need to complete, since the students chose to do so in a controlled environment 

like their classroom.  

This autonomous use of the technology by the students might relate to their own 

acknowledgement that technology helps the development of their communicative 

competences since, one expects, students will always try to use or apply techniques that 

suit them better, regardless of what these might be.  

On the flip side, however, one can wonder if one of the reasons why students 

are autonomously checking their mobiles devices during grammar lessons and exercises 

is if the students did not fully understand the teachers’ explanation or guidance. 

Nonetheless, even considering this possibility, students still chose to use technology for 

guidance and assistance, which may suggest that the students see technology as a 

valuable tool during their lessons.  

 

3.6. Technology Project – Creating a website 
 

 During the practicum and according to FCSH-UNL’s guidelines, a project must be 

developed with the students which incorporates the entire community at the school, 

including other students and teachers, parents and guardians, and other relevant 

elements. This project can be anything the intern so chooses as long as it is relevant to 

either the subjects included on the curriculum or related to the theme the intern is 

investigating during their PES11 and can be as practical or as theoretical as the intern 

desires. However, due to the COVID-19 pandemic, these projects had to, naturally, be 

adapted because of the social distancing mandates, lockdowns, and other imposed 

restrictions. 

 Consequently, it was important to think about the development of a project with 

the year 10 class I taught that was both COVID-19 safe and could involve the entire 

school community. Thus, the idea of creating a website related to technology was 

established since it is a topic that relates to this thesis, to the subjects the students 

explored during their ESL classes and is also easily accessible to the entire community. 

 
11 Prática de Ensino Supervisionado. 
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 As a result, the main objective of this project was the creation of a website that 

contained information related to any theme connected to technology that could be 

useful to other students and teachers and was, subsequently, written by the 

participating students using an educational approach. Please refer to the following link 

to read the website: https://sites.google.com/view/projeto-tecnologia/home-page 

After discussing this idea with teacher Luz Baião, we agreed that the participation 

in this project was voluntary, but it was subject to evaluation, meaning the students who 

participated received a grade which had the same weight in the students’ evaluation as 

any other assignment the students had done during the school year12. The voluntary 

nature of this project was very important to me since it was expected that the students 

who chose to participate liked the project and were excited to create a website. 

Thirteen out of twenty-seven students signed up to participate, resulting in three 

different groups and themes: social media (containing six students); cyberbullying 

(containing two students); and nanotechnology applied to ICT’s (containing five 

students). The groups were created based on the student’s preferred topic which were 

also suggested by the students. Despite expecting more students of the class to join the 

project, I considered the students who enrolled were very motivated to create a website 

and that the themes they had chosen were relevant and important. 

 

Following the formation of groups and the establishments of the themes, it was 

time for the students to plan their work and were, thus, instructed to create several 

chapters and sub-chapters after properly researching their theme (please refer to the 

website in order to check all sub-chapters created by the student). Subsequent to this 

process, the students started to write their sections of the website which were 

proofread by me and subsequently corrected by the students. The students were also 

instructed and encouraged to illustrate their sections of the website however they chose 

to do so and use links to external sources, videos, or any other type of content.  

 
12 In order to keep fairness in the students’ evaluation, the students who chose not to participate in the 
project had to do a different assignment, which was worth the same percentage as the project on their 
evaluation.  

https://sites.google.com/view/projeto-tecnologia/home-page
https://sites.google.com/view/projeto-tecnologia/home-page
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 With all writing, corrections, and illustrations complete, it was time for the 

students to present the project. The groups had two different presentations to do: the 

first being to present their section of the website to the classmates who did not 

participate in the project; the second presentation involved the remaining elements of 

the school community.  

The first presentation occurred in the classroom during one of the lessons and 

the students prepared quick demonstrations highlighting what the classmates could 

expect to find in their sections when visiting the website. 

The second type of presentation occurred multiple times and consisted in a 

selected group of students to visit several classrooms and areas of the school. This group 

of students had to quickly explain to their schoolmates and the teacher present in that 

classroom what the website was about, and what was included in it, concluding the 

presentation with the sharing of the link to the website and encouraging people to visit 

it and to leave a comment. 

 It is important to mention, as a concluding thought about this project, that all 

groups who participated obtained a positive grade, with one of groups receiving an 

18/20 grade and another group receiving a 20/20 grade. There is a striking difference 

when we compare these results with the results of the students who did not participate 

in the project and had to write and present another assignment. According to teacher 

Luz Baião’s evaluation, 64% of these students obtained a negative mark on their 

assignment. Thus, these numbers can suggest that the ability to write about a topic of 

interest for the students, in combination with the use of an online platform that offers 

total freedom and can expand creativity, might improve the students’ grades and 

performance and, as such, should be considered as a possible reliable strategy to use in 

the classroom. 
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4. Questionnaire  
 

 As part of the practicum, I was advised by teacher-trainer Luz Baião to apply a 

questionnaire to the year 10 class I had taught during the months I worked and studied 

at Secondary School Romeu Correia. This chapter contains the objectives of the 

questionnaire, how it was applied, what was found and the possible conclusions and 

analysis.  

It is, however, important to understand what is meant by questionnaire. 

According to Bryman (2012), in fundamental terms, questionnaires or research 

interviews are strategies which allow for the collection of data both of quantitative and 

qualitative research (p. 209) and its subsequent treatment and analysis.  

This questionnaire follows some of the guidelines associated to structured 

interviews and self-completion questionnaires which, according to Bryman (2012), have 

the main goal of standardizing the questions so that differences between the 

questionnaires or interviews are minimized and all participants get the same exact 

questions thus reducing the risk of errors or variables. Because it is a self-completion 

questionnaire, the participants have filled out the form themselves. 

The reader should note however, that this questionnaire branches out and some 

questions are only to certain students since part of it only applies to a group of students 

and not the entire class (for example, the part of questionnaire which aims to gather 

data about the participation on the technology project could not have been responded 

by the students who did not participate in the project).  

 

4.1. Objectives  
 

 The application of this questionnaire had four main objectives namely, to 

discover what were the students’ preferences (which theme or subject from those 

studied during the school-year students enjoyed the most and what type of activities 

they preferred to do in their ESL classes), what was the students’ relationship with and 

opinion on technology (relates for example to the use of their mobile devices in class 
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and whether they enjoy using it), what was the students’ opinion of my job as their 

teacher and whether the students thought technology helps to develop their 

communicative competences and motivation. 

 

4.2. Application 
 

 This questionnaire was applied during the last lesson I planned for the students 

in order to give me a better understanding of the students’ preferences and opinions. 

On the lesson before the application of the questionnaire, the students were instructed 

to review all the themes, subjects and activities explored and performed in the lessons 

I planned and taught during the practicum, both in-person classes and online classes so 

that they could remember everything discussed in the classes. 

 All questions were written by me and approved by teacher Luz Baião13. The 

questionnaire was applied to all the students in the year 10 class I taught which equals 

to 27 students. This questionnaire was anonymous and did not check for gender or other 

data that could potentially reveal the student’s identity, ability in the classroom or other 

personal or identifiable characteristics.  

 The questionnaire was composed of 23 questions, with 7 of these allowing the 

students to freely write their answers and opinions, whilst the remaining ones were 

close-ended questions (please refer to appendix 7.10 to read the questionnaire in full) 

since addicional information was required in some questions. The questionnaire was 

applied online using Microsoft Forms and the students used their own mobile devices 

to complete it. 

 

4.3. Findings 
 

 This sub-chapter contains some of the answers to the questions asked on the 

questionnaire and a small analysis of the answers. For better navigation, the sub-chapter 

is divided into four different sections depending on which element analysed, mimicking 

 
13 Please note that, as per suggested by teacher Luz Baião, all questions were written in Portuguese and 
all translations done during this thesis are done by me. 
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the questionnaire itself. Please note that not all questions will be analysed or mentioned 

since some of them were yes/no questions with the sole intent of branching out into 

different questions. Please refer to appendix 7.11 and onward to check the answers to 

the questionnaire.  

 

4.3.1. The opinion on the subjects and activities  

 

 The first part of the questionnaire contained questions related to the subjects 

discussed and the activities performed in the lessons (please refer to appendix 7.11 to 

check the full answers and the charts built from this part of the questionnaire)14. 

On question 1 of the questionnaire, the students were asked to sort the subjects 

seen in class in the order they preferred with option 1 being the one subject the student 

enjoyed the least and option 6 being the one the students liked the most. The subjects 

include globalization, the exploration of different cultures, fake news, amongst others. 

According to the answers, the students were divided between two of the 

subjects – cyberbullying and different cultures around the world – with both options 

getting 28,6% of the students’ preferences. On the opposite side of the spectrum, and 

surprisingly, since it was also the subject most students preferred, 25% of the students 

did not like to discuss cyberbullying in class nor globalization.  

In order to get an even better understanding of the reason why the students 

enjoyed the subjects mentioned on question 1, question 3 of the questionnaire asked 

the students to write what activities they preferred to do in the classroom (please refer 

to appendix 7.15 to read all the answers given by the students to the open-ended 

questions asked in this questionnaire15). Most of the students mentioned activities in a 

group where they had to research online and then present to the rest of the class as the 

ones they liked the most, with some other students mentioning the analysis of several 

pictures, creative writing, video watching and listening to music. 

 
14 The reader should note that, as the questionnaire was applied using an online platform, the answers 
are stored in that platform and all graphs included in appendix 7.15 replicate the ones built 
automatically by said platform.  
15 Please note that the answers are in Portuguese and that these might contain spelling and grammar 
mistakes. 
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 Based on these answers one can suggest that the students enjoyed activities 

where they could interact with one another and actively use their mobile phones to 

research or prepare a presentation. If one takes note of the subjects the students 

preferred, one might understand that these online researches mentioned by the 

students are heavily connected to the exploration of different cultures in the classroom, 

which could possibly be, as mentioned previously during the literature review and the 

description of the sociocultural activities performed in class, one of the biggest 

advantages of the use of technology in the classroom, alongside the promotion of 

communicative competences that branches from group activities.  

It was, however, important to understand the reasons why the students did not 

connect as much with certain subjects explored in the lessons. On question 4, students 

were asked to pick what the reason for the lack of connection for certain themes was 

and according to the students, the reason why they did not enjoy certain topics was due 

to the subject itself. 

 On question 5, where students had to mention how the subject they did not like 

as much could be improved, several students mentioned how they would like more 

interactive activities like online games (several students mentioned Kahoot) and some 

students mentioned these subjects could be improved by doing more group work. 

 The results of both questions 4 and 5 could suggest that students do indeed enjoy 

a more interactive experience which might be achieved by using technology in the 

classroom. However, in order to verify this possibility, question 6 asks the students to 

sort the activities performed in the classroom by their preferences. 

 Although with some mixed answers, one can conclude that the activity the 

students did not prefer to do in their ESL lessons was the creation of summaries, 

followed by grammar exercises, as opposed to listening activities, which is selected to 

be as the one the students prefer to do, followed by the cooperation on online 

PowerPoints with their classmates.  

 These answers suggest that the students might prefer activities where they are 

allowed to cooperate with one another as opposed to those where they work 

individually. It is very important to note, however, that, due to the COVID-19 pandemic, 
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students were not allowed to physically move in the classroom and the way they would 

communicate in group projects, as mentioned in chapter 3.5, was by using online 

messaging applications such as WhatsApp. This can suggest that, even though students 

are not communicating face-to-face, the use of technology in the classroom might have 

helped students’ communicative competences even when using the language amongst 

each other.  

 One must also note that the activities not preferred by the students are those 

where technology was not used, just like stated in chapter 3.5.5. when it comes to 

grammar exercises, which might suggest that the use of technology is indeed preferred 

by the students and helps them improve their communicative competences. 

To add to this idea, the great majority of replies to question 7, where students 

were asked to name activities they would like to perform in the future in their ESL 

classes, mentioned online games like Kahoot and even more listening activities which 

might suggest students may feel stimulated and motivated by these types of activities, 

especially because, in comparison, no student mentioned schoolbooks or worksheets. 

 

4.3.2. Relationship with and use of technology at school  

 

 The following block of questions relates to the students’ relationship with 

technology and its use at school. This section of the questionnaire is of particular 

importance since it strives to show whether students enjoy the use of technology in the 

classroom, if students find it motivating and whether students think technology helps 

their communicative competences (please refer to appendix 7.12 to check the full 

answers and the charts built from this part of the questionnaire).  

 Firstly, it was important to compare the student’s current situation (meaning, 

the customary use of mobile phones in ESL lessons) to their previous habits and to their 

current habits in lessons of other subjects, to find out whether regular usage of mobile 

phones in the classroom as an active tool is the norm or a non-standard practice, thus, 

questions 8 and 9 asked the students whether they actively used their mobile phones 

during lessons of other subjects, and whether the students used to use their mobile 

phones on ESL lesson of past years, respectively. The data suggests that students’ habits 
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have changed from previous years and that the usage of mobile phones on the classes 

taught by me and teacher Luz Baião was much higher when compared to classes of other 

subjects. 

 With this new information, however, it was of the utmost importance to find out 

whether students think the use of technology helps their communicative competences 

and whether they think the use of mobile phones in the English classroom is useful. Thus, 

question 10 of this questionnaire asks students if they think using their mobile phones 

in class is beneficial. In an overwhelming response, all students agree that the use of 

mobile phones in the English class is beneficial to them.  

It is, however, important to understand why the students think so and, thus, 

question 11 aimed to reach that understanding by asking students to sort the reasons 

why they thought technology was useful in the class by their opinions. By analysing this 

data, one can observe that the reasons the students say the use of technology is 

beneficial ties to some of the activities described during chapter 3.5, with the students 

recognising the potential of their mobile phones to access online dictionaries and to 

research subjects online, connecting these habits to an autonomous learning 

experience. One can also link these results, especially the use of an online dictionary, to 

the lack of this practice observed by me in the 3rd cycle classes and how flustered the 

students of those classes seemed to be by not being able to quickly consult a word or 

definition they did not know using their mobile phones.  

 This data, however, does not suggest anything related to the students’ 

motivation and it also does not heavily suggest the promotion of communicative 

competences. Thus, it was crucial to have data that could back these statements. With 

this goal in mind, question 13 asked the students whether they think using technology 

in the classroom helps them to feel more motivated. In an almost unanimous response, 

students agree that the use of technology in the classroom helps them feel more 

motivated.  

It was, nonetheless, important to understand why the students feel motivated 

and in what way and, thus, question 14 asked the students why they think technology 

helps them feel more motivated. Some of the reasons mentioned by the students were: 

that they enjoy the innovation technology brings to the class; that technology helps 
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them keep their focus on the lesson; that classes become less tedious by eliminating the 

teacher-centred approach; that, since technology is already a big part in their daily lives, 

it can feel like they bring a piece of their personal lives to the classroom; and that it 

shows how much trust the teacher has on the students by allowing the use of mobile 

phones. 

It was also important to understand if the students think the use of technology 

in the classrooms helps their communication and, thus, on question 15 the students 

were asked exactly that.  Through the analysis of this question, one can attest students 

agreed that using technology in the classroom helps their communication. However, it 

was important to know why and, thus, question 16 asked the students to mention some 

of the reasons why they think that is so. Some of the students mentioned that the use 

of their mobile phones helps them communicate amongst each other or with other 

people who are geographically far away, while some other students mentioned that the 

possibility of checking the meaning of new or unknown words helps them acquire new 

vocabulary and, consequently, use them in a dialogue or text.  

Both of these reasons go in accordance with what the students mentioned in 

previous questions, but they do not, however, mention other communicative 

competences and it was, therefore, important to understand whether students consider 

that other types of competences are helped through the use of technology. Thus, 

question 17 asked the students to select all aspects in which technology helps them in 

class. This data in particular can be a great look at which aspects technology might help 

in the classroom, helping teachers and other educators who are interested in using 

technology as an active tool to better understand what are the communicative 

competences that are more developed according to the students. This data can also be 

useful when developing or adapting curricula that include the use of technology and 

when planning lessons.  

 Overall, the questions in this section of the questionnaire suggest that, indeed, 

technology helps both students’ motivation and communicative competences by 

introducing elements of the students’ personal life to their classroom, by helping 

students stay focused during the lesson, by allowing communication between the 
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students, and by improving the students’ communication in the language through the 

discovery of new vocabulary and development of grammatical subjects. 

 

4.3.3. Participation on the technology project  
 

 As mentioned during chapter 3.6, 13 out of the 27 students in the year 10 class 

signed up to participate in the project. Thus, question 19 asked the students who 

participated why they chose to do so. Although with some polarizing results, this data 

suggests that either the students thought it was an easy project and wanted to 

participate or that they wanted to have a new experience where they could be creative 

and build a website. Regardless of the reason, this data might be useful for future 

projects since it allows for the adaptation of the project itself to best fit the students’ 

preferences.  

 

4.4.4. The opinion of the teacher 

 

 This questionnaire also had the intent of discovering what the students thought 

of my work as their teacher during the practicum. This data does not, necessarily, 

correlate with the use of technology although it might be useful for future classes and, 

since the teacher is a major part of the classroom and technology was present in almost 

all the lessons planned by me, this data might reveal whether the students liked or 

disliked the techniques and approaches used in the lessons. It is also important to 

mention that this section of the questionnaire was of especial value for teacher Luz 

Baião since she continuously evaluated my job as the teacher of this year 10 class. The 

reader can, thus, check all the answers for the questions of this part of the questionnaire 

on appendix 7.14 and appendix 7.15.  

Despite the fact that this section of the questionnaire does not directly correlate 

to the students’ opinion or relationship with technology and therefore to its use to 

improve communicative competences and motivation, some of this data might still be 

of value especially when the students mentioned the type of materials used and the 

approach using technology in a positive way.   
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5. Conclusion 
 

 Technology has become, for the most part, an integral part of the daily lives of 

millions of people, regardless of profession or status. To actively use technology in the 

classroom as a teaching and learning tool, therefore, seems almost logical and, in some 

cases, a natural progression from the use of technology in other parts of people’s lives. 

This thesis came to highlight some of the possible advantages of using technology in the 

classroom. 

 The development of communicative competences and the promotion of 

motivation are integral parts of the success of any students of English as a Second 

Language and are, therefore, taken into consideration by teachers, educators, schools, 

and other elements that are actively involved in school lives of millions of teachers. 

 The use of technology in ESL education to promote communicative competences 

and motivation seems to be the next compelling step. When it comes to motivation, the 

use of technology in the classroom might offer students the possibility of bringing their 

interests and preferences to the classroom, allowing for more discussion surrounding 

topics that are of interest and importance to the students which, in turn, motivates them 

to participate in class a lot more and be more involved. As motivation increases, 

students might also develop the will to improve the language and explore certain 

subjects in an autonomous way, for which technology might also help.  

Besides the authors cited, the improvement of motivation in the classroom by 

using technology was also suggested by the questionnaire applied to the year 10 class I 

taught during the practicum, in which barely all students of the class agreed that this 

improvement occurs, with the students mentioning that technology solidifies their 

attention during the lessons, eliminates the teacher-centred approach and makes them 

feel trusted in.  

When it comes to the promotion of communicative competences, using 

technology might be one of the most powerful strategies one can adopt in the 

classroom. The active use of technology can facilitate and improve the curation of 

relevant, pertinent, and important content for the lessons while being able to eliminate 
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the possibly outdated materials provided by the majority of schoolbooks, offering the 

students meaningful materials which they will likely relate to much more heavily, 

especially when we consider the sociocultural aspect of the language. 

The use of technology in the classroom might also increase contact with the 

target language, allowing for a higher contact with native speakers which offers the 

opportunity to listen to real-life dialogues and participate in them, something traditional 

schoolbooks will likely not be able to offer. 

Allowing the students to use technology in the classroom offers the students the 

possibility of checking unknown or new vocabulary which, in turn, might make them feel 

more secure and confident to use that new lexicon in their essays, speaking to the 

teacher, amongst their classmates or in their lives outside the school walls. 

Communication, be it spoken or written, might indeed be one of the most 

important aspects enhanced with the use of technology in the classroom. This is 

especially true when we consider the obstacles the COVID-19 pandemic brought to 

education, both transforming the classrooms into online spaces but also by not allowing 

students to freely move in the physical classroom. The use of mobile phones allowed, 

according to what the students have said in the questionnaire, for a higher volume of 

communication between the elements of the class, making it possible for group projects 

and other similar activities which required more than one person, to continue in the 

classroom.  

Even in aspects of the language where technology was not used to teach during 

the lesson and its respective exercises, for example during lessons that revolved around 

grammar, the students chose to use their mobile phones to look up grammatical rules 

or to help with homework or other activities, possibly showing that technology is indeed 

a valuable tool for the students and that they recognise it does help to promote their 

communicative competences. 

Despite the valuable findings that arose from the literature review, the activities 

performed during the practicum and the analysis of the questionnaire applied to the 

class I taught, it will be vital and noteworthy for other teachers to try these and other 
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activities that actively use technology in classes they teach since, it is my belief, that the 

practical approach is the only way to test these activities and methods.  

While humanity has lived with technology, in one form or the other, more 

primitively or more advanced, for centuries, the incredible and fast advances we have 

seen in the last few decades have been remarkable and have no tendency to stop or 

slow down. Therefore, the implementation of technology in education will likely change 

from its present state, both when it comes to teaching and learning. Thus, it is my desire 

that this thesis opens the possibility for new and different studies and applications to 

further improve the quality of education given to our students.  
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7. Appendices  
 

7.1. Year-long ESL plan for a year 10 class 
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7.2. 20-lessons ESL plan for a year 10 class 
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7.3. Lesson plan and materials for a year 10 ESL class on teenagers around the world  
 

Lesson Plan:  
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PowerPoint presentation:  
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7.4. Lesson plan and materials for a year 11 ESL class on LGBTQ+ rights  
 

Lesson plan:  
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Powerpoint Presentation:  
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7.5. Lesson plan and materials for a year 11 ESL class on racial equality  
 

Lesson plan:  
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Article and some questions asked to the students:  
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PowerPoint presentation:  
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7.6. Lesson plan and materials for a year 10 ESL class on the evolution of media  

 

Lesson plan:  
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PowerPoint presentation:  
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Worksheet:  
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7.7. Lesson plan and materials for a year 11 ESL class on consumerism and bioethics  

 

Lesson plan:  
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Worksheet:  
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7.8. Lesson plan for a year 10 ESL class on the reasons why people learn English 

 

Lesson plan:  
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7.9. Two grammar worksheets applied to a year 10 class 

 

Worksheet 1:  
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Worksheet 2:  
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7.10. Questionnaire applied to a year 10 class 
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If the students answered ‘Yes’ on question #10:  

 

 

 

 

 

 

 

 

 

If the students answered ‘No’ on question #10:  
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If the student answered ‘Yes’ on question #17: 
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7.11. Answers to the questions of the first part of the questionnaire 

 

Answer to question #1: 

 

Answers to question #2: 

 

 

 

25%
17,90%

25%

10,70% 14,30%
7,10%

14,30%
17,90%

17,90%

21,40% 14,30%

14,30%

21,40%
14,30%

14,30%

17,90%
14,30%

17,90%

17,90%
28,60%

0,00% 17,90%

17,90%
17,90%

17,90%
10,70%

14,30%

21,40%

21,40%

14,30%

3,60%
10,70%

28,60%

10,70%
17,90%

28,60%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Globalization The Evolution of
Media

Cyberbullying Fake News The English
language in the

world

Different cultures
around the world

P
er

ce
n

ta
ge

 o
f 

st
u

d
en

ts

Q1: Sort the subjects we discussed in class according to your 
preference

1 (Not my favourite) 2 3 4 5 6 (I liked it a lot)

The activities 
performed

37%

The subject itself
29%

The way the teacher 
explains

30%

Other
4%

Q2 - Consider the subject you liked the most. What do you think is 
the reason for that?

The activities performed The subject itself The way the teacher explains Other
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Answers to question #4: 

Answers to question #6: 

 

 

 

 

 

The activities performed
4%

The subject itself
75%

The way the teacher 
explains

0%

Other
21%

Q4 - Consider the subject you did not like as much. What do you think 
is the reason for that? 

The activities performed The subject itself The way the teacher explains Other

39,30%

17,90% 14,30% 17,90%
7,10% 3,60% 0%

21,40%

17,90%

7,10%
10,70% 28,60%

7,10%
7,10%

3,60%

21,40%

35,70%
10,70%

3,60%

7,10% 17,90%

14,30%

14,30% 10,70%

25%

10,70%

10,70%

14,30%

3,60%
10,70% 14,30%

14,30%

14,30%

28,60%
14,30%

7,10% 7,10%
14,30% 17,90%

14,30% 25%

14,30%

10,70% 10,70%
3,60% 3,60%

21,40% 17,90%

32,10%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

Summaries
(Written or

orally)

Grammar
exercises

Reading Small research
projects online

Cooperating with
your classmates
on PowerPoints

online

Analysis of
images and

videos

Listening to
music and other

tracks

P
er

ce
n

ta
ge

 o
f 

st
u

d
en

ts

Q6 - Sort the following activities performed in class according to your 
preference

1 (Not my favourite) 2 3 4 5 6 7 (I liked it a lot)
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7.12. Answers to the questions of the second part of the questionnaire 

 

Answer to question #8: 

 

Answers to question #9: 

 

 

 

 

7%

93%

Q8: Do you actively use your mobile phone as a work tool 
on classes of other subjects? 

Yes No

29%

71%

Q9: Did you actively use your mobile phone as a work tool 
in English classes of past years? 

Yes No
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Answers to question #10: 

 

Answers to question #11:  

 

100%

0%

Q10: Do you think using your mobile phone in the 
English class is beneficial? 

Yes No

35,70% 25% 21,40% 17,80%

17,90%
35,70% 28,60% 17,80%

28,60%
17,80%

32,10%

21,40%

17,90% 21,40% 17,90%

42,90%

0%
10%
20%
30%
40%
50%
60%
70%
80%
90%

100%

It is useful to check on
words or definitions I do

not know

It is useful to research It is useful to talk to my
classmates when we do

group projects

I like to see my work on
the board instantly

P
er

ce
n

ta
ge

 o
f 

st
u

d
en

ts

Q11: Why is it beneficial? (Sort depending on your preferences)

1 (I strongly agree) 2 3 4 (I strongly disagree)
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Answers to question #13:  

 

Answers to question #15:  

 

 

 

 

 

 

 

 

 

 

96%

4%

Q13: Do you think using technology in the English class 
helps you feel more motivated? 

Yes No

93%

7%

Q15: Do you think using technology in the English 
classroom helps you communicate in a better way? 

Yes No
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Answers to question #17:  

 

 

 

18

10
7

21 20
23

1
0

5

10

15

20

25

Grammar Reading Listening Writing Speaking Vocabulary It does not
help me

N
u

m
b

er
 o

f 
st

u
d

en
ts

Q17: In which aspects does your English improve when you 
use technology in class? (Select all that apply) 
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7.13. Answers to the questions of the third part of the questionnaire 

 

Answers to question #19:  

 

 

15,40% 15,40%
23,10%

15,40%
23,10%

7,70%

30,80%
15,40%

7,70%

23,10%
7,70%

7,70%

7,70%

30,80%

15,40% 15,40%

7,70%
0%

7,70%
23,10%

0%

23,10%
7,70% 38,50%

23,10%
0%

7,70%

0%
7,70%

30,80%

23,10%

23,10%

15,40% 0%

15,40% 15,40% 0%

7,70%

23,10%

15,40%
23,10%

7,70% 7,70%
15%

0%
7,70%

30,80% 30,80%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

It was a project
on which I

could pick a
theme of my

interest

I like
technology

I could be
creative

It was a
dynamic
project

I liked the idea
of creating a

website for the
school/ my

schoolmates

I thought it
was easy

I had never
created a

website so I
wanted to try

P
er

ce
n

ta
ge

 o
f 

st
u

d
en

ts

Q19: Why did you sign up for the technology project? Sort the 
options according to your preference

1 (I totally disagree) 2 3 4 5 6 7 (I totally agree)
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7.14. Answers to the questions of the fourth part of the questionnaire 

 

Answers to question #20: 

Answers to question #21:  

 

96%

4%

Q20: Did you learn something new during my 
classes? 

Yes No

21,40%
10,70% 7,10%

17,90% 14,30% 7,10%

7,10% 28,60%
25% 10,70%

3,60% 17,90%

7,10%

25%
21,40%

17,90%
17,90% 10,70%

7,10%

14,30% 35,70%

17,90%
17,90%

7,10%
14,30%

17,90%
7,10%

32,10%

14,30%
21,40%

42,90%

3,60% 3,60% 3,60%

32,10% 35,70%

0%
10%
20%
30%
40%
50%
60%
70%
80%
90%

100%

Friendliness Availability The way the
teacher explains

the subjects

The activities we
performed

The accent The materials the
teacher uses in

the lessons

P
er

ce
n

ta
ge

 o
f 

st
u

d
en

ts

Q21: Sort by your preference the aspects you liked the most 
from my work as your teacher. 

1 (I completely disagree) 2 3 4 5 6 (I completely agree)
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Answers to question #22:  

 

 

 

53,60%

10,70% 10,70%
3,60%

17,90%
3,60% 0% 0%

25%

53,60%

3,60%
10,70%

3,60%

0% 3,60% 0%

3,60%

10,70%

50%

17,90%
14,30%

3,60% 0%
0%

3,60% 14,30%
25%

46,40%

3,60%

3,60%
0% 3,60%

14,30% 10,70%
0%

14,30%

46,40%

7,10%

3,60% 3,60%

0% 0%
7,10% 3,60%

3,60%

64,30%

3,60%
17,90%

0% 0% 3,60% 0%
7,10%

10,70%

57,10%
21,40%

0% 0% 0% 3,60% 3,60% 7,10%

32,10%

53,60%

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

The teacher
speaks too

quickly

The teacher's
accent is too

difficult to
understand

The teacher
speaks too

softly

The activities
were too
difficult

The acitivities
were very
repetitive

The teacher
seems to not
know what
he is talking

about

The teacher
is not nice

The teacher
did not listen

to my
opinions

P
er

ce
n

ta
ge

 o
f 

st
u

d
en

ts

Q22: Sort by your preference which aspects you did not like 
about my work as your teacher. 

1 (I totally agree) 2 3 4 5 6 7 8 (I totally disagree)
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7.15. Students’ answers to the open-ended questions of the questionnaire 
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